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EXECUTIVE SUMMARY
This third Annual Self Evaluation Report prepared by Kanu o ka ÿÄina New
Century Public Charter School (KANU) has two main purposes:
A. to highlight significant achievements at KANU during SY 2002-2003
B. to draw attention to the ongoing hardships suffered by all KANU stake
holders during SY 2002-2003 as a result of lack of systemic support
This report also fulfills a mandate to conduct an annual self-evaluation for BOE/
DOE. However, while such a report has been submitted by KANU for the past
three school years, to date, although required by law, no response from the
BOE/DOE regarding our barriers cited and our monies shorted has been received.
During SY 2002-2003, KANU had approximately 150 students, 94% of whom were of Hawaiian ancestry. These
students made significant achievements, including phenomenal reading gains - even though many had not experienced educational success prior to entering KANU. As our data indicate, these successes are a direct result of
KANUÿs pedagogy, as developed over a decade of action research. This research demonstrates that when Hawaiian
students - including those labeled “Special Education” are provided with educational approaches that are both
culturally-driven and academically rigorous, education has far deeper meaning and relevance to these students. As
a result, students enjoy coming to school, as verified by our 94% attendance rate, and numerous anecdotal evidence
as presented throughout this report. KANUÿs bilingual, bicultural approach which prepares students to walk successfully in two worlds, significantly affects the studentsÿ academic performance, as indicated by numerous qualitative and quantitative data presented herein. Furthermore, providing a student-centered atmosphere of aloha
assures that all students receive personal attention and care. This allows students to develop confidence in their
abilities, which in turn motivates them to strive to reach their highest level, to külia i ka nu’u.
KANUÿs unique pedagogy assures that all KANU students:
- possess the attitudes, knowledge and skills necessary to contribute positively and compete in a global society
- have the opportunity to realize their individual goals and aspirations
- possess the attitudes, knowledge and skills necessary to perpetuate Hawaiian language, culture and traditions
- pursue post-secondary education and/or careers without the need for remediation
- exercise the rights and responsibilities of citizenship
KANU presents a new approach to education tailored specifically to the unique needs of Hawaiÿiÿs native student
population, currently the most under- and uneducated major ethnic group within Hawaiÿiÿs public school system.
This population has been left behind by the DOE for decades and will not be able to experience educational success
until Hawaiians are given our right to design and control our own models of education that are tailored to meet the
needs of Hawaiian students. Such a system of Hawaiian education is currently being proposed by Nä Lei Naÿauao
- Native Hawaiian Charter School Alliance and has already garnered the support of the federally funded Native
Hawaiian Education Council, the Association of Hawaiian Civic Clubs, the Hawaiÿi Democratic Party and countless
other organizations and individuals.
Despite tremendous administrative and legal barriers, outlined in Section C of this report - including being shorted
over 1 Million dollars by the DOE/DOH during the past three school years, KANU has reached its instructional and
administrative benchmarks, however not without suffering tremendous hardships as a result of inequitable funding; unclear or nonexisting policies regarding charter schools; excessive red bureaucratic tape; a slow, cumbersome,
compartmentalized system resistant to change; and an unwillingness by the BOE/DOE to respond to the numerous
barriers presented by KANU in our two previous end-of-year reports.
In order to assure that NO KANU CHILD IS LEFT BEHIND, the barriers outlined by KANU in this report must be
addressed immediately and in collaboration with all stakeholders as required by law. Furthermore, systemic support of start-up charter schools like KANU by the various State Departments, as mandated by the charter school law,
must replace persistent efforts by various State agencies to discredit, underfund, undermine and shut down successful start-up charter schools like KANU in Hawai’i.
All we ask for is EQUITY IN EDUCATION!
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DIRECTORÿS REPORT
As we continue to “külia i ka nuÿu,” individually and collectively, it is evident that –
despite an ongoing lack of systemic support - much progress has taken place at Kanu o ka
ÿÄina NCPCS during SY 2002-2003. This advancement was clearly demonstrated in our
hula drama, which was aptly called “HOLOMUA” (to progress). However, as we reflect
on our third year as a culturally-driven community-based K-12 charter school, it becomes
quite clear that Kanu students have not only progressed on a cultural level. Impressive
gains were also made in the areas of technology, science and language arts – particularly
among Hawaiian males, a subgroup that faces particular challenges. In addition, we see our students more
confident, more self-assured and more articulate, feeling quite comfortable walking in two worlds. We also see a
staff that is communicating better, improving our collaboration and collectively sharing the responsibility of
running a quality Hawaiian-focused K-12 educational program.
Some of the highlights include:
- Two student winners at the Hawai’i District Science Fair; including one First
Prize in Botany
- Procurement of 30 acres of Hawaiian Homes Land for future campus site
- Establishment of KS Partnership through Hoÿolako Like
- Blessing of Mäla Naÿauao o Puÿupülehu, a new outdoor learning lab
- Sponsorship of Kuÿi Ka Lono First Annual Indigenous Education Conference
- First off-island presentation of Hula Drama at Kamehameha Schools on O’ahu
Mahalo nui to our entire learning ÿohana including our teachers, our staff, our
students, our families and our community supporters for setting high goals, for
working hard, and for pooling strengths. A special thank-you to Kamehameha Schools for the establishment of
Hoÿolako Like – and the many blessings bestowed upon Kanu and other Hawaiian-focused charter schools as a
result. Mahalo plenty to all who took care of their kuleana and tried their hardest, those who volunteered and
went the extra mile. Together we are living proof that Hawaiian communities can design, implement and evaluate quality models of education and that – even with minimal resources – we can create successes in education for
Hawaiÿiÿs native children, currently Hawaiÿiÿs most under and uneducated major ethnic group.
Exciting discoveries lie ahead, as we jointly work toward the creation of a culturally-driven, family-oriented,
community-based system of Hawaiian education which is advocated by the federally funded Native Hawaiian
Education Council. The foundation for such community-based education is the creation of comprehensive
Hawaiian learning centers serving the educational and cultural needs of the entire learning ÿohana from the
womb to the tomb. This vision is currently being realized at Kanu o ka ÿÄina with the development of Kauhale
ÿÖiwi o Puÿukapu, our future home. We all know that no task is too big when done with many hands and we are
confident that collectively we can reach the highest level!

Püpükähi e holomua “Unite in order to progress”-- is the title of our yearbook for SY 2002-2003. Holomua was
also Kanuÿs theme for SY 2002-2003 - as well as the name of our Hula Drama. Holomua means to progress.
This is exactly what we are doing at Kanu o ka ÿÄina New Century Public Charter School. Students strive to
külia i ka nuÿu academically, and most importantly culturally, by learning the ways of
our küpuna. Through their efforts we are able to live, breathe, and learn the Hawaiian
culture.
Two years ago, our yearbook theme was Ka Muÿo. The muÿo is the newborn leaf of
the kalo. It represented our newborn or still growing school.
Last year’s theme was Ua aukähi mai nä ÿale - Waves flow with one accord. Kanu
o ka ÿÄina saw our students, teachers, families and staff flowing together like the
waves of the sea, moving through turbulent waters until we reached calmer seas.
This year, we still find ourselves being the unfurling leaf or “ka muÿo” in the cycle of
growth. We are constantly moving with one accord in our search for wisdom, cultural
knowledge, greater physical health and spiritual strength.
-Iini McDonald- (Gr. 12) Yearbook Editor
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SECTION A: KANU OVERVIEW
SCHOOL AND COMMUNITY PROFILE
KANU was established in August 2000, as Hawaiÿiÿs first native-designed
and controlled charter school. Since then, KANU has become a beacon of
hope for those who believe that education can be both academically rigorous and culturally-driven. As in the previous school year, 76% of KANU’s
150 students, who were with us during SY 2002-2003 came from Waimea,
9% from Hämäkua, 3% from Kawaihae, 5% from Waikoloa, 2% from Kona
and 5% from Kohala.
KANU’s main campus is located at Lälämilo Experiment Station in Waimea
on the island of Hawaiÿi. Students have frequent access to outdoor learning laboratories in Kawaihae, Puÿupülehu
on the Hämäkua side of Waimea, Kukui (North Kohala) and Waipi’o Valley.
COMMUNITY INDICATORS
The North Hawaiÿi community is rapidly expanding from a close-knit rural paniolo town to a suburban, smallbusiness center at high risk for drug traffic. Increasing alcohol and drug use, teen birth rates, juvenile arrests, and
an exceptionally high rate of confirmed child abuse are cause for concern, particularly because statewide, these
trends are decreasing. When polled by Hawaiÿi Community College, only 33% of North Hawaiÿi employers reported that job applicants had satisfactory basic skills in written/verbal communication, math and time management. Part of the reason for this may be that in North Hawaiÿi, the percent of adults who have completed high
school is up to 13% lower than the State average. This low level of educational attainment
may be one element which contributes to the fact that the percentage of children who are
“significantly below average” on standardized tests is far higher in North Hawaiÿi than across
the State. This discrepancy increases progressively between third and tenth grade. In addition, Hawai’i Island has been identified as having the highest Ice/Crystal Methamphetamine
use in the State, a factor that impacts all Hawai’i Island schools and their communities.
ETHNIC COMPOSITION
KANU’s pedagogy is rooted in the Hawaiian knowledge base and is designed to meet the
unique needs and learning styles of Hawaiÿi’s indigenous children. One main goal of KANU
is to increase the educational success of students of Hawaiian ancestry, whose achievement
profile as an ethnic group is significantly lower on all educational performance indicators,
both in North Hawaiÿi and across the State. Hawaiian
students make up 26% of the state’s school population,
but in other North Hawaiÿi community schools, percentages of those with Hawaiian ancestry range from 42% to 47%. While KANU welcomes students of
all ethnic groups, KANU’s culturally-driven curriculum and project-based
learning methods attract a large percentage of Hawaiian families. During the
2002-2003 school year, 94% of the students who chose to come to KANU were
Hawaiian; KANU makes no distinction between Hawaiian and Part-Hawaiian; all are considered kanaka maoli, native people
of Hawaiÿi. Prior to coming to KANU, most of these
students felt disenfranchised within a system that
failed to comprehend or value Hawaiian ways of learning.
STUDENT DESCRIPTION
During SY 2002-2003, KANU’s student body was 48% female and 57% male, with all
grade levels from K-12 generally evenly represented. According to KANU’s definition,
all students are gifted. Therefore, all KANU students were enrolled in AHO LOA, our
GT Program. During SY 2002-2003, special education students comprised 16% of the
student body, a proportion comparable with other schools in North Hawaiÿi. Of these,
4 students were identified as 504 and 17 as IDEA. Several of these students received
mental health services on campus or within the community. KANU is a Title I school
with 47% of students qualifying for free or reduced lunch.
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MISSION, VISION, BELIEFS AND GOALS
MISSION
The mission of KANU is to encourage all stakeholders to külia i ka nuÿu — strive to reach the
highest – as we design, implement and continuously evaluate a quality, culturally-driven, family-oriented and community-based model of education. A philosophy and culture of excellence
guides KANU. We deliver a meaningful curriculum, integrated instruction, authentic assessment, and set high expectations for students and staff, as well as for the liberatory possibilities
of education. As a community-based, family-oriented school, KANU actively involves parents,
extended family and community members in the educational process. As a result, the community and the surrounding environment become our living learning laboratories, where students
and community work together to create a future that is pono (everything that is good and right
from a Hawaiian perspective).
VISION
The vision of KANU is to expand our quality K-12, standards-based charter school into a comprehensive Native
Hawaiian learning center or kauhale, which can address the educational and cultural needs of all stakeholders from
the womb to the tomb. This kauhale will include our K-12 charter school as well as Pre-K and post-secondary programs, including a preschool, college courses, community workshops, cultural camps, career training etc. We envision this kauhale to be designed and constructed by students, parents and community members and to be as selfsustaining as possible. This kauhale will model ‘green’ energy efficiency, recycling all possible materials and will
employ Polynesian design, local materials and expertise. In addition, this kauhale will embrace culturally appropriate entrepreneurial components that contribute to the self-sustainability of the learning center. Besides serving as an
educational venue for learners of all ages, this kauhale will also function as a Hawaiian multi-agency, multi-service
center and cultural gathering place. As such, we envision this kauhale becoming a prototype for Hawaiian cooperation and empowerment throughout the archipelago.
BELIEFS
• We believe that Hawaiian knowledge structure differs significantly from the Western
system of education.
• We believe that as an indigenous people, Hawaiians have the right to design and control
our own system of education.
• We believe that Hawaiian students can succeed in the 21st century (without having to give
up) by connecting with their Hawaiian cultural values and traditions.
• We believe that when Hawaiian culture, language and values are incorporated into the
pedagogical process at all levels, education has its deepest relevance and meaning for
Hawaiian children. As a result, students are able to learn, to grow and to excel both in
the academic setting and in life.
• We believe that the integration of the natural environment into a quality Hawaiian
curriculum is absolutely essential to achievement of our intellectual, physical and spiritual
aims.
• We believe that systemic educational reform can only be implemented with the support
and assistance of the community, including parents and extended family members.
GOALS
Utilizing indigenous teaching and learning approaches developed over a decade of action research by our founders,
KANU encourages each student to reach his/her highest potential. Our pedagogy is designed to give each student
the skills and the sense of responsibility to perpetuate Hawaiÿi’s native culture, language and traditions into the next
millennium. As a performance-based model of education, where individual and collective progress and accomplishment are the shared purpose, KANU brings together the best of 21st century educational paradigms with the
strength of Native Hawaiian cultural traditions. Students learn how to think strategically, to problem solve effectively, to work collaboratively, to take responsibility for their own actions and to evaluate their own performance
and products — all skills necessary in a world that is rapidly becoming more and more complex. In addition,
students become active participants in the perpetuation of Hawaiian language, culture and traditions, the transformation of their neighborhoods into more sustainable communities, and agents for the preservation of Hawaiÿi’s
unique natural resources.
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SCHOOLWIDE LEARNER OUTCOMES
During the decade of planning and conferring that has brought Kanu from
community vision to reality, stakeholders have generated the following statements to specifically articulate the content of what students should know and
be able to do. In order to assure that students are able to contribute positively
to society, Kanu has established the following goals related to core knowledge
and competencies:
-Students will effectively demonstrate reading, writing, and communication
skills in the medium of English and Hawaiian.
-Students will demonstrate mastery of cultural, academic, and workplace com
petencies.
-Students will demonstrate the ability to access, evaluate, synthesize, and present information using a variety of
ancient and modern technologies.
-Students will apply critical thinking skills and problem solving techniques and demonstrate ability to apply these
in mathematics, science and beyond.
-Students will demonstrate understanding of lifelong learning, cooperation and the practice of Hawaiian cultural
values, as essential elements in transitioning to economic and political self-sufficiency.
STANDARDS-BASED CURRICULUM
KANU is a model of education that incorporates both Hawaiian Cultural Standards and State of Hawaiÿi Content
and Performance Standards. As a result, students become fluent speakers of Hawaiian and English and learn how to
walk successfully in two worlds, the Hawaiian and the Western. Students are taught through project-based, multiage learning that utilizes the environment, the community and the latest in multimedia technology. As a result,
students become as comfortable working at the computer as in the taro patch.
KANU uses the following strategies to implement a standards-based curriculum:
- Skills workshops which provide students with a strong academic foundation.
- Project-based learning, focusing on culturally relevant scientific field research and multimedia production.
- Student development workshops that cultivate competencies in areas such as fine arts, Hawaiian language
and culture, health, character development, and career/college prep internships.
- Rubrics and other tools for self-evaluation to help students learn to recognize quality products, processes
and performances.
STANDARDS-BASED STUDENT OUTCOMES
The “standards-based” student outcomes outlined hereafter are goals developed through the Standards Implementation Design process, and are based on data gathered from August 2000 through May 2003.
Goal #1: Students will demonstrate progress in three key areas of literacy as they work to attain grade level
proficiency in language arts:
-decoding/fluency
-comprehension/making connections
-enjoyment of reading, writing, and math
Annual benchmarks to meet Goal #1:
-Year 1: Increase in the percentage of students testing to grade level proficiency (on a variety of
assessments) by 5-8%
- Year 2: Increase in the percentage of students testing to grade level proficiency (on a variety of
assessments) by 5-8%
- Year 3: Increase in the percentage of students testing to grade level proficiency (on a variety of
assessments) by 5-8%
Rationale: The Spring 2001-2002 administration of the HCPS II test revealed that the percentage of KANU students
reaching “proficiency” on the standards-based test was below the state average. In order to attain the higher literacy
proficiency in English needed to meet expectations for engagement in project-based learning at KANU, the focused
steps outlined in this action plan will betaken. By increasing literacy proficiency, students will make progress required by NCLB and the State of Hawai’i, and can become confident lifelong lovers of learning.
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GOAL #2: Students will develop their skills in Hawaiian Language, working
toward oral fluency from each of their personal starting points.
Annual benchmarks to meet Goal #2:
-Year 1: A program of aligned “performance indicators” for Hawaiian Language
will be in place, supported by strategies for teaching Hawaiian Language
and tools for scaffolding bilingual instruction and assessing student
progress.
-Year 2: Assessments of oral proficiency in the Hawaiian language will show
that KANU students have progressed along the continuum of “perfor
mance indicators”. Continued progress is supported by training in
bilingual teaching strategies and development of a bilingual resource
library.
-Year 3: Assessments of oral proficiency in the Hawaiian language will show that have progressed along the
continuum of “performance indicators”. Continued progress will be supported by training in bilingual
teaching strategies and building bilingual resources.
Rationale: Surveys of stakeholders including students, parents and staff revealed that the strategies and opportunities for Hawaiian language learning were not widely considered satisfactory. An average 47.5% of parents did not
agree that “students at all levels have enough opportunities to learn and practice ÿÖlelo Hawai’i,” and 70% of staff
expressed the same sentiment. When considering the effectiveness of bilingual teaching methods in use, only 30%
of staff agreed that the current situation was satisfactory. Because oral proficiency is the key measure of Hawaiian
progress (rather than reading/writing), evaluation of student progress along a continuum of performance indicators was determined to be the most useful means of documenting student achievement in this area.
GOAL #3: Students will engage in authentic inquiry, meaningful research/evaluation, and will actively share the
products of their research with community audiences as a part of ongoing studies in place-based and projectbased learning.
Annual benchmarks to meet Goal #3:
-Year 1: All students establish “Progress Portfolios” comprised of their work in no less than 4 out of
10 selected HCPS II content areas. Students may incorporate before/after work samples or
documentation in diverse media of their authentic investigations and presentations to
audiences.
-Year 2: Studentsÿ Progress Portfolios incorporate work samples and documentation of authentic
research/presentation in no less than 8 of 10 selected HCPS II content areas.
-Year 3: Studentsÿ Progress Portfolios incorporate work samples and documentation of authentic
research/presentation in no less than 10 of 10 selected HCPS II content area.
Rationale: Educational research affirms that students are more engaged in learning when they have opportunities
to solve authentic problems related to their areas of interest and when they have some voice in the direction of
curriculum. While student perspectives on this issue were
mixed, 28% of parents did not agree that teachers “actively
involve my child by developing curriculum that is studentcentered and meaningful for him/her.” This sentiment
suggests that more schoolwide efforts are needed in order to
enable students to:
- Identify authentic questions/problems and their links/
parallels in the global sphere
- Pursue meaningful research
- Evaluate the products of their research and
- Share results with community
By engaging students in complex thinking and problem
solving on a level that requires increased personal integration
and investment in learning, KANU hopes to improve student
achievement in all areas.
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SECTION B: REACHING INSTRUCTIONAL BENCHMARKS
Both quantitative and qualitative data verify KANUÿs attainment of our Instructional Benchmarks and our
positive impact on students from grades K-12, both on an individual and collective level. This section details
some of these accomplishments.

BENCHMARK #1: Students are pursuing schoolwide General Learner Outcomes (GLO)
EVIDENCE OF ACHIEVEMENT:
A. Advisors score each student quarterly on the four GLOs and communicate evaluations at quarterly ÿohana
gathering conferences with parents, as well as on our quarterly progress report cards.
GLO #1 Ability to be responsible for one’s own learning;
GLO #2 Understanding that it is essential for human beings to work together;
GLO #3 Ability to be involved in complex thinking and problem solving;
GLO #4 Ability to recognize and produce quality performance and quality products;
For SY 2003-2004 we will also include two new GLOs listed below:
GLO # 5 Ability to communicate effectively
GLO #6 Ability to use a variety of technologies effectively and ethically
B. General Learner Outcomes are explicitly taught and incorporated in the Student Handbook of Behavioral
Expectations
C. Students are actively involved in daily self- and group reflection processes; each quarter students examine
progress toward their personal goals as part of quarterly self-evaluations.
Since KANU’s start-up in 2000, there has steadily been an increase in the number of students who consistently
and/or usually demonstrate KANU’s four GLOs. The graph below indicates the level of increase from fourth
quarter reports cards SY 2001-2002 to fourth quarter report card in SY 2002-2003.

70%

Comparison Between
SY 01-02 and
SY 02-03

60%

50%
Consistently Observed

40%

Usually Observed
Sometimes Observed
30%

Rarely Observed

BENCHMARK #2: Schoolwide Behavioral Expectations based on Hawaiian values - guide student interactions and
staff conduct.
EVIDENCE OF ACHIEVEMENT:
The following four values guide interpersonal interactions
both in and out of the classroom and describe behavioral
expectations for all stake holders in the learning ‘ohana:
ALOHA KEKAHI I KEKAHI - Love one another

20%

MÄLAMA I KOU KULEANA - Care for your responsibilities
10%

KÖKUA AKU, KÖKUA MAI - Give help, receive help.
MAHALO I KA MEA LOAÿA - Be thankful for what you have

0%
GLO GLO GLO GLO
#1
#2 #3 #4
SY

01-02

GLO GLO GLO GLO
#1
#2 #3 #4
SY

02-03

Kanu o ka ÿÄina is a good school,
especially when it comes to the
dancing. The teachers encourage
the students to try their best and to
Külia I ka Nuÿu. This school is
good and I never want to change
school. I am a senior here and I
am going to graduate from here.
We all work together and all think
of each other as sisters, brothers,
aunties and uncles, family and
friends! (Female, Gr. 12)

As Hawaiians of the 21st century,
we try to fulfill our kuleana by being
pono. We know that when we
kökua, mälama and share aloha,
we are blessed with great things.
Kalo kanu o ka ÿäina means
“natives of the land from
generations back.” We are what
this statement says! It is our
kuleana to ensure that our
Hawaiian culture, language,
chants and music live on forever.
If we continue to work together we
will fulfill our goals. (Male, Gr. 12)
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BENCHMARK #3: Instruction and assessment is tailored to Native Hawaiian learning styles and
incorporates activities that integrate multiple intelligences
EVIDENCE OF ACHIEVEMENT:
-Authentic projects allow students to practice cultural traditions and actively participate
in perpetuating Hawaiian knowledge
-Multi-modal strategies are applied to support learning in all content areas and across
the multiple intelligences
-Hands-on indoor and outdoor learning supports those with diverse needs and/ or with
strong kinesthetic intelligence
-Native ways of knowing are integrated into the daily curriculum

Hula Drama T-Shirt Design

HULA DRAMA 2003

HOLOMUA - A HULA DRAMA

Hula, Oli & Mele

Holomua-meaning “to progress,” was the title of the hula drama created and
performed by students of Kanu o ka ‘Äina New Century Public Charter School to
three sold-out audiences in May of 2003. KANUÿs annual hula drama is also our
end-of-the-year höÿike and performance-based assessment, where KANU students
share with their teachers, families and community some of what they have learned
in their projects throughout the school year.

Aloha Käkou
E HöMai
Hawai’i Pono’ï
NäÿAumäkua
‘Uhola Iia
Hula ‘Äpekepeke
Pule Ho’ala
Ha’aheo ‘Ohana
Kunihi Ka Mauna
E Hea I Ke Kanaka
‘O Kohala Nui
Hula Manö
Alenuihähä
Neÿe I Ka Heÿe Holua
Oli O Nä Hoÿokele
Oli Waiku’i
Kawaihae ÿIliÿili
Pauku Kolu
Ka Lae Hohoa
Mänono
Hula Pueo
Pupu Weuweu
Kumu Iho O Wäkea
ÿO Wäkea
Ka ÿUpena A Ka Makani
Holomua
Waiki’i Oli
Hea Mai
Aia Ka Moku
Aia Iä Ke Koÿu Kuko Aloha
Pule Hoÿomaopopo Kupuna
Pule Ola Löÿihi
He ÿOhana Käkou
E Mau Ka Pono
Hawai’i Aloha
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BENCHMARK #4: Methodologies of Project-Based Learning are used in the context of authentic inquiry.
EVIDENCE OF ACHIEVEMENT:
-Student-developed rubrics support student ability to identify and meet
specific criteria for quality products
-Interdisciplinary projects engage multiple subject areas through realworld problem solving
-Sustainable entrepreneurial ventures are developed that build upon and
multiply the resources of each school site
-Project-related rubrics and schoolwide rubrics (ex: 6+1 Writing Traits
Assessment) are used as tools to teach students the specific
characteristics of quality products, processes and performances
-Project outcomes are evaluated via presentations to authentic audiences
and höÿike within the community
During SY 2002-2003, the majority of KANU students in grades K-12 were
distributed within four main groups. Each of these project groups focused
on a specific wahi pana (sacred/special place) and afforded students the
opportunity to participate in authentic activities at the various sites.
Students spent one week at their particular outdoor learning laboratory site
and one week at our main campus at Lälämilo. All of KANUÿs project groups integrated the 10 state-recognized
content areas into a place-based project curriculum to assure that students were able to experience hands-on
learning in the environment. At the end of the year, their growth was demonstrated to several audiences via our
2003 hula drama entitled HOLOMUA, which means “to progress.”

Kawaihae
Project

Makali’i
Project

Makahiki
Project
Pu’upülehu
Project

BI-LINGUAL LITERACY PROJECT ADDRESSES STUDENT AND SCHOOL NEEDS
In addition to the four project groups pictured above, KANU also created a Bilingual Book Publishing Project,
which selected Kukui in North Kohala as its wahi pana. This special pull-out project addressed several areas:
a. the need of a few KANU students for individualized attention that could not be provided in the other projects.
b. the need for level books written in both Hawaiian and English, that focus on Hawaiian culture and traditions
c. the interest of a few KANU students in art history and art techniques, and their desire to learn a variety of
ways to create authentic modern Hawaiian Art.
Some photographs, artwork and descriptions of each of KANU’s project groups are featured on the following
pages.
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BILINGUAL BOOKPUBLISHING PROJECT
One purpose of the book publishing project is to create Hawaiian-focused bilingual books
that excite beginning readers and help learners of all ages to learn Hawaiian culture and
language. With the help of professional artist and film maker, Meleana Meyer, the seven
students in grades 8-12 students, who were part of the Bilingual Bookpublishing Project
during SY 2002-2003, wrote stories and created original illustrations about who they are
and where they come from. Using the 6 + 1 writing approach, developed by NWREL,
students researched and drafted stories based on culturally congruent facts and information and aligned with a reading level between 1 - 15. Once a final English version of
the story was approved, students had to collaborate with some of KANUÿs younger Hawaiian language speakers to translate it into Hawaiian. Students then selected a style of
art to depict their story and created thumbnail sketches outlining their pages. Once they
completed their art, students had to layout the work on the computer and add the text in
English and Hawaiian.
One of the books created talked about their wahi pana called Kukui, which is located in
Niuliÿi, North Kohala near Keokea Beach Park. Itÿs a beautiful place, with taro patches,
and lots of native plants. This land has been in the Hussey-Svendsen ÿohana for eight
generations. Aunty Nani Svendsen is the current caretaker of Kukui and her generosity
allowed the Bilingual Bookpublishing students to learn the lessons of our küpuna through
that place.
Students in the book-publishing project were
also required to do research modules. For their
social studies and health research, each student
studied an issue of importance to the residents
of Kohala. Results of this research was presented to community members. For their science research, the students used the river in
Kukui to study river ecosystems, food webs,
and trophic levels. One such study involved taking samples of organisms at
Kukui, and bringing them back to the Lälämilo campus to analyze their
traits under the microscope.
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Ua lehulehu a manomano ka ÿikena a ka Hawaiÿi
Great and numerous is the knowledge of the Hawaiians

BILINGUAL
BOOKPUBLISHING
PROJECT

Collecting Specimens

Consulting the “Expert”

Identifying organisms

I like science because
we learn to do cool
stuff. I like science
because we have fun.
(Male, Gr. 5)
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Puÿupülehu
The kumu, students, and staff of Puÿupülehu are working together to create a
native arboretum and ethnobotanical garden that will serve as a resource to
promote cultural integrity, as well as spiritual, mental, and physical well being.
The community is invited monthly to work at and enjoy the site.
With the help of Lälämiloÿs computer technology, the students research native
plants and their cultural uses. This year, the high schoolersÿ projects included
planting native plants, gathering weather data, building picnic tables, putting
up a boundary fence, designing murals for the containers, and creating an
interactive Native Science CD Rom with their research, which they presented in
Arizona.
The kamaliÿi are also researching native plants and their uses to make a book.
They have gone on fieldtrips to the nature park in Waimea and to Papawai with
the ÿöpio. They are making ÿulïÿulï with native hala and presses for leaves and
flowers. They have learned a lot about laulima and they love to visit the ÿöpio at
Mäla Naÿauao o Puÿupülehu where they work and play together. All the students
are fortunate to have this site where they learn by doing.
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Malu ke kula, ÿaÿohe keÿu pueo
The plain is quiet, not even the hoot of an owl is heard.
All is at peace.

Oli O Puÿupülehu
Kü haÿaheo ka läÿau o ka ÿäina
Kü nä kanu o Puÿupülehu lä
Höÿike i ka nani ÿo Puÿupülehu
ÿÄina aloha mai küpuna mai
ÿOni kalaleo ke kü a ka läÿau loa
‘Uluwehi hou i nä kanu o ka ÿäina
Ua mai ka ua Kïpuÿupuÿu,
höanu ÿili o Waimea
He lälä kamahele nö ka läÿau
kü i ka noe
Höÿike i ka nani ÿo Puÿupülehu
ÿÄina aloha mai küpuna mai
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Künihi Kähela Ka Mauna I Luna
Künihi kähela ka mauna i luna
Mauna Kea hoa lawakua no
nä huihui hökü
Käpekepeke ke ala lawea
I änai e ka ÿohu
Keanakäkoÿi i ke keÿekeÿekehihia
e ka wawae ka haumëku
Haÿihaÿialiÿi kaniÿuÿu ina
a Käne i koÿu lono
ÿO lono i ka leo noi e komo
Eia maila ÿo Lilinoe hïhïmanu
i ke anu
He anu, häÿukeke, haÿulili
ÿÜläleo ka wëkiu o ke oho
Kau i ke keha e niu niu nei
ÿAnoÿai ë!

Lawe i ka maÿalea i küÿonoÿono.
Take wisdom and make it deep.
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Mauna kea, kuahiwi kü haÿo i ka mälie.
The wahi pana of the Makaliÿi Project is
Mauna Kea- the majestic mountain that
stands alone in the calm.
With the help of Aunty Meleanna Meyer,
haumäna were able to create a beautiful
mosaic mural that recounted their trip
to Mauna Kea.
Inspired by the stories that were told,
students wrote their own stories, songs,
ÿoli, and poems about this sacred mountain.
Both kamaliÿi and ÿöpio created bilingual
books. Kamaliÿi learned about
ÿaumäkua, ÿumeke lökahi (harmony
bowl) and participated in the Waimea
Family YMCA sailing program. ÿÖpio
continue to mälama the kuleana of navigation and sailing.
Their coastal sail on board the sailing canoe Makaliÿi, is a rite of passage an opportunity for haumäna to
learn the ways of their küpuna and internalize the knowledge gained.

MAKALIÿI
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Kawaihae
Nä makani paio lua o Kawaihae
The dueling winds of Kawaihae. This saying refers to the Mumuku wind from the uplands with hurricane
force and Naülu, the ocean wind that brings rain to Kawaihae. It is said that the conflicting forces of the
winds are a natural metaphor for the many battles fought in the area. Kawaihae is named in rememberance
of the struggle between two chiefs as they fought over who would use the springÿs precious waters.
This year haumäna researched the significance of Kawaihae from past to present. They interviewed the
kupuna of Kawaihae, gathered information from books that arenÿt currently found in public libraries,
and created relationships within the community. Through the oli, mele and chants learned the haumäna
were able to connect themselves to this wahi pana and the people from the past to the present, creating
doorways to the future.
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Kawaihae ÿili ÿili
ÿIke ÿia e mäkou i Kawaihae
i ke kai nehe, uhene ma ka ÿiliÿili e
Kau aku ka manaÿo no pua ka ÿilima
i ka nalu haÿi mai la o Kaena e,
Höÿike Poliahu i ke kapa hau
Hoÿi ana i ka piko o Mauna Kea,
Ka hana no’eau e kaua e pa’a mahi
Ho’omalu e nä paia o Pu’ukohola.
Haÿina ia mai ana ka puana
I kai nehe, uhene ma ka ÿiliÿili ë.
It was seen by us at Kawaihae
The rustling sea conversing with
the beach pebbles,
A thought about an ÿilima blossom settles
In the breaking surf of Kaena
Poliahu exhibits a snowy covering
Returning to the summit of Mauna Kea
Kept were the arts of war
protected in the walls of Pu’ukoholä.
Thus is the story told
Of the rustling sea conversing with
the beach pebbles.
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E ala! E alu! E kuilima!
Up! Together! Join hands!
A call to come together to tackle a given task
The annual festival which celebrates the coming of the winter rains from the south is called
the Makahiki. The festival honors the traditional coming of Lono, the god of peace, rain,
agriculture and procreation.
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The Makahiki festival opens with the first rising of the constellation of the Pleiades over the
horizon at sunset in the month called Ikuwä.
Ikuwä includes a period of two overlapping
months during the Hoÿoilo season.
This year, Hui Makahiki continued to mälama
their kuleana of honoring Lono with the
celebration of Kanu o ka ÿÄinaÿs 2nd Makahiki
Festival and participation in Molokaÿiÿs
Annual Makahiki games.
The dual focus of Hui Makahiki is on understanding Hawaiian spiritual traditions and
improving health and fitness. Haumäna and kumu also researched the wahi pana
(special places) of Waikiÿi and Pua Nui. Through hula, mele and moÿölelo, they learned
about ancient Hawaiian games, Hawaiian athletes and kahua päÿani. Hui Makahiki is
helping to prepare a kahua päÿani at Puÿupülehu and would like to also construct a kahua
päÿani at Kauhale ÿOiwi o Puÿukapu, our future school site.
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Moku o Loko
ÿO Kohala nui
ÿO Kohala iki
ÿO Kohala loko
ÿO Kohala waho
ÿO Kohala makani ÿÄpaÿapaÿa
ÿO Pili o Kalähikiola
ÿO nä puÿuhaelelua
ÿOia hoÿi! ÿOia la!
ÿO nä ÿokina iho la ÿia o ka
ÿÄina haÿaheo i ke kahili
A ka makani ÿÄpaÿapaÿa
E hoÿolu au mai ana me he
Ipo ala käne hone
I ka poli o ke aloha e
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BENCHMARK #5: Hawaiian language and cultural skills are integrated in all aspects of curriculum, engaging students in experiential study of Hawaiian values, protocol, ideologies and philosophies
EVIDENCE OF ACHIEVEMENT:
-Use of the Hawaiian language, and the practice of traditional protocol and behavior
are meaningfully integrated into the daily curriculum
-ÿÖlelo Noÿeau are selected as part of daily Hawaiian language study and form a
thematic base for exploration, reflection and conversation about Hawaiian culture
that threads throughout all curriculum areas
- KANU’s two-year Bilingual Book Publishing Project (funded by a Title VI Innova
tive Strategies in Education grant) is focused on the creation of high-quality, bilingual
leveled reading materials for children across the state. Students from K-12 have
found ways to share their culturally-rooted learning experiences through the medium
of publishing books.
-In-depth projects like the Hula Drama allow for extended Hawaiian language
immersion opportunities, in addition to daily blocks of time allocated for language/
cultural study and practice.

My son feels he is a part of KANU and
feels other schools don’t give credit to
Hawaiian kids for being smart. He feels
smart at KANU because he sees how
he has grown smarter in academics. He
has put forth effort in reading and math
by taking ownership of his own learning. One of his teachers has explained
to him that by the fifth grade every student needs to be a reader. Upon hearing that I noticed him working harder at
reading and that has boosted his selfesteem and his math too.
Smart also means having the ability to
be resourceful and I consistently observe my son applying resourceful skills
in all he does. He seeks out answers
he does not rely on others to bring the
answer to him. He’s learned how to
plant and he knows he can survive in
this world. He loves the forest, he has
learned to mälama ÿäina. He loves the
AHO LOA workshops through those he
has learned water and shore safety
skills, wood working skills and these
types of experiences grows contributing community members and I feel this
is the only way we will make Hawaiÿi a
better place for Hawaiians. Our youth
will have ownership of their home and
they will be the leaders that preserve
our one hänau. KANU is providing the
opportunity for our youth to build a beautiful future.
(Parent of Male Gr. 4)
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There should be some to carry into modern
life the fine things of the past. The foreigner had something to teach your
Hawaiian ancestors. But your Hawaiian
ancestors, from their thousands of years
experience among these islands, and out of
the spiritual quality bred in them by their
history, had something, indeed, much, to
teach the newcomers in the Pacific. Seek
after and take hold of this heritage which is
your birthright and allow it to enrich and
give color to your life. You and the world
about you will be the happier for it.
(Ancient Hawaiian Civilization, 1933)

I love the family atmosphere
at KANU. I am impressed with
our Hawaiian custom of
greeting each other the
Hawaiian way. My child is a
special young man. He is
caring, funny, delightful,
helpful, a great helper and
very easy to love. He has
found a new family at KANU
and I want him to continue
with this kind of experiences.
(Parent of Male Gr. 3)

Our children seem to be comfortable, confident and achieving their
goals in Kanu o ka ÿÄina. They are
learning the importance of
mentorship & partnership amongst
their peers. They are learning
constantly how to research the
genealogy. They are finding out who
they are and roles & responsibilities
as Hawaiian females. We want our
children to explore their opportunities available to them. (Parent of
Females, Gr. 3, 8 & 10)

My grandson enjoys his work with
other students and the teachers
whom he talks highly about. Most
of all, he enjoys his Hawaiian
culture and participating in his
Hawaiian traditions. I can see the
enjoyment of his work in his attitude
and he just lights up. I can hear
him from his room. Kanu o ka ÿÄina
is doing wonders for him. (Grandparent of Male Gr. 6)
I think that project-based learning works
and that it is definitely more fun than
lecturing. One of the big advantages of
PBL is that rather than learning a bunch
of broad concepts that have no relevance
to the students lives, we can teach the
students the kind of things that make
sense to them and that have a positive
impact on their community. Being
required to integrate place is extremely
important and something I believe is
absolutely essential if we truly want to
perpetuate our native traditions.
(Male KANU Staff Member)

Our child has grown into
a very special young man
with both cultural
knowledge and feelings
of kuleana for both his
culture and his people.
We feel the cultural basis
builds strong ethics,
values and a connection
to society and the land.
His curricular knowledge is coming along
and he has experienced
so much in such a wide
variety of settings that he
would have never been
privy to without KANU
and its awesome staff.
The staff are an extended
family; the community is
really shaping his life
and helping him grow by
providing more
mentoring relationships
and expertise than we
could.
(Parent of Male Gr. 3)
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BENCHMARK #6: State-of-the-art computer and digital video technologies are integrated as
a fundamental part of culturally-driven projects.
EVIDENCE OF ACHIEVEMENT:
- At Lalamilo campus, K-12 students attend daily technology workshops to
develop skills to apply in culturally driven projects.
- 49 wireless networked ibooks, 12 PC laptops and 6 desktop computers
equipped for multimedia production including webpage design, video
editing, desktop publishing, and the creation of interactive CD-Roms.
- Networking classes offered to select 7-12 graders.
- Web Design classes offered to select 9-12 graders.
- Web Design/e-commerce Work Experience opportunities offered in Web
Design through Advanced Web Design classes.
- On-going instruction in video production has supported students in creating placed-based learning i-movies
and videos.

KANU BROADENS CISCO NETWORKING ACADEMY
The CISCO Networking Academy Program is a national comprehensive e-learning program. KANU became an
authorized CISCO Networking Academy in 2000, offering CISCO Certified Networking Associate (CCNA)
classes, which provide students with technology skills essential in a global economy. During school year 2002 the
program was expanded to include Fundamentals of Web Design sponsored by Adobe Systems which focuses on
the overall production processes surrounding web site design with particular emphasis on design elements involving layout, navigation and interactivity.
The following graph indicates
that for the second year in a row
KANU CISCO Students scored
higher on the CISCO final exam
than CISCO Students Nationwide.

CCNA Final Exam
Summary

86
84

Having been enrolled in
the web design class has
opened a lot of doors for
me. It has broadened my
career opportunities and
my technological skills.
(Male Gr. 12)

82
80
78
76
Kanu

Nationwide

Fundementals of Web Design Final Exam Summary

90

Median Score

Median Score

88

85
80
75
70

Kanu

Nationwide
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BENCHMARK #7: : Students are engaged in goal setting and self-evaluation at regular intervals

Percentage of Increase

EVIDENCE OF ACHIEVEMENT:
- Students make a commitment to strive to reach their highest level and perpetuate Hawaiian language, culture
and traditions
- Progressing from a personal starting point, each student sets yearly academic and behavioral goals
- Students evaluate their academic and behavioral progress at the end of every quarter in both quantitative and
qualitative self-evaluation process
- Each student collects and maintains
SY 2002-2003 Increase in GPA Quarter 1 to Quarter 4
evidence of achievement of standards in
an ongoing personal “Progress Portfo80
lio.”
70
- In order to be readmitted for the
60
following school year, students must
“reapply” for acceptance and verify in
50
Increased
writing how they have fulfilled their
Same
40
commitment to strive to reach their
Decreased
highest and perpetuate Hawaiian
30
language, culture and traditions.

During SY 2002-2003, 96 (76%) of
129 students increased or maintained their GPA from first
quarter to the fourth quarter.

20
10
0

1. My grades are going up, up, up,
2. I am listening and paying attention a lot more.
3. I like my teachers and the way they teach.
4. The staff are very friendly.
5. I am learning a lot about my Hawaiian heritage. (Female, Gr 10)

K-12

K-6th

7 th-12th

Grade Levels

It is a great learning experience. We get to take part in
making our own education because we are in charge of
what we do. The teachers help us reach our fullest potential
by not just letting us do what is easy for us, but challenging
us to külia I ka nuÿu. (Female, Grade 10)

For us there is no other school we would want our child to
go to. Although for us KANU is still a work in progress, the
growth to date, including that of our child, has been incredible. This growth is
evident not only in
the students, but also
in the teachers and
the rest of the
learning ÿohana. We
feel so proud to
watch our child grow
into a balanced bicultural, bi-lingual,
comfortable in a wide
range of settings,
confident of her
abilities and proud of
her heritage. (Parent
of Female, Gr. 2)
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HAWAIIAN BOYS SHOW SIGNIFICANT READING IMPROVEMENTS
Some KANU boys, including several labeled Special Education made
significant progress in reading, jumping up as much as 6 grade levels
in two years. This is significant because anectodal evidence points to
the fact that many Hawaiian boys within Hawai’i’s DOE system fail to
progress in reading from one school year to the next. This in turn leads
to low self-esteem, lowered expectations, and labeling as learning and
emotionally disabled. Mastery of reading is a profoundly positive step
that KANU kids are able to achieve with the support KANU provides.

This is my first year at Kanu. I want to thank
the kumu because if it wasnÿt for them I would
still be how I was. I am happy because they
helped me change from being a kolohe boy to
being a mellow person. They taught me a lot
from the first day I went Kanu. They

taught me something I thought
I could never do in my whole
life – they taught me how to
read. I thank Aunty Ku because she taught
me how to like other people for who they are
and not how they look like. (Male, Grade 11)
SENIOR THOUGHTS: My years experience at Kanu:
We listen carefully to the sounds of the implements we
create. My experience at Kanu was wonderful! Our
schools motto is Külia I Ka Nuÿu it means to Strive to
reach your highest, and at Kanu you really notice a
difference over the past year.
We really live up to our school name too. Its Kalo Kanu
O Ka ÿÄina it means Natives of the land from generations
back. When we go to Puÿupülehu we put our hands in the soil and
we become connected to the land. We believe if you malama ka
ÿäina then the land will show you its love back. By taking care of our
land, we are really thankful for all the fruit and vegetable that the
land provides.
At Kanu we have the chance to create an event that we have every
year. It is called hula drama and each of the students work really
hard for to put it on. We practice and practice our hula and oli. We
go from writing our own chants, to learning the chants, to performing them.
I have improved in standing in front of the class and doing presentations. In Waimea School I never stood in front of the class to read
or to present. The teachers would try their hardest to get me up in
front, but I just had a fear of standing in front of the class. At Kanu, I
don’t mind standing in front of the class.
I am really thankful for being able to attend Kanu O Ka ÿÄina and
learn about our past, present and future. This school has helped
me have a deeper connection to my ÿaumakua. And they taught me
more about hula!!! (Female, Gr. 12)

I have seen my son grow at KANU.
He is more vocal about his feelings,
his fears and his aspirations. He’s so
much happier and he truly looks
forward to attending school.
(Parent of Male, Gr. 4)

AHO LOA YEARBOOK TEAM
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BENCHMARK #8: Communication among the Kanu o ka ÿÄina Learning ÿOhana, (comprised of students,
parents, staff and members of the broader community) is ongoing and all stakeholders are actively involved in
school activities, projects and authentic demonstrations of knowledge.
EVIDENCE OF ACHIEVEMENT
- The weekly Hunehune Kalo Newsletter informs KANU families of student
achievements and upcoming events such as community workdays, ÿohana
gatherings and höÿike. 100% of parents surveyed agree that our newsletter communicates
effectively
- The weekly AHO LOA program engages local community members and parents
as instructors of cultural enrichment workshops and as mentors for highschoolers’ internships
- An open-campus policy, quarterly ÿOhana Gatherings, and a wide variety of
other events allow Learning ÿOhana members to actively participate in the
educational process
-Fundraising efforts and planning for our permanent school site has brought a
diverse team of community stakeholders together for a common purpose

99% PARENT INVOLVEMENT
Parent attendance at our quarterly
ÿOhana Gatherings was as high as 99%,
an extremely high level of participation
in comparison with the average 15 to
20% reported by two of our neighboring schools in North Hawai’i.

COMMUNITY VOLUNTEER

Our small ÿohana had a disagreement-that was resolved with the
kökua of the ÿOhana Support Team
in a way that was satisfactory to all
concerned. The Kupuna and Kumu
are very dedicated to the keiki and
we are very grateful. Mahalo.
(KANU family)

ONE PARENT
VOLUNTEER
LOGGED IN
840 HOURS DURING
SY 2002-2003

We are happy to cook for Kanu
staff and students during the yearly
Puÿukoholä camps because
without Kanu our son would not be
where he is at today. Kanu helped
him not only learn but also gave
him an opportunity to grow culturally. We wish Kanu was around
when our older children went to
school. We can never repay Kanu
for all they did for our son. In the
last three years he evolved from a
very insecure and deficient student
to a proud, educated young
Hawaiian. Mahalo nui!
(Parent of Male Gr.11)
My son is a challenge. But as a result of the sincere aloha present at
Kanu along with the sincere approach to what is best for each individual
student he is excelling. It is apparent that Kanu is meeting his needs. In
a “REGULAR” school his self-esteem would be shot and that would
impede his learning. He loves school and is progressing in learning.
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KANUÿS ONGOING QUEST FOR EXCELLENCE
Many exciting and wonderful things are happening at Kanu. Plans are underway to
create Kauhale ÿÖiwi ÿo Puÿukapu located adjacent to Kuhio Village which will become
the permanent campus site for Kanu o ka ‘Äina (K-12), Mälama Pokiÿi (early
childhood) and Hälau Wänana (higher education). During SY 2002-2003 Kanu
students were allowed for the first time to play B.I.I.F. sports at Honokaÿa High
School. Six of our athletes participated in football, soccer, and baseball. Haumäna
also participated in the Makahiki Festival on Molokaÿi, performed hula drama on
GEMS Participants: 5th grade girls
two islands, attended technology and Indigenous education workshops on Maui
exploring Math and Science
and Oÿahu, exchanged cultural and life experiences with other Hawaiian Charter
School students, teachers and community members, and traveled to Arizona to share with and learn from students
and teachers of Little Singer School and the Navajo Nation.
Other student achievements include 2nd and 3rd place honors in OHAÿs first annual Nä ÿÖiwi ÿÖlino essay contest,
a first place winner in Botany at the Hawaiÿi District Science Fair and representation at the 2003 State Science
Fair Exhibition on Oÿahu. Kanu has made great progress during the three years because we were able to unite püpükähi e holomua. (Male, Grade 12 Kanu Yearbook 2002-2003)
We are very
pleased at
the progress
our child has
made in
school. He
has improved
in all areas,
math, language arts,
Hawaiian language and learning about the
Hawaiian culture and traditions. He is chanting,
dancing hula and singing in Hawaiian. He has
overcome his shyness about using his traditional
wear.
We strongly believe that the small student/
teacher ratio has given him the opportunity to
receive more individualized attention. His teachers, in their caring way, have helped him to excel.
We feel that Kanu is doing great to provide our
child with an outstanding education and a positive
learning environment. (Parents of Gr 2 Male)

KANU STUDENTS WIN AT DISTRICT SCIENCE FAIR
Eight KANU students who were selected during KANUÿs annual science fair in December competed in the Hilo District Science Fair from February 16-20, 2002. This fair was held at the
University of Hawai’i at Hilo. KANU project topics were:
1)Which beach has the least bacteria?
2)What planting method is best for planting ti leaf?
3)How does weather affect human emotions?
4)Does limu contain an antibiotic?
5)From where should I take salt?
6)Irrigation versus Natural Rainfall
7)Seed preparation for Mamane
8)Which string, black thread or sugi will catch more aÿama crab?
Congratulations to
Hinano Naeÿole and
Melia
KalanuiPatton who were
selected to present
their
science
projects at the
Hawai’i State Science and Engineering Fair in Honolulu from March
31-April 2, 2003.
Hinano’s (Gr. 6) experiment found the best method of seed scarification for germinating mamane seeds and earned First Place in Botany at the
Hilo District Science Fair. Melia (Gr. 7) tested the salinity of
seawater at selected North Kohala beaches to determine the best
place for collecting pa’akai (sea salt). Hinano and Melia competed with students from all over the state as they presented
their scientific methods and results of their experiments to the
judges in Honolulu in March 2003. This is the third year in a
row, KANU students have placed first at the Hilo District Science Fairs and advanced to the State Science Fair - even though
KANU is a very small school.
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94%

KANU’S ATTENDANCE AN
ALL-TIME HIGH!

ATTENDANCE at KANU during SY 2002-2003 was at
94%, a 2% improvement from our first year as a charter
school, which at 92% at that time was the highest in the
State. This strong attendance is considered significant
because the average absences in North Hawaiÿi are
generally higher than those statewide. Statewide, Hawaiian students
have lower attendance rates than other ethnic groups.
Qualitative evidence presented throughout this report confirms that KANUÿs high
attendance rate is primarily due to the fact that the children enjoy the school. At the
same time, KANU has implemented several policies that assist with increasing attendance.
Before a child is enrolled in KANU, an agreement is made with both student and
parents that attendance is extremely important, particularly since KANU is a projectbased school and it is difficult to truly make up work missed in this context. Office staff
contact the parent/guardian of any child who is absent from school without notification.
If a child is absent for 15 days, the Department of Health is contacted. Cracking down
on these high absentees, which can often be caused and/or supported by parents, has
resulted in a few such parents withdrawing their children from KANU. This has raised
our rigor tremendously and supports our theory of natural elimination.

I would like my son to
return to Kanu because I
feel that he has grown as
a student and he has
taken a huge interest in
his Hawaiian culture,
which makes us very
proud.
(Parent of Male, Gr. 4)

The working staff is very close. We all feel like a
family. There can be disagreements but everyone usually comes back the next day ready to
start all over with a better outlook. We work as a
group rather than as individuals. People are more
sincere. Our staff at Kanu work to make things
better for each other, students
included. Our teaching staff is
willing to make changes to improve
things for our students, staff and
surroundings almost instantly.
(Female KANU Staff Member )
It is extremely time consuming to
work at Kanu, but I think it’s all
worthwhile when a student understands the values of what you are
trying to teach them. I know that
when a child opens up to you and
gives you their trust that learning
will really happen. I believe everyone needs to külia I ka nuÿu. I realize
that we don’t teach a lot of things that other schools teach, but we do teach
things (especially family values) that will apply to an individual’s life beyond
our walls. The comforting feeling of ÿOhana really does exist in this school.
To care so much of a child goes beyond a student-teacher relationship. We
all become extended members of a family. I am also very interested in the
professional development concept here at Kanu. I would not be able to
experience or have the training that I received here anywhere else. I would
not have the time or money to continue my professional development or
further my education. Mahalo Nui Loa! (Female KANU Staff Member)

Kanu o ka ÿÄina
Annual Self Evaluation Report

School Year 2002-2003
Page 29

BENCHMARK #9: Projects engage an entrepreneurial component, assisting school self-sustainability efforts
and teaching leadership, community involvement, life-skills and career competencies.
EVIDENCE OF ACHIEVEMENT:
- Kalo Inc. operates as a student-run organization focused on the development of culturally-relevant products and other items to help promote the
school within the community.
- Students explore a variety of careers and job opportunities, emphasizing
those careers available in North Hawaiÿi.
-Each student must plan for and manage his/her time in order to complete
the required Community Service hours each semester; student performance
is evaluated and documented by mentors.

STUDENT PHOTOGRAPHY

I like Kanu
because it has
changed my
attitude, since
I started to
learn my
Hawaiian
culture and
language.
(Male, Gr. 8)
As a parent, it is refreshing to
see your child actually like
coming to school. It is hard to get
her to stay home even when she
gets sick. I have always tried to
support all the school functions
and activities. There is always so
much going on. It is almost
impossible to be involved with
everything.
(Parent of Female Gr.3)

Our child really likes learning the
Hawaiian culture hands on. She
also has the opportunity to make
decisions on all things that deal
with her and others, and sees how
important those decisions are.
(Parents of Female, Gr. 5)

At the beginning of this school year I moved back to Hawaiÿi
from Oregon, where I lived since I was a baby. I am so glad I
got to spend my senior year at KANU.

Normally schools prepare you for
your future, this school
gave me much more, it
gave me my past.
Before I never had roots. Kanu gave me a
foundation. Now I am ready to build my
future. (Male, Grade 11)

My son is in the 1st grade and
after a rough start I believe
has adapted quite well to
Kanu o ka ÿÄina. It shows that
good values and individual
attention are important for
building character. Academically I see no problems. He is
eager to learn and enjoys
completing his assignments.
(Parent, Male Gr. 1)
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I like to participate in morning
protocol and
afternoon protocol. I like to go to
hula dramas. I
like to play
Makahiki games.
I like to learn
everything about
Hawaiian language. I like my
teachers.
(Male, Gr. 2)

HULA FUNDRAISER AT HOTEL
“The advantages of teaching at KANU are the concept of
ÿohana (caring for one another), collective decision making,
(ideas are shared and implemented upon consensus), holistic
learning, (students and teachers strive for academic and
spiritual understanding), and courage. Despite a lack of
resources and facilities, both students and teachers
innovatively move forward with an unsaid "knowing." Knowing
that all will be cared for, as long as our intention is pono. Pono
(all that is right) intentions ensure growth for Hawaiian youth,
Hawaiian people and Hawaiÿi's land. KANU is growing conscientious youth and adults, liberating individuals who will be
liberating Hawaiians and Hawaiÿi.
I have not taught at other schools. However I have attended
Hawaiÿi public schools as a student and what KANU offers
compared to Hawaiÿi public schools is learning
that "makes sense." As a student I always wondered why I was forced to learn things that I did
not understand to be useful. I also wanted to
learn more about Hawaiÿi and our culture. Social
Studies in the 8th grade was so text driven, texts
written by non-Hawaiians. How was what I was
learning going to help me be a responsible adult
in the real world?

KANU WEAR

I have seen my son grow at
KANU. He is more vocal about
his feelings, his fears and his
aspirations. He’s so much
happier and he truly looks
forward to attending school.
(Parent of Male, Gr. 4)

At KANU we are learning and teaching
academic skills amongst other things
AND we are purposeful in keeping what
is learned relevant to the learner.”
Female KANU Staff Member)

STUDENT GROWN FOOD
We are very pleased with
how all the Kanu ÿohana
have been so supportive and
this has brought our ÿohana
much closer. Mahalo plenty!
(Parent , Male Gr 8)
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COMMUNITY-BASED REAL-LIFE LEARNING
At KANU we believe all children are gifted. In an effort to allow our
students to explore their unique gifts and talents and prepare themselves for
life after high school, KANU has created a comprehensive K-12 Gifted and
Talented student development program called AHO LOA.
This program involves 100 % of KANU students in grades K-12, every
Friday from 8 am to 12 pm, with students selecting new workshops every
quarter or continuing internships and relationships with mentors.
The name AHO LOA was inspired by the Hawaiian proverb: “He lawai’a no ke
kai papa’u, pökole ke aho, he lawai’a no ke kai hohonu, loa ke aho.” This means that
a fisherman of the shallow sea has a short line, a fisherman of the deep sea
has a long line. A person whose knowledge is shallow does not have much,
but he whose knowledge is great, does.
In traditional Hawai’i, the gifts and talents of native children were not merely
looked for and fostered, but were carefully nurtured and developed beginning as early as the prenatal stages. Everything surrounding the child was
tailored to or influenced by his/her special gifts or talents. AHO LOA allows
all KANU students to explore their unique gifts and interests.
2002-2003
AHO LOA
WORKSHOPS
Hawaiian Language
Hawaiian Culture
Woodshop
Keiki Technology
Physical Education
Water Safety
Yearbook
Welding
Irrigation
Teen Skills
College Preparation
Career Preparation
Internship

AHO LOA GOES
MULTI-ISLAND
During SY 2002-2003, various
versions of KANUÿs AHO LOA
Program developed during SY
2000-2001 were implemented at
Hawaiian focused Nä Lei
Naÿauao charter schools
from Kauaÿi to Hawaiÿi
Island. Funding for this
program was provided by
a multi-million dollar
federal GT grant received
by KANU. This grant also
provided each of the 12
schools with state-of-theart multimedia lab, 2 fulltime positions and a 15passenger van.

Some of KANUÿs numerous Community Partnerships include:

- ALU LIKE: CISCO, KALO Store
- Department of Hawaiian Homes: Puÿupülehu Site, future camps
- Hoÿoÿulu Lähui: Food and Fiber Grant
- Höÿoli Foundation: Puÿupülehu Site
CISCO
- Ka Papa Kanaka o Pu’ukoholä: Unification Festival
- Keolamauloa Church: Contingency Site
During SY 2002-2003, all AHO LOA
- Little Singer Charter School: Native Science Project
workshops were taught by KANU staff,
- Nä Kälaiwaÿa: Makaliÿi Project
parents, community members, and
cultural experts. These workshops were - Nä Lei Naÿauao: AHO LOA GT Grant
held at a number of sites in Waimea and - Outrigger Waikoloa Hotel: Hula Drama
- The Kamehameha Schools: Paÿauilo and Waipiÿo Site
Kawaihae. Most of these sites were
provided to KANU by community part- - Ulu Lä’au Nature Park: Native Plant Project/Makahiki
- University of Hawaiÿi College of Tropical Agriculture: Lälämilo Site
ners like the Church of Jesus Christ of
Latter-Day Saints, where KANU students - University of Hawaiÿi College of Education: Kahoÿiwai Cohort
are always welcome. It is these commu- - Waimea YMCA: Hälau Kukui
- Church of Jesus Christ of Latter-Day Saints: AHO LOA site
nity partnerships which have allowed
KANU to expose our students to real life - Queen Lili’uokalani Childrensÿ Center: Kükulu Kumuhana
- Svendsen ÿOhana: Bookpublishing Project
learning as they explore future careers.
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BENCHMARK #10: KANU staff are consistently engaged in ongoing efforts for professional development
EVIDENCE OF ACHIEVEMENT:
- Each staff member acts as a teacher
researcher, gathering data about an
“essential question” related to his/her role
at school.
- Quarterly conferences between adminis
tration and staff ensure that goal-setting
and self-evaluation are consistently inpro
cess
-Staff maintain a professional portfolio,
showcasing curriculum designed, philoso
phies on education, workshops attended,
personal/professional goals etc.
- Teaching staff are enrolled in a teaching
cohort, at UHM or Hälau Wänana, a
Hawaiian University dedicated to increas
ing performance of teachers currently
working with Native Hawaiian children.

KANU TEACHERS BEGIN HOLOMUA COHORT
HOLOMUA is a two-year teacher training cohort,
sponsored by Hälau Wänana - A Hawaiian
Operated Center of Higher Learning and designed
for applicants who want to work with Hawaiian
students. During SY 2002-2003, 16 Kanu staff
participated in four Residential HOLOMUA seminars followed
by ten weeks of field experiences. The goal of HOLOMUA is to
license uncertified teachers currently working with Hawaiian
students in Hawaiian charter schools and assist such teachers to
provide quality, culturally driven education to Hawaiian students of all ages. HOLOMUA wants to help teachers develop
teaching methods that complement Hawaiian ways of knowing
and prepare Hawaiian students to walk successfully in two
worlds. HOLOMUAÿs teaching staff include:
Dr. Manu Meyer, UH Hilo Department of Education
Dr. Keriann Hewett, UH Mänoa, College of Education
Dr. Kü Kahakalau, Kanu o ka ÿÄina NCPCS

PROFESSIONAL DEVELOPMENT
In order to empower the KANU teaching staff to design and implement a quality curriculum, KANU’s founders have developed an extensive professional development
component. Each Friday, all KANU staff members meet for a minimum of six hours to
learn more about computer technology, cultural pedagogy, project-based learning, authentic assessment and other innovative KANU methodologies. This time is also utilized to plan for KANUÿs many projects.
KANU’s pedagogy is based on a philosophy of education that has evolved over a decade of action research
conducted by the school’s founders. This action research continues as KANU staff become immersed in a way of
education that is based on the following 3 tenets:
Academically rigorous: students gain the skills to graduate from high school without the need for remediation.
Via an innovative bi-lingual, bi-cultural literacy program, a nationally acclaimed math program, and sustained
access to the latest in educational technology, students develop a high degree of literacy, math and the computer
literacy skills that are essential for survival in today’s global economy.
Culturally driven: students gain the skills to perpetuate Hawaiian language, culture and traditions into the next
century. Projects and daily activities involve aspects of the Hawaiian culture, allowing students to actively
practice Hawaiian ways.
Community based: all members of our Learning ÿOhana are intricately involved in the educational process.
Teachers, parents, students and staff are part of the decision-making process, shaping the culture of the school to
ensure that NO CHILD IS LEFT BEHIND. Students participate in a variety of projects and activities which
actively involve parents and other Learning ÿOhana members, as well as KANUÿs numerous community and
educational partners.
Via weekly workshops and inservices during KANUÿs four quarter breaks, KANU teaching staff learn how to
integrate these three components into a seamless curriculum that allows all learners to reach their highest level.
Some of KANUÿs practices are also being incorporated by other Nä Lei Naÿauao – Native Hawaiian Charter
School Alliance schools, who view KANU as a model. It is our belief, that some
of these practices may also be successfully integrated into existing DOE
schools, particularly those with high concentrations of Native Hawaiian
students. In that respect, KANU fulfills the fundamental charter school mandate of Act 62: “to create new approaches to education that accommodate the
individual needs of students and provide the State with successful templates
that can dramatically improve Hawaiÿiÿs educational standards for the twentyfirst century.”
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SECTION C: AREAS FOR CONTINUED DEVELOPMENT: INTERNAL AND EXTERNAL
As an ongoing indigenous action research project, KANU is continuously working toward achieving even greater
excellence in education. Guided by our motto: külia i ka nuÿu, all KANU stakeholders strive to reach our highest
level - as a school, as a community, as a native people, and as individuals. For a third year in a row, KANU has made
incredible gains in virtually all areas and provides living proof that Hawaiians can design, implement and evaluate
quality models of education. Overall we are very happy with our accomplishments during SY 2002-2003.
However there are several areas which need continuous development in order to assure that KANU can progress
and that we can reach our highest level. These areas of improvements can be considered in terms of internal and
external improvements.
INTERNAL IMPROVEMENTS
Many of the areas listed in this section were identified based on data gleaned during the first few years of operation.
Studying and analyzing this information, as well as collecting more quantitative and qualitative data is one of the
internal areas of further development identified by KANU.
DATA COLLECTION AND MANAGEMENT
Acquiring the appropriate software and creating a comprehensive databank that tracks students during their years
at KANU and after graduation continues to be one of KANUÿs unachieved priorities. In July 2002, KANU received
a grant from OHA for Project Noiÿi, which is designed to measure the effects of culturally-driven education on
native student performance at 12 Nä Lei Naÿauao - Native Hawaiian Charter School Alliance schools. During Summer 2002, KANU contracted with STAR DATA TECHNOLOGIES, a web-based data development program. However in February 2003, KANU was informed that the company went bankrupt, which was a serious setback for our
data collection efforts.
One main goal for SY 2003-2004 is to create a multi-island database to validate our assertion that native design and
control of education produces greater student achievement and success - and that Hawaiians should be in complete
control over our own educational systems, and receive funding equal to other public schools.
INDIVIDUAL LEARNING PLANS
Since SY 2000-2001 it has been KANUÿs intention to create Individual Learning Plans for all students. However to
date we have not been able to attain this goal. As a result, the creation of Individual Learning Plans is listed here as
an area for continued development. Besides the time factor, another major obstacle in developing these plans concerns the availability of the appropriate software to create such plans, as well as funding to purchase such software.
FACILITIES
Although the KANU Site Team has worked relentlessly to keep KANUÿs various sites safe and clean, when
surveyed at the end of SY 2002-2003, 47% of KANUÿs staff checked off “Disagree” or “Strongly Disagree” on the
question “I feel comfortable with the healthiness and safety of our campuses. Therefore procuring suitable
facilities that will allow all KANU stake holders to achieve their highest level continues to be one of KANUÿs top
priorities.
During SY 2002-2003, major steps were achieved in bringing about the creation of a permanent Hawaiian learning
center or kauhale that serves the needs of its stakeholders from the womb to the tomb. For one, we received a
preliminary license from the Department of Hawaiian Homes Lands for 30 acres of pasture land near Kuhio
Village in Waimea, which will become home to Kauhale ÿÖiwi o Puÿukapu. We are also
preparing for a capital campaign which will raise funds for this permanent campus.
As part of this effort we herewith request that the
BOE/DOE support us by including KANU in CIP
budget requests and/or priority acquisition of
underutilized DOE portable facilities. We further
ask for Legislative support that will give Charter
Schools preferential use of vacant or underutilized
state or county facilities - and authorizes the State
to be the security holder for bonds for charter
school construction. We know that once we have a
Hawaiian Kauhale on Moloka’i facility we will be able to reach our highest level.
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ONGOING FOCUS ON LITERACY

HCPS II Reading Levels SY 2002-200
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KANU SRI Reading Data states that 59% of KANU
students are “at risk”, 20% “basic”, at the most 18%
“proficient” and “3% “advanced ”readers. This data
is substantiated by HCPS Reading Scores for SY
2002-2003 which indicate that about half of KANUÿs
third and fifth graders are reading “well below
average.”
This makes it quite evident that many of KANUÿs
students finished SY 2002-2003 reading below grade
level, despite KANUÿs consistent efforts to
strengthen our literacy program, and our extremely
high level of emphasis placed on literacy.
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One reason for these ongoing low reading levels is the fact that over 75% of students enter KANU, reading below
grade level - some as much as five grades. Furthermore, 90% of KANUÿs students in grades 4-6 are considered
Limited English Proficiency (LEP) students, due to their previous enrollment in Hawaiian immersion schools.
These students came to KANU will no English reading and writing skills and face unique challenges in their
reading growth. These students would benefit greatly from an ongoing program enrichment and support, which
limited funding has restricted us to provide until recently. Helping these LEP students to gain English literacy
skills while continuing to foster their Hawaiian literacy skills remains an ongoing
challenge.
One of the ways KANU helped struggling readers during SY 2002-2003, was to help
them build fluency and reading confidence. This included integrating Balanced
Literacy activities into Project Group learning time and increasing parent involvement. We also built literacy skills through peer teaching, book publishing and multiage cooperative learning. These activities supplemented our Balanced Literacy
Program’s guided reading, shared writing and phonemic awareness activities which
in turn helped students to begin to gain the basic
skills and critical abilities they need to navigate
society’s conflicting messages.
Thanks to a recent partnership with the Kamehameha Schools, KANU was able
to invest $ 120,000 to procure hardware, software, manipulatives and a temporary
facility to implement the Waterford Reading Program for the upcoming SY 20032004. This program is a research-based data-assessment intensive, highly musical/visual supplement to KANUÿs existing Balanced Literacy Curriculum. Its
success is documented with all categories of students (SPED, LEP, ESL) and it
consistently brings the lowest performers up to proficiency. Through an engaging series of scaffolded teaching “games” the Waterford Program meets the needs
of visual and musically- oriented learners. When surveyed, 89% percent of KANU students rated musical and
kinesthetic as their preferred learning modalities on a multiple intelligence inventory.
ONGOING BALANCED LITERACY APPROACHES:
- K-5 guided reading; shared writing and phonemic awareness activities.
- Leveled bi-lingual books project; students create culturally relevant bilingual books.
- Reading corner in weekly HUNEHUNE KALO; part of ongoing Parent
Education.
- Collaboration with Kamehameha Schools; partnership with K-3 Literacy
Enhancement Program, recipient of grant for books and language learn
ing materials.
- Sharing “techniques that work”; KANU teaching team members exchange success and best practices on Fridays.
- Ohana Gathering literacy workshops under development.
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ONGOING FOCUS ON MATHEMATICS
Two years ago KANU predicted that all students would reach or exceed their grade level in math through use of
the self-paced Saxon Math program. In the first two years, many students jumped up to 5 grade levels and made
impressive growth, but due to several factors student progress in grades 6-12 seemed to plateau in SY 2001-2002.
1. Facility constraints
Due to facility constraints, students and teachers in the 6-12 student cluster could only meet together on the same
campus every other week. Because teachers and students were separated during the off-campus week, it was
impossible to offer daily workshops in math and language arts. With only half of the time available for focused
learning in these areas, student performance plateaued or declined for many 6-12 students. Surveys of students,
parents and teachers revealed broad-scaled dissatisfaction with this situation and school-wide structural changes
were made to ensure that academic workshops would be held daily during SY 2003-2004. In addition, it was
decided to hire a Saxon Math trained tutor for the upcoming school year who would work with our 9-12 group to
assure that they would reach the math levels necessary not only for graduation from KANU but for success in
college and in life.
2. Assessment challenges
Because the tool for assessment was switched, data regarding math progress and math achievement was confounded. Instead of comparing their progress on the customary pre/post test, students completed a more intensive battery of questions focusing on how well they could show what they have learned in the last year. In
addition to begin more instrumentally useful for teachers (who can tailor instruction based on what students
reveal about their learning), the more intensive assessment examines the depth, as well as the breadth of student
performance at a particular level. While this assessment was extremely useful, it prevented us from being able to
compare students previous levels with their end-of-the-year status.
3. New math teacher
Another unfortunate event was the fact that KANUÿs previous math teacher, due to personal reasons, had to quit
his job one day before the start of SY 02-03 and while KANU was able to hire a newly certified - and therefore
inexperienced - math teacher, it took that person quite a while to become familiar with the Saxon approach.
4. Limited student abilities and parental assistance
Because KANU students exhibited such a phenomenal growth in math and other areas during our first two years,
we attracted many new students during SY 02-03 (often relatives of our current students) with severe learning
challenges, and math and reading levels well below their grade level. These students struggled keeping up with
the high expectations at KANU. Furthermore, the Saxon Math program is not only self-paced but self-directed, a
skill which many KANU students, especially our new students, are only slowly developing, since it is not something taught in the regular DOE setting, where work is assigned from one day to the next and students have little
or no opportunity to learn how to set and achieve educational goals, or manage their time in relatively unstructured, unsupervised settings. We had expected all 6-12 students to complete extensive homework assignments in
math (1 lesson per day) during every other week spent in the environment, where we did not have Saxon math
workshops, but “applied math”. Unfortunately we realized too late that our expectations were unrealistic due to
the following factors:
- especially our new students were not used to doing rigorous, daily assignments at home
- even if they did some lesson, most students lacked the self-direction to do 5 lessons of math homework a week
- many students, even when they tried could not do the work alone and needed tutorial assistance
- parents did not have the skills - or sometimes the time - to provide the academic assistance needed to complete
the math homework
- many students did not have the time to do that much homework after school and on weekends due to participation in athletics, after-school work schedules, and helping on the family ranch.
As mentioned above, for SY 03-04 KANU has restructured our entire schedule to assure that our 6-12 students
have daily math workshops where they have access to receiving assistance in math not just from their math
instructor but also a Saxon math tutor.
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ONGOING FOCUS ON SPECIAL EDUCATION
For two consecutive years (SY 01-02, 02-03), KANU did not receive any per pupil allocation from the DOE to
educate our 17 Special Education students. This means we did not receive 1(one) cent to buy textbooks, computers, XEROX or toilet paper, or provide regular education instructional, clerical or janitorial services etc. to these
students. As a result KANU had to take money from our regular education students to purchase these and
other items for our IDEA identified students. Furthermore, KANU did not receive the services of a school-based
behavioral specialist like all other public schools, forcing our SSC and our 2 SPED staff to spent an inordinate
amount of time dealing with behavior and emotional issues not just of our 17 IDEA students but our entire
student body of 150 K-12 students. In addition, KANU received only 1 SPED teacher and 1 SPED EA to provide
services for 17 SPED students distributed over 9 grade levels (Grades 4-12) on three campus sites - 45 minutes
apart. Finally, during midyear KANU was informed that our VI position which we had planned to use to assist
our lone SPED teacher, was taken away - for the entire year. These inequities - which we have protested against
continuously to the DOE - have made it impossible for KANU to implement the various IEP of our SPED students at the level we wanted to and assist our SPED students the way they needed to be supported.
According to data gathered as part of KANU’s ongoing action research, the primary problem experienced by
Hawaiian public school students, primarily Hawaiian boys - which results in their educational failure (both as
SPED and regular students) is their inability to learn how to read via current DOE reading strategies and the
overall educational milieu of Hawaiÿiÿs public schools. This data is confirmed by the statistical over-representation of Hawaiian students who are diagnosed as “learning disabled” and then confined to DOE Special Education and Special Motivation programs. This inability to learn how to read in the current DOE system is also
verified by a Hawai’i Island DOE principal, who has been gathering data for several years regarding student
reading progress. This principal asserts that her school has been able to increase the reading level of all students
by one grade level from one school year to the next, with the exception of Hawaiian boys, who fail to make
progress from year to year, even with the most intensive efforts. This low literacy rate among Hawaiian males is
also directly reflected in the correlation between illiteracy and male Hawaiian incarceration.
Yet, despite the civil rights violation of our SPED students by the DOE listed above, and the documented
failure of Hawaiian students (primarily males) to learn how to read, KANU has documented miraculous
gains for our SPED students in the area of reading.
Reading Levels Summary SY 02-03 KANU SPED & 504 Students (17 total)
Demonstrated Improvement: 13 students
-1 female Hawaiian student gained 6 grade levels over three years
-1 male Hawaiian student gained 4.3 grade levels over three years
-1 male Hawaiian student gained 4 grade levels over three years
-4 male Hawaiian students, 1 male non-Hawaiian and 1 female Hawaiian student gained 3 grade levels over
three years; (Upon admittance to KANU one of the male Hawaiian students and the female Hawaiian student
were unable to read!)
-2 male Hawaiian students (at Kanu for 1 year) & 1 female Hawaiian student (at Kanu for 3 years) gained 2
grade levels
-1 female Hawaiian student gained 1.5 grade levels during one year
Demonstrated Maintenance: 4 students (of these 3 received SPED services under the category of Specific Learning Disabilities, and 1 received services under the category of Emotional Disturbance)
-2 male Hawaiian students & 2 female Hawaiian students maintained their reading levels
Demonstrated Decline: 0 students
At KANU we believe that these phenomenal gains in reading also directly contributed to another significant
positive change in all of our SPED students, who individually and collectively have become more outgoing,
more confident, more self-assured, more self-directed and overall more happy!
Just imagine how much more these students could progress if KANU would receive the equity in funding and
services these students are entitled to!

