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EXECUTIVE SUMMARY
The Annual Self Evaluation Report of Kanu o ka ÿÄina New Century Public Charter School (KANU) has three main
purposes:
 To highlight the ongoing growth of KANU during SY 2003-2004
 To call for equity in funding and systemic support
 To propose bold educational reform to address the needs of Hawaiÿiÿs native public school students
During SY 2003-2004, KANU serviced an average of 140 students in grades K-12, 94% of whom were of Hawaiian
ancestry. Since entering KANU, many of these students have experienced growth on an academic, social, personal
and cultural level. The first portion of this report documents this growth in relation to 10 instructional benchmarks
developed collectively by KANUÿs teaching staff. The quantitative and qualitative data presented attest to the
effectiveness of KANUÿs place-based pedagogy, which blends academic rigor with cultural grounding. This pedagogy is both ancient and modern and prepares students to walk successfully in two worlds. A learner-centered
atmosphere grounded in aloha assures that every KANU student receives individualized attention and care. KANU
is truly a learning ÿohana, where all adults are referred to as “uncle” and “aunty,” and students feel safe and loved.
KANUÿs familiar student teacher relationships allow students to develop confidence in their abilities, which in turn
motivates them to live KANUÿs motto külia i ka nuÿu, which means “strive to reach your highest level.” This report
verifies that when Hawaiian students are provided with culturally-driven, academically rigorous approaches, education suddenly has relevance and meaning to these students. As a result, students enjoy coming to school as
verified by attendance records and anecdotal evidence. Data also suggest an improvement in studentsÿ academic
performance, which has been rising steadily over the past four years. Informed by nearly a decade of indigenous
action research designed by KANUÿs founders, KANU is continuously developing and improving. We are indeed
progressing!
As we complete our fourth year as Hawaiÿiÿs first native-designed and controlled public school there is no doubt that
KANUÿs unique approach to education is working and that Hawaiian students, staff and parents prefer culturallydriven education over the current public school system. Hawaiian-focused education meets our needs individually
and collectively and will assist us to no longer remain Hawaiÿiÿs most under- and uneducated major ethnic group.
KANUÿs successes validate that Hawaiians can learn, that we can achieve educational succeed, that we can be
productive, engaged 21st century citizens. However in order to truly reach our highest level, KANU and other
Hawaiian learning ÿohana must be given the right to design and control our own models of education. Like KANU,
these models must be grounded in a pedagogy of place and tailored specifically to meet the needs of Hawaiian
students, involving families and communities at a very high level.
Recent legislation passed in May 2004 funds a study to discern the feasibility of a noncontiguous host-culturefocused charter school district. Such a district would not only have the required expertise but hopefully also the
necessary resources, to address the needs of Hawaiÿiÿs native students. Such a district would also help eliminate the
nearly insurmountable administrative and legal barriers, outlined in Section B of this report, which KANU and
other Hawaiian-focused charter schools have been faced with over the past four years. These barriers include an
ongoing inequity in funding; unclear or nonexisting policies and guidelines regarding charter schools; excessive
bureaucratic red tape; a slow, cumbersome, compartmentalized system resistant to change; and an unwillingness by
the BOE/DOE to follow the law in terms of retroactive funding and responding to the barriers outlined in our yearly
self-evaluation reports. To date we have not received a single response to any of the concerns voiced in our three
previous self-evaluation reports.
In order to assure that NO KANU CHILD IS LEFT BEHIND, the
barriers presented by KANU in this report -- and our three previous ones for that matter -- must be addressed immediately
and in collaboration with all stakeholders as required by law.
Furthermore, systemic support of start-up charter schools like
KANU by the various State Departments, as mandated by the
charter school law, must replace past efforts by various State
agencies to discredit, underfund, and undermine successful startup charter schools like KANU.
KANUÿs students deserve EQUITY IN EDUCATION! Please help us!

Kauhale Site Drawing
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DIRECTORÿS REPORT
As we reflect on School Year 2003-2004, and our fourth year as a Hawaiian-focused
charter school, the fruits of our labor are becoming increasingly evident. Despite an
ongoing lack of systemic and financial support, and unexpected obstacles like a
major flood in March, much progress has taken place at KANU during this past
school year on a cultural, as well as an academic level. Mahalo nui to all who
contributed to this effort.
As a result of our focus on literacy, significant improvements have recently been
noted in the areas of language arts, technology, math and science. In addition,
many of our students seem more confident, more self-assured and more articulate.
This was demonstrated not just during our annual Hula Drama, but also during
our end-of-the-year student demonstrations. Some of our seniors exhibited an unprecedented candor and ease
presenting their Senior Projects to KANUÿs Senior Advisory Board. An increased sense of confidence is also
evident among our staff including administrators, teachers and support staff. The past school year has clearly
proven that we can work together and collectively share the tremendous responsibility of running a quality
Hawaiian-focused K-12 educational program.
As in past years KANUÿs annual Hula Drama involving all
of KANUÿs K-12 students constituted a definite highlight.
Entitled, “Hoÿoÿilina: Affirming our birth right,” this twohour performance, which blended ancient chant and dance
with contemporary drama, mesmerized sold-out audiences.
Another highlight involved the establishment of a partnership with the Bishop Museum and students from the Kamehameha Schools Keaÿau campus to conduct a multi-year
Waipiÿo Valley stream restoration study. Still another highlight included KANU’s presentation at the annual Council for
Native Hawaiian Advancement Conference, where KANU
students received a standing ovation after stunning a full
ballroom audience with an articulate presentation, displaying
clarity, understanding, and impressive technological savy.
KANU and Hälau Lökahi in Alaska
The power of KANU students to engage in authentic problem
solving utilizing cultural processes was also evident at an Indigenous Youth Leadership conference in Anchorage,
Alaska where KANU students took on a pivotal role that earned them the respect of all involved.
KANUÿs progress is a direct reflection of the dedication and hard work of our entire learning ÿohana including our
teachers, our staff, our students, our families and our community supporters. Because KANUÿs stakeholders
continue to set high goals, work hard, pool strengths and take care of our individual and collective kuleana, our
vision continues to flourish. Mahalo to all who have given so freely this past year to allow KANU to progress.
Besides growing at the school level, School Year 2003-2004 also witnessed significant progress towards a permanent home for KANU and the other programs of the Kanu o ka ÿÄina Learning ‘Ohana. Along with 30 acres of
Hawaiian Homes Land, we now have a site plan for Kauhale ÿÖiwi o Puÿukapu, and hope to begin construction
on this comprehensive intergenerational community learning center in 2005.
Collectively KANU and the other 11 Hawaiian-focused Nä Lei Naÿauao
Native Hawaiian charter schools constitute living proof that Hawaiian
communities can design, implement and evaluate quality models of
education and that even with minimal resources we can create
successes in education for Hawaiÿiÿs native children, currently Hawaiÿiÿs
most under and uneducated major ethnic group. Our kuleana now is
to jointly work towards the creation of a culturally-driven, familyoriented, community-based system of education that serves Hawaiian
educational and cultural needs from the womb to the tomb. We all
know that no task is too big when done together, so let us all pool our
strengths as we collectively strive to reach the highest level.
Me ke aloha nui,
Kü Kahakalau, Ph.D.

Kauhale ‘Öiwi o Puÿukapu Site Design
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SECTION A: KANU OVERVIEW
SCHOOL PROFILE
Kanu o ka ÿÄina literally means plants of the land. Figuratively it refers to natives of the land from generations back.
In traditional times, this term was an expression of endearment, respect and aloha. Kalo kanu o ka ÿÄina was a love
name of Kamehameha, because of his close relation to the land, the taro and the people.
Our land is the island of Hawaiÿi, Hawaiÿi kuaÿuli, moku o Keawe.
Our mountain is majestic Maunakea, ÿo Maunakea mauna kiÿekiÿe,
Our valley is sacred Waipiÿo, ÿawäwa o nä aliÿi o ka wä kahiko.
Our river is Läläkea which feeds the beautiful Hiÿilawe falls, kü maka ka ÿikena iä Hiÿilawe
Our ocean is the whispering ocean, ke kai häwanawana o Kawaihae
Our wind is the strong ÿÄpaÿapaÿa wind, ka ÿÄpaÿapaÿa o Kohala.
Our rain is the famous Kïpuÿupuÿu rain of Waimea, ka ua kipuÿu ÿili,
We are kanu o ka ÿäina, plants of the land, natives of the land.
Until completion of
our permanent campus at Puÿukapu,
KANU’s continues to
utilize the UH Mänoa
College of Tropical
Agriculture Lälämilo
Experiment Station in
Waimea on the island
of Hawaiÿi as our
Waipiÿo Valley Learning Laboratory
main campus site.
Students also have access to a mauka outdoor learning laboratory
called Mäla Naÿauao o Puÿupülehu located on the Hämäkua side of
KANU Lab: Mäla Na’auao o Pu’upülehu
Waimea, as well as sites in Kawaihae. During SY 2003-2004, KANU
also attained use of a site in majestic Waipi’o Valley where students and staff can stay as they participate in a multiyear Stream Restoration Study.
KANU is Hawaiÿiÿs first native-designed and controlled K-12 public charter school. Chartered by the Board of
Education in May 2000, KANU opened in August 2000 with 132 students. During SY 2003-2004, KANU enrolled an
average of 140 students and employed 39 staff. Studentsÿ attendance rate was at 93%. About three quarters of both
KANU students and staff are long-term residents of Waimea, many of whom reside with their families on Hawaiian
Homes Land. KANUÿs other 25% students and staff hail from Hämäkua, North Hilo, North Kohala, Kawaihae,
Waikoloa and Kona. While these families were always responsible for their own commute to and from school, for
the past three years Waimea families enjoyed bus service like their DOE counterparts. One week prior to the start
of SY 2003-2004, KANUÿs Waimea bus service was abruptly cancelled by the DOE. As a result of a sudden lack of
public transportation to and from school, a handful families had to pull their children out of KANU.
Kanu o ka ÿÄina is governed by a Local School Board which sets policies and procedures that assure that KANU
fulfills its mission and reaches its goals. Each of the various groups required by law are represented by two board
members. One staff and one student seat are currently vacant, but will be filled shortly.
KANU LOCAL SCHOOL BOARD 2004
Board Position Held

Name

Group Represented

President
Vice President
Treasurer
Member
Member
Member
Member
Member
Member
Member

Val Hanohano
Keömailani Case
Larry Levenson
Faith Evans
Auhea Puhi
Pömai Bertelmann
Taffi Wise
Kü Kahakalau, Ph.D.
Derek Cabison
Kealiÿi Roldan

Community
Community
Parent
Parent
Teacher
Teacher
Administration
Administration
Staff
Student

View from KANU Kawaihae site
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ETHNIC COMPOSITION
Student Ethnicities
100
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80
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Percent

KANU welcomes students and staff of all ethnic
groups, as long as they make a commitment to perpetuate Hawaiian language, culture and traditions.
During SY 03-04, 94% of KANU students were Hawaiian, compared to 23% statewide. Similarly 84% of
KANU staff was of Hawaiian ancestry, which is much
higher than the DOE average of 11%. KANU makes
no distinction between Hawaiian and part-Hawaiian;
all are considered kanaka maoli, native people of Hawaiÿi. Prior to coming to KANU, many of our Hawaiian students felt disenfranchised, some even thought
they were simply unable to learn. KANU’s culturallydriven curriculum and project-based learning methods
have enabled these students to achieve academic success.
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IMPACT OF ETHNICITY ON EDUCATIONAL PERFORMANCE
Both in North Hawaiÿi and across the State, Hawaiians as an ethnic group score significantly lower on all educational performance indicators. Statewide, Hawaiian students make up about 25% of the school population. In
North Hawaiÿi and other areas on Hawaiÿi Island 40% of the public school students are Hawaiian. With over 90% of
the student population being Hawaiian, KANU should be on the bottom of all educational performance indicators,
including attendance. Yet, since our start-up, KANUÿs attendance rate, (93% during SY 03-04) has consistently been
one of the highest in the state, even though statistically Hawaiians lead the State in excessive absences, with every
fourth Hawaiian high school student being absent for 10 or more days per quarter. In addition, in the past four years
we have had a 100% graduation and a 0% retention and dropout rate, even though statistically Hawaiians have the
highest dropout and retention and the lowest graduation rates among all ethnic groups. Furthermore, parent and
student satisfaction are extremely high as indicated in the surveys in Section H Appendix II.
When compared to Hawaiian students statewide, KANU students rank significantly higher on most educational
performance indicators. However, there is one educational performance indicator, where KANU students rate similar to Hawaiian students state wide. This indicator is KANUÿs standardized test scores, which continue to be statistically typical. As outlined in Section D, KANUÿs scores are comparable with Hawaiian performance state wide on
both the HCPS and SAT 9, standardized tests utilized by the DOE to measure educational performance. To address
this issue we have selected raising our standardized test scores as our #1 Goal for schoolwide areas of improvement
for SY 04-05 (See Section D). Yet, even though our standardized test scores are still below the state-average, our
scores have improved every year. For example, during SY 02-034, x % scored well-below on the HCPS reading test,
, while in SY 03-04 only .% scored well below. If current trends continue, KANU students will rate at least equal to
public school student statewide in the near future.
Another challenge faced by KANU as a result of our high population of Hawaiian students is the fact that statistically Hawaiians rank on the bottom of the socio-economic ladder. This means that Hawaiians generally earn less
than other ethnic groups in Hawaiÿi and have higher rates of under and unemployment. According to Hawaiÿi State
Department of Human Services statistics, Hawaiians also lead the state in juvenile and adult incarceration rates,
drug and alcohol abuse and child abuse and neglect. In addition, Hawaiÿi County in general and North Hawaiÿi in
particular have been identified as having exceptionally high
Living Situation of KANU Students
rates of reported and confirmed child abuse which tend to
reflect past history of family violence, economic challenges,
low educational attainment, cultural beliefs and high rate
9%
of substance abuse, all significantly higher among Hawai5%
CPS/Foster Care
3%
ians than other ethnic populations. While the vast majorFamily
ity of KANU students live with at least one birth parent,
Court/Guardianship
almost 20% of our students live with a guardian or are in
Non-Family Court
Guardianship
foster care. This means that for at least some students,
Parent(s)
KANU is their main safe and predictable environment. Addressing
the needs of these students continues to be a chal83%
lenge.
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STUDENT PROFILE
During SY 03-04 KANU was divided into four school hui or groups.
In September 2003, these hui included:






Male/Female Student Breakdown
30

K-2 lower elementary with 25 students, 13 boys and 12 girls.
25

3-4 higher elementary with 31 students, 15 boys and 16 girls.
20

5-8 middle with 48 students, 26 boys and 22 girls

Male Students
Female Students

15

9-12 high school hui with 48 students, 26 boys and 33 girls.

During SY 2003-2004, KANU’s student body was 53 % male and 47%
female, with all grade levels from K-12 evenly represented.
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GIFTED AND TALENTED STUDENTS
School Hui
KANU believes that ALL students are gifted. As a result, all KANU
students are enrolled in our Gifted and Talented (GT) Program called AHO LOA. This program, which consists
of a wide variety of multi-age GT workshops, is offered every Friday from 8 am to 12 pm. Students in elementary
school focus on exploring potential gifts and talents, while students in middle and high school hone their skills and
talents, and research careers that will allow them to capitalize on these unique gifts.

SPECIAL NEEDS POPULATION
During SY 2003-2004, KANUÿs special education students comprised
18% of the student body, a proportion comparable with other schools
in North Hawaiÿi. Of these, 4 students were identified as 504 and 23 as
IDEA. Several of these students received mental health services on
campus or within the community. All of KANUÿs students labeled
IDEA and 504 are completely included in all hui activities. Special
education services are provided within the regular classroom setting
and include a variety of modifications identified in each childÿs IEP.
SOCIO-ECONOMIC STATUS
KANU is a Title I school with 58% of students qualifying for free or
reduced lunch. This means that over half of KANU students come from
low-income families. This number is somewhat lower than that of many
rural schools with large Hawaiian populations. This is because a significant amount of Hawaiian KANU students have parents who work
at KANU and therefore earn wages above the low-income level.

Since coming to Kanu o ka ÿÄina, I have
grown so much as a person. Through
activities that the students did together,
such as the Hula Drama, this school
really helped me to break out of my shell.
I really enjoyed it here. It was fun and
the people were nice. The teachers were
the best; they tried to help us with our
problems, whether they pertained to
school or not. It is through them that I
got the courage and the desire to go to
college. It is through this school, the
teachers, and the other students that I
have found who I am. I am very happy
that I was given the opportunity to be a
student of Kanu o ka ‘Äina, the school
that gave me so much. (Male, Gr. 12)

FAMILY RELATIONS
Since KANU is a community-designed and controlled, family-oriented school, a large percentage of our students
and staff are related. As a matter of fact, 18% of KANUÿs students are dependents of KANU staff, with another 53%
having close relatives (grandparents, uncles, aunts, siblings and cousins) working for KANU. This feeling of ÿohana
permeates the campus with all adults being referred to as “Uncle” and “Aunty” or “Tutu.”
SY 03-04 Student Teacher Ratio

STUDENT SUPPORT AND PERSONAL CARE
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1
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In order to address each student’s unique needs and foster
his/her special gifts, KANU created an ÿOhana Support Team.
This team provides a variety of support mechanism to students as they work closely with family and staff to address
individual needs. KANU also advocates and implements a
low student to teacher ratio, which significantly increases the
individual attention received by each child. Finally, each student has a personal advisor who keeps close contact with the
student and his/her ÿohana to assure that each child strives
to reach his/her highest level. This advisor meets with students and parents several times per year to set goals and discuss progress towards achieving these goals.
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COMMUNITY PROFILE
For hundreds of years, the district of Kohala on the
island of Hawai’i has been known for its dynamic
leaders, and courageous innovators. Like their legendary chief Kamehameha, who cleverly united the
islands under one leadership, the people of Kohala
are famous for their prowess, their spirited character and their determination. This boldness to challenge the status quo and explore new terrain dates
back to Waimea’s early native expert agriculturalists, who developed Hawai’i’s most extensive mauka
agricultural field system, centuries before foreign contact. It also includes generations of native Waimea
cowboys learned from Spanish vaqueros how to rope
wild cattle. Merging indigenous and foreign ways,
these Hawaiian paniolo developed a unique culture that
Student Photography: Waimea Rainbows
dominated Waimea’s landscape for most of the last two
centuries.
While traces of paniolo lifestyle remain, the last 20 years have seen dramatic changes in this serene mountain village, located 2000 feet high on the slopes of Mauna Kea. On the range, quads are replacing horses and in town,
gourmet restaurants and fast-food chains are competing with local diners, while shopping centers take the place of
mom-and-pops stores. Skyrocketing real estate prices are evidence of the rapid expansion of Waimea into a bustling Anywhere-USA town, as is the transition of the famous Parker Ranch, once Waimea’s primary employer, from
ranching to real-estate, commercial development and tourist activities. Expensive homes, out of the financial reach
of local families, now fill green pastures, and high-tech telescopes dot the summit of sacred Mauna Kea, ascended
daily by the Waimea-based international astronomy community. In recent years, Waimea has also been promoted
as a center for healing and wellness, especially after the construction of a state-of-the-art hospital, merging the latest
in modern medicine with holistic methods of healing.
As Waimea is rapidly expanding from a close-knit rural community to a suburban small-business center, there is an
increased risk for drug traffic. In fact increasing alcohol and drug use, teen birth rates, juvenile arrests, and an
exceptionally high rate of confirmed child abuse are further cause for concern, particularly because statewide, these
trends are decreasing. When polled by Hawaiÿi Community College, only 33% of North Hawaiÿi employers reported that job applicants had satisfactory basic skills in written/verbal communication, math and time management. Part of the reason for this may be that in North Hawaiÿi, the percent of adults who have completed high
school is up to 13% lower than the State average. This low level of educational attainment may be one element
which contributes to the fact that the percentage of children who are “significantly below average” on standardized
tests is higher in North Hawaiÿi than across the State. This discrepancy increases progressively between third and
tenth grade. Hawai’i Island has been identified as having the highest ice/crystal methamphetamine use in the
State, a factor that impacts all Hawai’i Island schools and communities.

KANU Advertisement

KANU provides a valuable choice in education for those who want to perpetuate
Waimea’s native culture, language and heritage, and ensure the continuation of a
lifestyle centered around Hawaiian values like aloha, mälama and kökua. We do
not claim to be better than existing public and/or private schools in North Hawaiÿi
or elsewhere, KANU is just different. Deeply rooted in the Hawaiian knowledge
base, KANU is specifically designed to meet the unique needs and learning styles of
those who seek a balanced, bicultural, bilingual way of life. As a viable choice in
education, KANU welcomes those who want to be as skilled on the computer as in
the taropatch, or on a double-hulled sailing canoe, and be equally comfortable in a
malo, shorts, and a tuxedo. KANU is not for everyone. While there are numerous
advantages to a small school environment, there are also drawbacks, including limited opportunities to participate in sports, proms and other student activities, which
has caused a few high school students to leave KANU. Furthermore, a lack of transportation to and from school -- since KANU abruptly lost its bus in July ÿ03 -decreased student enrollment by 10%.
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MISSION
The mission of KANU is to encourage all stakeholders to külia i ka nuÿu
-- strive to reach the highest -- as we design, implement and continuously evaluate a quality, culturally-driven, family-oriented and community-based model of education. A philosophy and culture of excellence
guides KANU. KANU delivers meaningful curriculum, integrated instruction, authentic assessment, and sets high
expectations for students and staff, as well as for the liberatory possibilities of education. As a community-based,
family-oriented school, KANU actively involves parents, extended family and community members in the educational process. As a result, the community and the surrounding environment become our living learning laboratories, where students and community work together to create a future that is pono (everything that is good and right
from a Hawaiian perspective).
VISION
The vision of KANU is to integrate our quality K-12, standards-based charter school into a comprehensive Native
Hawaiian learning center or kauhale, which addresses the educational and cultural needs of all stakeholders from the
womb to the tomb. This learning center will provide a permanent site not only for KANU, but other programs of
the Kanu o ka ÿÄina Learning ÿOhana, KANUÿs nonprofit arm, including Mälamapökiÿi Early Childhood Program;
Hälau Wänana, Center for Higher Learning; and Nä Lei Naÿauao -- Native Hawaiian Charter School Alliance.
During SY 2003-2004, all stakeholders participated in the site design of this kauhale through a four-step charette
process. Guided by master architect Francis Oda and Group 70 staff, employees, students, parents and community
members brainstormed and envisioned a unique design focusing on self-sustainability and “green” energy efficiency, recycling all possible materials. The collectively-developed design employs Polynesian features and integrates harmoniously into the natural landscape. Groundbreaking for Kauhale ÿÖiwi o Puÿukapu is scheduled for
2005. As we proceed to begin construction, KANU plans to continue to involve all stakeholders, including our
students at the highest level. We also plan to maximize local materials and expertise.
Kauhale ÿÖiwi o Puÿukapu plans to embrace culturally appropriate entrepreneurial components that will contribute
to the self-sustainability of the learning center. Besides serving as an educational venue for learners of all ages, this
kauhale will also function as a Hawaiian multi-organization, multi-service center and cultural meeting place. Similar kauhale are currently being established in Puna, Hawaiÿi, Mänoa, Oÿahu and Anahola, Kauaÿi. Concurrently, the
concept of kauhale is being discussed throughout
Hawaiÿi in the face of threats to Hawaiian identity, as a viable solution to the survival of Hawaiian ways. Establishing such kauhale, with the help
of Hawaiian organizations, like the Kamehameha
Schools and the Office of Hawaiian Affairs, especially in cultural kïpuka, will provide unprecedented cultural, educational and economic opportunities, in addition, to demonstrating Hawaiian cooperation and self-empowerment.
BELIEFS
As an indigenous model of education, KANU
Kauhale ÿÖiwi o Puÿukapu Structures
joins native peoples throughout the world in the belief that - Hawaiian knowledge structure differs significantly from the Western system of education.
 as an indigenous people, Hawaiians have the right to design and control our own education.
 Hawaiian students can succeed in the 21st century without having to give up their cultural values and traditions.
 when Hawaiian culture, language and values are integrated into the pedagogical process at all levels, education
has its deepest relevance and meaning for native children. As a result, students are able to learn, to grow and to
excel both in the academic setting and in life.
 the integration of the natural environment into a quality Hawaiian curriculum is absolutely essential.
 systemic educational reform can only be implemented with the support and assistance of the community,
including parents and extended family members.
As KANU commences our fifth year of operations, not just Hawaiian communities, but indigenous communities
worldwide are looking to KANU, eager to learn from both our successes and our challenges. We know that reaching our ultimate goal will be arduous; but as long as we remain steadfast to our beliefs and united in our vision,
KANU and other Hawaiian-focused public charter schools will prevail!
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CURRICULAR FRAMEWORK
Informed by over a decade of indigenous action research designed by KANUÿs
founders, KANU encourages each student and staff member to reach his/her highest potential. KANU is driven by pedagogy consisting of uniquely indigenous teaching and learning approaches designed to give each student the skills and the sense
of responsibility to perpetuate Hawaiÿi’s native culture, language and traditions
into the next millennium. As a performance-based model of education where individual and collective progress and accomplishment are the shared purpose, KANU
brings together the best of 21st century educational paradigms with the strength of
Native Hawaiian cultural traditions. Students learn how to think strategically, to
problem solve effectively, to work collaboratively, to take responsibility for their
own actions and to evaluate their own performance and products — all skills necessary in a world that is getting more and more complex. In addition, students become active participants in the perpetuation of Hawaiian language, culture and traditions, the transformation of their neighborhoods into more sustainable communities,
and agents for the preservation of Hawaiÿi’s unique natural resources.

Artwork by sophmore

STANDARDS ALIGNMENT
KANUÿs unique pedagogy is academically rigorous, culturally-driven and
liberatory bringing together the latest in 21st century educational reform
theories and practices with the strength of Hawaiian language, culture and
traditions. This pedagogy assures that all KANU students:
 realize their individual goals and aspirations
 possess the attitudes, knowledge and skills necessary to contribute
positively and compete in a global society
 possess the attitudes, knowledge and skills necessary to perpetuate
Hawaiian language, culture and traditions
 exercise the rights and responsibilities of citizenship

My daughter is happy at KANU,
her grades are awesome compared
to last year's and that makes me
happy. She seems very interested
in her culture, hula and Hawaiian
language. I am glad that my
daughter attends KANU. I have
seen her grow in so many ways.
(Father of Female, Gr. 9)

 pursue post-secondary education and/or careers without the need for remediation
As a quality 21st century model of education, KANUÿs bicultural curriculum prepares students to meet and
exceed not just national and State of Hawaiÿi content and performance standards, but Hawaiian cultural standards as well. In other words, KANU trains students to become fluent speakers of Hawaiian and English, able to
walk successfully in two worlds, the Hawaiian and the Western. Utilizing project-based, multi-age strategies that
integrate the environment, the community, the family and the latest in multimedia technology at a very high
level, KANU assures that students become as familiar with working at the computer, as in a watershed.
EDUCATIONAL STRATEGIES
KANU uses a variety of innovative strategies to implement a curriculum that is aligned with academic and cultural
standards. These strategies include:
 Ability-based Core Knowledge Workshops, focusing on
building essential skills in Language Arts, Math, Science and
Social Studies, which provide students with a strong academic
foundation.
 Project-Based Learning in the environment, focusing on
authentic, culturally relevant field research which is then
presented using a variety of media.
 Gifted and Talented Student Development Workshops,
which cultivate competencies in areas such as fine arts,
Hawaiian language and culture, health, character development, college preparation and career internships.
 Rubrics and other self-evaluation tools to help students
recognize quality products, processes and performances.
 Standards-based report cards and progress reports,
which provide precise information on student accomplishHui Mauka students participate in Waipi’o Waterstudy ment and progress.
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Class of 2013 Students

For nearly a decade KANUÿs founders have involved a variety of stakeholders in
extensive planning, conferring and self-evaluating. Collectively these stakeholders
generated the following core knowledge competencies. Starting in 2013, all KANU
graduates must demonstrate their proficiency in all of these competencies, which
enable them to contribute positively to society.
KANUÿs Core Knowledge Competencies:






effectively demonstrate reading, writing, and communication skills in the
medium of English and Hawaiian.
demonstrate mastery of cultural, academic, and workplace
competencies.
demonstrate the ability to access, evaluate, synthesize, and
present information using a variety of ancient and
KANU has shown me many options to take, so
modern technologies.
that I can enter into college after high school.
apply critical thinking skills and problem solving
KANU's staff work with you to see where you're
techniques and demonstrate ability to apply these in
at. Ever since I came to KANU, my GPA and
mathematics, science and beyond.
grades have risen tremendously. I was only
demonstrate understanding of lifelong learning,
seeing the smaller picture before, but now I can
cooperation and the practice of Hawaiian cultural values,
see a way bigger picture through hands-on
as essential elements in transitioning to economic and
activities and working in our community.
political self- sufficiency.
(Male, Gr. 10)

THE IDEAL KANU GRADUATE
During SY 2003-2004, the following vision of the ideal KANU graduate was developed collectively by KANUÿs
stakeholders. This ideal KANU graduate has both Hawaiian and Western characteristics and the discernment to
choose when to express them. He/she is multilingual, walking in both worlds, yet grounded and knowing from
where he/she has come. The ideal KANU graduates has the following skills:
Academics

 Proficient in the core subjects and in technology.
 Skilled in communication, problem solving, and decision-making.
 Can express him/herself in one or more artistic media.
Social Aptitudes
 Proficient in performing and speaking in public.
 Culturally aligned.
 Recognizes, accepts, and respects differences.
 Aware of global and local issues, including environmental issues.
 Able to create networks of support.
 Knowledgeable of the world of work.






Emotional Grounding
Confident, respectful, self-motivated, and responsible.
Serves as a positive role model for younger community members.
Aware of one’s values and how to apply them to living one’s life.
Knowledgeable about maintaining physical and emotional health.

Community Involvement
 Has a positive relationship with the community.
 Actively participates in the community.
 Practices civic responsibility.
Artwork by Gr. 3-4 Kumu Keömailani Case
Kanu o ka ÿÄina Hawaiian Academy graduate.
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SECTION B: REACHING KANUÿS 10 INSTRUCTIONAL BENCHMARKS
As a data-driven organization, the KANU learning ÿohana created 10 schoolwide Instructional Benchmarks.
Progress towards the achievement of these benchmarks is assessed and reviewed on a yearly basis. The quantitative and qualitative data presented in this section verify that during SY 2003-2004 KANU reached these ten
benchmarks in addition to excelling in other areas. The data also confirm that our model of education has a
positive impact not just on our K-12 students, but also our staff, our parents, our community, and stakeholders
from near and far. While we must continue to strive vigorously in order to reach our highest level, we are very
proud of the ongoing growth of our school and our learning ÿohana. Like all native plants, KANU is growing
slowly but steadily. This is clearly verified by the data presented in this section. These data leave no doubt that
given quality choices in education, Hawaiian students can succeed.

BENCHMARK #1: Students pursue schoolwide General Learners Outcomes (GLO)
EVIDENCE OF ACHIEVEMENT: Students are provided with ongoing opportunities to experience the value of
KANUÿs GLOs. Utilizing daily self and group reflection processes, as well as advisor monitoring, each studentÿs
growth towards achievement of KANUÿs GLOs is measured quarterly and communicated to his/her parents on
KANUÿs standards-based report cards.
Ability to recognize and produce quality performance
and quality products
Since coming to KANU my son has excelled tremendously academically and socially. He has wonderful reading and writing skills. His
GPA is excellent. He loves his teachers and gets along with them.
Being that I live on Oÿahu I canÿt contribute much but I try to make
it to his höÿike. I do believe in the mission of KANU and respect its
integrity so much that I will sacrifice the separation of my son from
me. KANUÿs structure is to be commended by all professionals,
teachers and parents. (Mother of Male, Gr. 2)

K-4 students working on Venn Diagram

I would like my son to return to Kanu o ka ‘Äina because his
attention and his interest in studies and school itself has greatly
improved. KANU’s hands on methods of teaching, along with the
personal interest the teachers show towards their students, has helped
him improve a lot. (Mother of Male, Gr. 4)

I feel that our daughter has accomplished much at KANU. Her
self-esteem and confidence has grown along with a willingness
to be responsible for her actions and work hard. KANU
supports our child to külia i ka nu’u through continued work
and teaching of our culture, language and spirituality. By our
child learning the proper protocol, chants, dances and songs, it
has also taught our ‘ohana to thrive and learn things or
remember things that are important. KANU definitely helps us
with the perpetuation of things Hawaiian and makes us proud
to be a part of KANU. (Parents of Female Gr. 4)

Ability to be responsible for one’s own learning

I would like to attend
KANU for another year
because I have turned
into a better, more
respectful and responsible person here at
KANU. (Female, Gr. 11)
Proud KANU student

K-4 students enjoy peer teaching and learning.
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Ability to be involved in complex thinking and problem solving

Hui Mauka students conduct
water quality research in their
community.
Understand that it is essential for human beings to work together
Collectively Hui Mauka students, staff and community supporters are turning an overgrown buffer-zone into a
native arboretum called Mäla Naÿauao o Puÿupülehu.
My son continues to mature under the direction and philosophy of KANU. As I
believe the ability to love, help and appreciate one's fellow man is central to the
perpetuation of the human species, I fully endorse and encourage all endeavors to
that end. (Mother of Male, Gr. 6)
Ability to communicate effectively
I would like to continue
my attendance at KANU
for my senior year.
KANU has taught me so
much in the last four
years, academically as
well as spiritually. If I
Hui Mauka students work together had gone to any other
clearing the forest.
school I would never have
had the opportunities and
experiences that have been open to me at KANU. In no other
school have I ever been in an educational environment surrounded
by Hawaiian culture, beliefs and 'ohana feeling. At KANU we all
benefit from each other. The school gives to the students and the
students give back to the school and community. It is the same with
everyone who comes into contact with KANU. (Female Student,
Gr. 11)

Hui Mauka students teach Hui Kamaliÿi students.
Ability to use a variety of technologies
effectively and ethically

KANU students from kindergarten through 12th grade are
provided with access to the
latest in educational technology and learn not only how to
operate computers and utilize
a variety of software, but also
how to be safe while surfing
the internet.
Hui Mauka students identifying specimen.

Kindergartener surfs the net.
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BENCHMARK #2: Schoolwide behavioral expectations based on Hawaiian values guide students and staff
interactions and conduct.
EVIDENCE OF ACHIEVEMENT: Four values guide interpersonal interactions in and out of the classroom and
set expectations for behavior for all stake holders:

ALOHA KEKAHI I KEKAHI - Love one another.
As the quotes below clearly verify, one of the most significant factors contributing to KANU’s success is the
feeling of aloha among teachers, students, parents, staff and other learning ‘ohana members.
I love KANU, the feeling of
‘Ohana and Aloha I get from
my teachers makes me want to
learn more and share my
Aloha. (Male, Gr. 4)

I really want to learn more about my Hawaiian
traditional culture. I look forward to speaking
Hawaiian. Aunty Kehau has given me a good start
by using Hawaiian in class. KANU has shown me to
love and care about everybody and everything.
(Male, Gr. 4)

I learn in school. I like being in
KANU, this school is like
‘ohana, full of aloha.
(Female, Gr. 3)

KÖKUA AKU, KÖKUA MAI - Give help, receive help.
Another factor that empowers KANU stakeholders is the fact that as a true
learning ‘ohana we can count on each other for mutual support.
I would like my son to continue his education at KANU because I feel this is the
best for him. The “hands on” projects and the ways that are used to incorporate
“Hawaiian values” into their daily activities are unique in the world of education.
I believe that children of today really need to have that instilled in them.
(Mother of Male, Gr. 4)

Hui Kamaliÿi assist each other
planting beans.

MÄLAMA I KOU KULEANA - Take care of your responsibilities.
While KANU stakeholders have different responsibilities, it is the kuleana of all members of the KANU learning
‘ohana to try their best and to perpetuate Hawaiian language, culture and traditions.
My son really enjoys school! He has and is growing into a very special young man with both
cultural knowledge and feelings of kuleana for both his culture and his people. We feel the
cultural basis builds strong ethics, values and a connection to society and the land. His curricular
knowledge is coming along and he has experienced so much in such a wide variety of settings that
he would have never been privy to without KANU and its awesome staff. The staff is an extended
family; the community is really shaping his life and helping him grow by providing more
mentoring relationships and expertise than my husband and I could. (Mother of Male, Gr. K)

MAHALO I KA MEA LOAÿA - Be thankful for what you have.
Hui Mauka student
liberates mamake plant.

Although we are very grateful for our current facilities, KANUÿs annual surveys,
attached in Appendix II, confirm that our physical realities are less than satisfactory.
The attached surveys also verify that KANU’s students, parents and staff express a high
satisfaction with KANU in general.

Over 90 percent of students,
parents and staff strongly
agree or agree that they
clearly understand KANUÿs
behavior expectations and
that they are familiar with
the four ‘Ölelo No’eau that
guide student and staff
behavior.

We are very pleased with the improvements that my
son has made in school. He has improved in all
areas, Math, Language Arts, Hawaiian Language
and learning about the Hawaiian culture, traditions
and also physical education. He is chanting,
dancing hula and singing in Hawaiian. His grade
point average has also improved. He got a 3.9 GPA
last quarter. The teachers and staff at Kanu o ka
Hui Mauka students working hard
‘Äina are great. (Parents of Male, Gr. 3)
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BENCHMARK #3: Instruction and assessment are tailored to native Hawaiian learning processes and
practices that stimulate multiple intelligences.
EVIDENCE OF ACHIEVEMENT
 Authentic cultural activities and projects, like KANUÿs annual
Makahiki celebration and our Hula Drama allow K-12 students
to practice cultural traditions and actively perpetuate Hawaiian
knowledge.
 Native ways of knowing, including observation and hands-on
learning support students with strong visual and kinesthetic
intelligences.
 Ongoing experiences in the environment, such as the Waipiÿo
stream restoration study, engage students in authentic placebased inquiry.
 Multi-modal strategies support learning in all content areas and
across multiple intelligences

Nä Pulapula girls in traditional wear

My son has enjoyed KANU for 2 years and has learned more and has
opened up more. KANU has done a great job for my son. KANU can
support him by doing what they have been doing – a great job.
(Mother of Male, Gr. 9)
KANU is the only school I like because KANU teaches Hawaiian culture,
we do Science projects, we get to learn at outdoor labs, we grow native
plants, we have computers to do Language Arts, Writing, Technology,
Social Studies, Genealogy and Science Data Tables. (Male, Gr. 5)
KANU CELEBRATES THE 2003 MAKAHIKI
Lono image announces Makahiki.
As in previous years, KANU students, staff and ÿohana members celebrated the Makahiki, a four month season
honoring Lono, god of peace, rain, agriculture and procreation. This season opens with the first rising of the conMAKAHIKI 2003 EVALUATION
stellation Pleiades over the horizon at sunset in the month
1. What did you learn during our Makahiki celebration?
called Ikuwä, when winter rains begin to drench the land.
2. How did you contribute to our Makahiki celebration?
KANU not only observes the protocol associated with the
3. What did you like about our Makahiki celebration?
opening and closing of Makahiki, but also sets aside ample
4. What did you NOT like about our Makahiki
time for students, staff and ÿohana members to engage in
celebration?
traditional physical activities and contests and celebrate
5. What was your most favorite part of the week?
growth on many levels.
6. What was your least favorite part of the week?
In 2003, KANU extended its
7. How do you think we can improve next year’s
Makahiki celebration to a full
Makahiki celebration?
week, involving KANU mem8. How do you think you can improve next year’s
bers in a variety of ceremonies
Makahiki celebration?
and activities. This included
9. Evaluate this week’s Makahiki activities:
an off-campus field day
 Exceeded expectations
where students and staff en Met expectations
gaged in native sports and
 Almost met expectations
games of strength and skill.
 Did not meet expectations
To measure the success of this
10. Grade this week’s Makahiki activities:
week, KANU created a
 A-Awesome
Makahiki Evaluation tem B- Good
plate. The majority of stu C-OK
Hui Makai student cleans
dents and staff reported that
 D-Not that Great
kalo to be presented as
the Makahiki activities ex F-Junk
hoÿokupu makahiki.
ceeded their expectations.
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BENCHMARK #4: Methodologies of Project/Placed-Based learning are used in the context of authentic
inquiry.
EVIDENCE OF ACHIEVEMENT

 Student-developed rubrics support student ability to identify and meet specific criteria for quality products.
 Interdisciplinary projects engage multiple subject areas through real-world problem solving; sustainable
entrepreneurial ventures are developed that build upon and multiply the resources of each school site.

 Project-related rubrics and schoolwide rubrics (6+1 Writing Traits Assessment Rubrics) are used as tools to
teach students the specific characteristics of quality products, processes and performances.

 Project outcomes are evaluated via presentations to authentic audiences and höÿike within the community
During SY 2003-2004, KANU students in grades K-12 were distributed into four multi-age hui. Each of these
project hui focused on a specific wahi pana (sacred/special place), which the students visited, researched and
explored. Integrating all 10 content areas into a place-based project curriculum allowed the hui to provide
students hands-on opportunities to learn in the environment. Being able to learn hands-on in the environment is
a preferred method for many of KANUÿs students -- and staff as well. In addition, staff and students of all ages
enjoy spending time in the environment and learning from the ÿäina.
As students study a wahi pana, learning not only the history, but also the songs, dances, the wind, the rain names
and other knowledge about this ÿäina, they also become knowledgable about community issues and concerns,
which is beginning to lead into community participation. During KANUÿs annual Hula Drama all four hui
focused on a specific era, tied directly into the curriculum of their wahi pana.

KANUÿS FOUR PLACE-BASED HUI GIVE STUDENTS A SENSE OF BELONGING

Nä Keiki o ka ÿÄina (3-4)
Nä Pulapula (K-2)

Hui Mauka (5-8)

Hui Makai (9-12)
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KANUÿS SEEDLINGS ARE SPROUTING
Nä Pulapula means the seedlings. During SY 20032004, this hui consisted of 8 kindergardeners, 7 first
graders and 10 second graders. These students
together with their two kumu Aunty Pili Ka’apuni
and Aunty Kalä Akima made up a true learning
‘ohana.
In order to assure that all K-2 students accessed
KANU’s Waterford Reading Program daily for 20
minutes, Nä Pulapula were given permanent
residence in the Kohala Tent located on the makai
part of KANU’s Lälämilo Campus. This tent was
beautified during SY 2003-2004 by students,
parents and teachers.
As evident in their portfolios, parent comments, as
well as staff observations, Nä Pulapula are making
significant progress in all content areas.

Nä Pulapula learn hula.

I love what KANU has brought to my son's life. He enjoys
school and is so happy to get up in the morning wanting to
be a part of his hui. He loves to learn, play, sing, reading
and writing. Aunty Pili and Kala are great. They really
support my son’s learning style and ability. They are
patient and not judgemental. They too want my son to
thrive and in return my son feels like part of the Kanu
'Ohana. As his mother, I couldn’t be happier to see him try
to achieve his goals with this team. (Mother of Male, Gr. K)

NÄ

K-2 Approach to learning the daily routine in the classroom
Each day the students are expected to do the same thing. We constantly remind them about
their kuleana, repeating constantly the rules as we show them where things go and how to do
it. There is a language arts file box with a folder for each of the children. Students also have a
box with their math files in it. When students are finished checking their class work and their
homework, everything is filed in their respective boxes. This helps the students to learn to read
their own names as well as read the names of their classmates. They also learn how to mälama
their kuleana and how to take care of their completed work by- being told their kuleana
 being shown what their
kuleana was
 being shown what was
expected of them

Nä Pulapula express themselves through art.

Constant reminders are made
to reinforce the original
instructions that have been
given. After the first semester
the files were placed in a tall
standing file cabinet. Instructions needed to be made
again, not as extensively, but
the students needed to be
shown the new expectations
and the new skills needed.

P
U
L
A
P
U
L
A
K-2
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“Nä Mea Waiwai” Incentive: Reflections By K-2 Kumu ÿAnakë Pili
For SY 03-04 I decided to focus on the following essential question: “Using a
Hawaiian learning process, what strategies can I use to teach our K-1-2 students to
take care of specific kuleana in the classroom?”
To encourage Nä Pulapula to take care of their kuleana in the classroom and on
campus my partner Kalä and I implement “Nä Mea Waiwai” Incentive Program,
where we give kälä or play money for positive actions exhibited by the students.
The purpose of this incentive program is to aid in the process of learning to
“mälama i kou kuleana.” The following rules were agreed upon by students and kumu:
 Only the kumu could decide when and what the kälä were going to be given for.
 The students could not ask for kälä.
 They would be able to “buy” something special with it (at the end of 1st semester our students were able to
“buy” snacks for themselves and for their 3-4 hui partners to be eaten during a movie activity).
 The students could exchange 10 kälä for 1 “Nä Mea Waiwai,” thus, making it easier to handle.
 The kumu could ask for kälä to be paid when negative behavior was observed.
 The kälä had to be placed in the “Na Mea Waiwai” pouches.
 If any kälä was found outside of the pouches they were returned to the kumu.
 An honor system was used where everyone was on their honor to only handle their kälä and pouch -- they
were trusted to leave other pouches alone.
Throughout the school year K-2 students had to be reminded of the different rules attached to this kälä system.
They were also reminded time and time again that the kumu could give kälä for any positive action and ask to be
paid for any negative action. Collectively we agreed to redirect negative behavior as follows:
 Reminder of their agreement to follow class rules.
 Given time to change their behavior.
 If the behavior does not change, the students are given natural consequences, asked to give the kumu kälä
or given logical consequences.
One intervention used to assist students to immediately focus on the kumu when she was in front of the class,
was to assign students specific seating areas on the lina poepoe. Students were also asked to do five things – eye
on speaker, mouth closed, body still, ears open and hands free. Rule reminders were constant at lina poepoe.
Examples of how students could earn kälä included the following:

 Students received kälä for using class supplies appropriately and returning them to their proper places.
 Children received kälä when they shared manipulatives with each other.
 Students were encouraged to do read alouds. One particular student was very quiet during her turn to read.


The kälä encouraged her to read louder and slower.
When older students were willing to teach the younger students a new skill both students received a kälä one received kälä for teaching, the other for listening and following instructions.

Things learned from Nä Mea Waiwai Incentive Program

 Each student has a different value system that often negated the desired reaction when the kälä was used – if




they were throwing a tantrum positive reinforcement did not work, they needed time out.
I discovered that the system would be more effective if it were included in the class curriculum – we often
forgot to use the kälä because things got too hectic in the daily routine, even though we had intended to.
Some of the children had a difficult time “buying” the idea that they were not going to receive kälä each time
they did something positive and wanted recognition for it (we wanted the students to show positive
behavior without thought of reward); we tried to give kälä when the students least expected it.
Asking the student for kälä when negative behavior was displayed was done after the behavior had been
brought to the attention of the student and a natural consequence was not apparent, s/he had the choice to
pay kälä or choose a logical consequence

Next school year my partner and I would like to implement a mini-village concept in the classroom which
incorporates math, social studies, health and language arts
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NÄ KEIKI O KA ‘ÄINA (3-4)
The students of grades 3 and 4 named themselves Nä Keiki o ka ‘Äina.
In an effort to improve their literacy skills, Nä Keiki o ka ÿÄina also
chose to be fulltime at KANUÿs Lälämilo campus. Students spend
significant time reading in class and daily accessed our newly acquired
Waterford reading program for 20 minutes. The wahi pana focused on
by this hui during SY 03-04 was Waimea. To learn more about this wahi
pana, Nä Keiki o ka ÿÄina went on two field trips; one to White Road
and one to Hokuÿula. Both trips involved hiking.
Hui 3-4 explores the community to learn about Native plants:
Nä Keiki o ka ÿÄina head towards Waipi’o
a reflection by 3-4 teacher Aunty Sue
As part of their effort to get to know our community and learn hands-on about native plants that grow in nearby
forests, Nä Keiki o ka ÿÄina went on an excursion into the Kohala forest. This forest features many native plants and
can be accessed from right here in Waimea. The keiki endured the arduous hike into the forest thanks to their Live
ALOHA PE class where they power walk and run a 100 meter lap.
For some keiki and mäkua this was their first time to the Kohala
I loved going to the Kohala forest. It was a
forest. Aunty Keömailani Case who is kama’äina to this area was
beautiful place. I learned that there is certain
our alaka’i and kumu. We learned to quiet our voices and use our
moss there which can swallow a person. This is
senses to experience the forest. We learned that if we are not
why you should always have a partner when
maka’ala (aware) we could drown in moss. We learned where to
going into the forest. Aunty Keömailani also
locate fresh, uncontaminated water and how to drink it. We also
taught us that when the fog comes in you should
stick together and when it gets really bad and you learned that we should sit and wait if the fog rolls in thick. This
hike into the forest was part of a process used by grades 3-4 teachcanÿt see you should sit down until fog clears.
ers that produces vivid writing, deep thinking and personal con(Female, Gr. 3)
nections. First the keiki were introduced to the concept of native
plants in class, next they experienced native plants in the forest. Then the students reflected upon their experience
and finally they wrote about their experience. This way literacy becomes a fun process. A special mahalo to Aunty
Roxanne and Aunty Skippy for chaperoning.
LIVE ALOHA PE PROGRAM

KANU students participate in Live ALOHA activities.

Even though they remained mostly at the Lälämilo
Campus, Nä Keiki o ka ÿÄina got plenty exercise all
school year, with the help of Aunty Lani, creator and
coordinator of Live ALOHA - Live A Life Of Healthy
Activities. Lived ALOHA is designed to
 Promote excellence in academic achievement by
offering an enriched, quality physical education
component during the class day.
 Encourage physical activity as a lifestyle at an
early age.
 Get a clear picture of the health of our kids and
put Waimea on the map as a model for valuing
the health of children.
 Initiate a positive school-community
partnership to benefit KANU students.

Live ALOHA allowed K-4 students to develop students’ physical and motor skills, improve their endurance and
balancing, hopping, skipping, running, twisting, bending, walking, jumping, stretching, galloping, dodging,
sliding, grasping, pushing, pulling, and reaching skills while also attaining State of Hawaiÿi PE standards.
Besides providing regular physical exercise, Live ALOHA with the help of The Labman, also measures the
impact of this exercise on students physical and academic performance using a custom made mobile laboratory.
Appendix I presents the preliminary results of the impact of this program after nine months of K-4 participation.
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One goal of Nä Keiki o ka ‘Äina was to become a
community of learners. In the first quarter they studied the
ants which serve as a good example of working together to
accomplish a lot. They plotted their nests on campus,
conducted food experiments, built a model of an anthill,
learned how to walk like them, and memorized a poem
about ants. They also researched different kinds of ants
and their habits.

“Ants”

In quarter two, Nä Keiki o ka ÿÄina studied the important
relationship between people and plants that is governed by
photosynthesis. They planted seeds of corn and beans and
compared their growth. Each student also each made his/
her own growing experiments and measured his/her
plant’s need for light, water, and warmth.

built by Nä Keiki o ka ‘Äina.
The focus of quarter three was to
explore the power of the brain and
keep our body drug free. Through
many exciting projects and
experiments Nä Keiki o ka `Äina
learned about scientific inquiry,
parts of the brain and the functions
of each part, neurotransmitters,
cells, and medicines and drugs that
are helpful and harmful. To show
what they learned, the keiki made
models of neurons and parts of the
brain and displayed them for a
höÿike. They also made posters to
educate other students and parents
on how drug use affects the brain.
Studentÿs drawing of a Neuron Cell.
Nä Keiki also explored how
different aspects of their culture, like pule, eating cultural foods and aligning Keiki o ka ÿÄina measure their beans.
their piko, can keep them in good health.
STUDYING HAWAIÿIÿS MONARCHY
The focus of the fourth quarter was on heritage
and legacies. Nä Keiki o ka `Äina learned about
the Hawaiian Monarchy (Nä Möÿï), which lasted
100 years. Studies included the ÿahupua`a
governing system, foreign introduction of
disease, money and other things, and how their
ancestors struggled to save their people and the
`äina. As part of their Hawaiian language class,
students also learned Hawaiian vocabulary
associated with the aliÿi and how these monarchs
were related. During the hula drama, grades 3-4
students read a summary of what was learned
and at the end of the quarter, Nä Keiki o ka `Äina
performed a play about the aliÿi to students and
teachers in grades 5 through 8, as well as parents.
This play included important facts of each ali`i
and the legacies they left for their people. K-4
students impressed everyone with their excellent
Nä Keiki o ka ‘Äina perform a höÿike about the Hawaiian
memorization skills and their willingness to help
monarchs to grades 5-8 students and staff as well as parents
and support one another throughout the höÿike.
and community members.
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HUI MAUKA (5-8)
During SY 03-04 the 48 Hui Mauka students, four kumu and one site staff
spend every other week working together at Mäla Naÿauao o Puÿupülehu
slowly turning this property into a native horticultural complex and
arboretum. Mahalo to the hard work done by students the previous school
year, Hui Mauka students began SY 03-04 harvesting one kaÿau (40) of
large sweetpotatoes grown at Puÿupülehu. These ÿuala were presented as
a hoÿokupu at the annual Puÿukoholä Cultural Festival held in August 2003 Hui Mauka students plant native species.
and where enjoyed by all participants. In summer 2004, Hui Mauka
students and kumu presented not only one kaÿau of ÿuala but also a kaÿau of kalo grown at Mäla Naÿauao o
Puÿupülehu as hoÿokupu. In just two short years, this outdoor learning laboratory has grown tremendously,
providing not just unique hands-on learning and research opportunities but also much needed classroom space
in two refurbished storage containers.

Hui Mauka student
sketches a plant.

During SY 03-04, Hui Mauka students began to beautify these two classroom containers
through a mural depicting a Hawaiian forest. This interdisciplinary project under the
guidance of visiting artist Meleanna Meyer,
involved learning a variety of art techniques, as well as studying in-depth
Hawai’i’s native forests and the various
species that thrive in it. This involved
detailed sketches of a variety of native
species. In addition, students visited
several forests to learn how they can
reestablish native plants at Mäla Naÿauao o
Puÿupülehu. One of these fieldtrips
involved going to Kalopä, where students
could first hand explore the dramatic
difference between a native forest and an
eucalyptus plantation.
KANU students visit the Kalopä Forest.

I want to stay at KANU because KANU is different
from other schools. We don’t just learn in a classroom
but also outside. And we don’t only go outside at only
recess time. (Female, Gr. 6)

KANU students practice for mural.

I am writing on behalf of my two daughters return to
Kanu o ka 'Äina for another year. As a parent, I hope
that each of my daughters will grow and mature into
well rounded adults with choices. I strongly believe in
teaching to the whole child and KANU does just that. I
have seen my elder daughter grow academically leaping
ahead in reading levels as well as in math comprehension. These new skills have allowed for an amazing
transformation in her spirit and confidence. Each child
has her own gifts, talents and needs. I believe I will not
find this kind of nuturing at any other school, public or
private. They say it takes a whole village to raise a
child. At KANU, the teachers have a vast range of
skills, talents, and passions to share with the students.
I am so proud that my children are now entering the
period of their lives where the kumu allow them to take
a much more active role in their learning!
(Parent of Females, Gr. 6 & 7)
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HUI MAUKA BEGINS HISTORIC STREAM RESTORATION STUDY

DLNR staff teaches Waipiÿo water
study participants.

In March 2004, Hui Mauka students went down into Waipiÿo Valley to begin a
three-year stream restoration study involving Bishop Museum and other scientists, as well as students from the Kamehameha School Keaÿau Campus. Together they collected baseline data on stream flow and velocity prior to the full
restoration of Läläkea stream scheduled for summer 2004. Hui Mauka students
also learned about Hawaiian stream ecology, as well as the background and the
purpose of this historic study, which measures the impact of a 100% streamflow
restoration on a native Hawaiian stream ecosystem.
For more information about this project visit
www.bishopmuseum.org/research.

HUI MAUKA WINS SOIL CONSERVATION CONTEST
In fall 2003, KANU middle school students Kuÿuipo Aveiro (8), Wenaÿula Meadows-Garmon (8), Brooke Perreira (8), Leina’ala Santos-Colburn (7), Hiÿilei Levenson
(6), Kapua Figeroa (6), Jacob Birch (6) and ÿI’ini Kahakalau (5) competed in the
annual Big Island Soil Conservation Contest in Honoka’a. Applying the skills
they learned in Hui Mauka, these fearless students took first place in the middle
school division and fifth overall. Students were required to determine soil type
and permeability, erosion potential, ground slope and best use practices for agriculture, forestry or pasture. Most of the other contestants were high school students and the competition was intense, but KANUÿs team rose to the challenge
and represented KANU with great spirit and pride. E holomua e Hui Mauka!

Hui Mauka students measuring
plant growth.

THREE FIFTH GRADERS COMPLETE OUTSTANDING SCIENCE PROJECTS
Three KANU fifth graders were honored during KANUÿs 2003 Science Fair for their outstanding Science Fair
projects. Although they were too young to compete in the District Science Fair in Hilo, ‘Iÿini Kahakalau, Kai
Marshall, and Pono Pauline-Hanohano all completed high quality
research projects.
ÿIÿiniÿs project, which earned the highest overall scores, was an
experiment using two different mordants. ÿIÿiniÿs essential question
was, “which mordant creates a darker kukui leaf dye, salt or tin?”
ÿIÿiniÿs hypothesis was that salt would work better than tin. However, after completing her experiment, it became evident that tin is a
better mordant. “I really wanted to learn about dying with native
plants so I can dye my hula attire. My science project taught me how
to make a natural dye and that tin is a better mordant with kukui
leaves. I am already looking forward to next yearÿs science fair,
because hopefully I will be able to go to the Hilo science fair. I
already know what I am going to do for my experiment.”
Hui Mauka studentÿs kukui dye experiment
I would like to see my son return to Kanu o ka ‘Äina next year
because I appreciate how the faculty “mälama” their students.
Teachers/Educators everywhere enjoy watching their students
grow into mature, young adults. However, the Kumu at
KANU, assume an even greater responsibility with their
students. Everyone is a part of a larger family, everyone is
supported, and everyone made to feel welcome not only when
times are good but also, and especially, when times are difficult.
The Kumu of KANU teach my son more than Academics. The
Kumu at KANU teach my son what it is to be a good person.
My father taught me “E komo mai i ko’u hale”. I welcome what
is being taught to my son into my house and I ask that my son
continue to be welcomed into yours. (Parents of Male, Gr. 6)

Hui Mauka students do protocol at Puÿupülehu.
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HUI MAKAI (9-12)
HUI MAKAI STUDENTS WIN FIRST PLACE IN TURTLE BOAT CONTEST
Seniors Kina’u Puhi,
Kaulana Ha’o and
Stacey Keolanui, Junior
Leimana Lindsey and
Sophomore Auli’i Case
took First Place during
Hawaiÿiÿs first Turtle Boat
Contest. This contest
took place Saturday, November 22, 2003, at the
Mauna Lani Bay Club. Of
the three schools that participated in the event,
Hawaii Prepatory
KANU Team places first at Turtle Boat Contest.
Academy entered four
boats, and Honokaÿa High School and KANU one. KANUÿs boat called “Ka
Honu Makakai,” lived up to its name, as it surfed the waves to a win. Entering this contest was part of these studentsÿ science project, since the purpose
of the activity was to track turtle decoys underwater by means of a camera
and to record their route by using a GPS. KANU students took part in two
events. The first event was to find 6 decoys, “of which they found 4,” within
the 15 minute time limit. The second event was to make a figure eight around
buoys that were set 40 yards apart in an allotted time of 15 minutes or until
their battery ran out. Hui Makai students scored 19 laps, making them the
overall winners both for presentation and for scoring the most points.

E Makaliÿi o
Kawaihae

HUI MAKAI STUDENTS BECOME STEWARDS OF THE SEA

Nä Hina a me Keala

Throughout SY 03-04, Hui Makai students learned how to become responsible
stewards of Hawaiÿiÿs ocean. For the past two years, Hui Makai students have
participated in KANUÿs Sea Grant Project, which is affiliated with the University of Hawaiÿi Sea Grant College Program. UHSGP is one of 30 Sea Grant College Programs nationwide dedicated to the improved understanding and stewardship of the nationÿs marine and coastal resources. Here in Hawaiÿi, the main
focus of the program is protecting our insular coastal habitats and resources
and assure future sustainability of these vital areas. As part of the Sea Grant
program, Hui Makai students regularly monitor the fish population in Kawaihae
and keep detailed data regarding the various fish species found in the area.

Maikaÿi o Makaliÿi

Hui Makai students fishing in Kohala.

He waÿa kaulua holo i
ka moana
Mai ka moana holo i
uka
ÿO Mauna Kea kü i ka
lani
A he lani mälaÿelaÿe
Aia la hoÿi ÿo Höküpaÿa

E hoÿopaÿa iä Paniÿau
In addition, to monitoring fish, Hui
Makai students also learned how to
Kiaÿi ÿia na ka Mahina
catch and prepare fish. Under the
leadership of ÿAnakë Nicole
Anakalea and ÿAnakala Joe Stender, a group of Hui Makai students
spend several weekends camping along the Kohala coast, where students were exposed to cultural fishing practices that promote healthy
sustainable living and traditional gathering practices. Students and staff
spend several weekends catching a variety of reef fish, which were then
prepared by the students and ÿAnakala Joe for KANUÿs first Annual
Appreciation Dinner, where they were enjoyed by all!

