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Introduction: The School Profile 
History and Geography 

Kanu o ka ʻĀina New Century Public Charter School (KANU) began in 1997 as a Hawaiian-

focused school-within-a school at Honoka‘a High School. In 2000, this Hawaiian Academy 

seamlessly transitioned into the first K-12 culturally-driven, family-oriented and community-

based public charter school in the state. Designed as a Hawaiian model of education, the school 

was founded to perpetuate native Hawaiian language, culture, and values. Originally housed in 

tents and in off-campus learning labs, the school, in 2012, moved into its present state-of-the-art 

facility. 

Located in the Hawaiian Homes community of Puʻukapu in Waimea on Hawaiʻi Island, 

KANU remains a community-based, Hawaiian-focused charter school serving 334 students in K-

12 and 28 students in Mālamapōkiʻi, its preschool affiliate. Over 75% of KANU’s population is 

Native Hawaiian. The school remains true to its foundational mission while ensuring that 

students are immersed in high quality, rigorous educational programs that prepare them to 

compete with peers nationally and internationally. 

 

Leadership Team 

KANU is led by two dynamic and experienced Poʻo Kula (heads of school) for elementary and 

secondary, with a Chief Business Officer who completes the Executive Team. All three leaders 

are Native Hawaiian. 

Faylene Mahinapoepoe Paishon-Duarte, Secondary Po‘o Kula, joined KANU in October, 

2014 from leading Hālau Kū Māna, a Hawaiian-focused charter school on Oʻahu, to academic 

and financial success. She holds a BA in Hawaiian Studies from University of Hawaiʻi Mānoa 

and MBA from Hawaiʻi Pacific University. In addition to her administrative responsibilities, she 

serves as private consultant to Native Hawaiian organizations as well as volunteer for multiple 

Native Hawaiian Cultural working groups. Serving as Secondary Poʻo Kula, she has been 

instrumental in reorganizing the middle and upper school programs and in leading Strategic 

Planning efforts for KANU. 

Allyson Tamura, Elementary Poʻo Kula, began her career at KANU in 1997 as a teacher in 

the Hawaiian Academy. In 2005 she was the school’s reading specialist and testing coordinator. 
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Mentored for succession planning, she rose to vice-principal and later as secondary administrator 

in 2010. In 2014 she moved into her current role as the Elementary Poʻo Kula. She has a BA in 

Psychology and a Masters Degree in Elementary Education.  

Taffi Wise, Chief Business Officer, has been with KANU since its 1999 start-up. Skillfully 

managing fiscal resources for the school, together with her fiscal team at KALO (the school’s 

non-profit support organization), she has guided the school through consistent, positive audits 

since its inception. Ms. Wise has a Bachelor’s Degree in Business Management and Masters in 

Educational Leadership for Charter School Administrators. Well-known for her strong leadership 

skills in the charter movement, she is credited for her leadership in dealing with challenges from 

the Charter School Commission, advocating for Hawaiian-focused charter schools and their 

children. Ms. Wise brings to the team experience in law enforcement and sound fiscal 

management. She also serves as Executive Director of KALO, growing it and managing multi-

million dollar budgets over the last sixteen years. 

 

Staffing and Community Demographics 

KANU’s teaching staff reflects a focus on academics and culture. The school has been fortunate 

to be able to hire educators whose education and training embody the whole of the school’s 

mission and vision. Dashboard information describes a relatively young staff in their thirties with 

between one and five years of experience. In the spirit of our mission to “Kūlia i ka nuʻu,” or 

strive for the highest, four members of the teaching staff have master’s degrees with three more 

currently enrolled in master’s programs. Sixty-six percent of the instructional staff are Hawaiian. 

Student support services staff include college counselors, Student Services Coordinator, and 

a Behavioral Specialist complemented by a four-member special education teaching staff and 

aides. Two teachers manage the Ka ʻOhā virtual online program targeting elementary and middle 

school students. 

Mālamapōkiʻi, a state licensed preschool program, is staffed by a director/teacher, assisted by 

another teacher and an aide. The program is managed by a separate administrator who also 

coordinates a consortium of five Hawaiian focused preschool programs on Hawai‘i Island, 

Kauaʻi and Oʻahu; 50% of this staff is Native Hawaiian. 

The 2010 census reports that there are 9,212 residents of Waimea with a median income of 

$57,207, and 11.5% of the population lives in poverty. 
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KANU’s student population boasts a socioeconomic, racial and cultural mix is that is diverse 

and varied with 52 % qualifying for free and reduced meals. 

School 
Year 

Students Females Males Qualified free/reduced lunch SPED Native Hawaiian 

2012-2013 240 51% 49% 64% 8.3% 76% 

2013-2014 268 50% 50% 57% 5.9% 76% 

2014-2015 311 44% 56% 60% 6.7% 78% 

2015-2016 334 44% 56% 52% 11% 76% 

 

Governance 

The Governing Board is structured in accordance with Section 302B of the Hawaiʻi Revised 

Statutes in which no more than 30% of its members can be employees of KANU or relatives of 

employees of KANU. The Governing Board is organized into three standing committees: 

Governance, Academic and Financial. The current board consists of seven members. Two 

members have a direct connection to the school; one is a parent of a student and one is the parent 

of a teacher. Five of the seven members are of Hawaiian ancestry. The board meets monthly and 

serves three-year terms. Officers are elected every two years. No employee of a charter school or 

relative of a charter school employee may serve as chair. The Governing Board is responsible for 

all business, property and affairs of the Charter School and delegates authority for management 

of the school to the Executive Team. 

 

Finance 

Despite inequitable funding, the financial health of the school is solid as evidenced by consistent, 

impeccable annual financial audits. Per-pupil allocations to charters over the past 10 years have 

been unpredictable and lacking stability with an all-time high of $8,596 in 2008 and decline to 

$5,760 in 2011. Recent trends indicate steady, gradual growth with 2016 the highest it has been 

in some time with $6,845 allocated. When compared to Department of Education schools, 

Charter School per-pupil allocations amount to considerably less than its DOE counterparts. 
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KANU has managed to maintain its level of fiscal accountability through skillful management of 

resources and prudent expenditures. 

 

Identity 

KANU teachers are unique, multi-talented individuals. Operating in an environment of aloha, 

teachers integrate Hawaiian values, cultural practices and beliefs in all aspects of the school. 

Through demonstrations and modeling appropriate actions, teachers set the tone to create a 

caring learning environment that moves the school toward its vision and mission. These 

committed individuals spend countless hours working for the betterment of the school and in 

providing extra support for students with little regard for normal working hours. They truly 

exemplify the values upon which the school was founded and provide constant reminders to 

students to embody the school’s mission to Kūlia i ka Nu‘u or strive for the highest. Several 

faculty members and staff are KANU graduates, a symbol of pride for any school. Our greatest 

source of pride is the recent PhD awarded to one of our graduates. Tracking of other graduates 

has not been consistent and is usually done informally through word of mouth as is common in 

smaller communities. 

 

Significant Changes 

KANU has experienced significant changes since the 2009-2010 self-study. 

• Foremost is the departure of the director and founder, Dr. Ku Kahakalau, in late 2010, to 

pursue other interests at the local, national and international level. The loss of her 

guidance was sorely felt. 

• Transition into a co-administrator leadership structure with the appointment of a principal 

and vice-principal to these roles in 2010. 

• Formation of the Charter School Commission in 2012. 

• Reconstitution of Local School Boards to Governing Boards in compliance with new 

charter law October, 2012. 

• Departure of elementary co-administrator to return to employment with the non-profit 

foundation, KALO in October, 2014. 

• Hiring a new secondary Poʻo Kula in October, 2014. 

• Switch to lottery system for student admissions. 
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• Strategic Planning Process and Plan Development in 2015. 

• Re-structuring the middle school instructional model. 

• Dual credit/certification for high school graduates—Associates Certificate and High 

School Diploma 

• Implementation of the KaʻOhā online virtual program, Fall 2015. 

• Continued facilities development and ongoing construction 2015-16. 

Perhaps the most unique identifying feature of Kanu o ka ʻĀina is that it is distinctly a 

Hawaiian school centered on Hawaiian language and cultural traditions providing academically 

rigorous education through culturally congruent instruction validated by authentic performance 

assessments. KANU continues its quest for quality education based on its strong belief that when 

Hawaiian culture, language and values are integrated into the pedagogical process at all levels; 

education has its deepest relevance and meaning for native children who thrive in this learning 

environment. 

The school continues to flourish within an environment of change. As outside influences and 

compliance mandates grow, KANU will rise above this, keeping a steady focus on its mission, 

creatively navigating the learning ʻohana into calmer waters surpassing all obstacles. 
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The Self-Study Process 

KANU’s Accreditation Steering Committee: 

• Allyson Tamura, Elementary Poʻo Kula 

• Faylene Mahina Paishon-Duarte, Secondary Poʻo Kula 

• Taffi Wise, Chief Business Officer 

• Margo Kawamoto, Daily Operations Manager 

• Mason Maikui, Governing Board Vice-President 

• Bobby Barretto, Lower Elementary Representative 

• Keomailani Case, Upper Elementary Representative 

• Pomai Bertelmann, Middle School Representative 

• Nālei Kahakalau, High School Representative 

• Thomas A. Kamaka Meringolo, KaʻOhā Representative 

• Patricia Bergin, Accreditation Coordinator 

 

The Process 

KANU began its formal self-study process by engaging the entire school community in the 

strategic planning process in 2014-2015. In addition to the current faculty and staff, 

administrators and the Governing Board extended invitations to parents, former employees, 

alumni, kūpuna, community members and leaders, other school leaders, local organizations, 

students, and staff of KALO, our non-profit supporting entity. This process provided KANU 

with an opportunity to obtain a comprehensive view of the school through the lens of a broad 

mix of stakeholders. Working meetings took place over several months, December through 

March, and were well-attended, intensive and highly productive. The outcome of the process set 

the stage for more intensive work in the self-study process as it reinvigorated the KANU learning 

ʻohana providing guidance and a sense of direction as areas of growth surfaced in these ongoing 

discussions. Faculty, staff and Governing Board members became actively engaged in the school 

improvement cycle taking ownership and leadership roles laying plans for following through on 

established goals. The strategic planning process was an excellent prelude to the work of the self-

study as faculty, staff and school leaders were well-established in a school improvement mode 

and were able to capitalize on this momentum as the self-study work began in earnest in 2015-
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2016. 

The leadership team and accreditation coordinator met on June 26, 2015 to establish the 

steering committee and set up accreditation committee assignments. set timelines and twice 

monthly working group meetings, determine Visiting Committee dates, and enlist the support of 

HAIS from its accreditation coordinator. Discussion centered on reviewing initiatives currently 

in place such as the Strategic Plan, Moenahā training, NOAA B-WET grant, and cultural 

benchmarks to determine how these aligned with the self-study process. The team concurred that 

each initiative complemented and supported the process. Accreditation was placed on the July 

faculty meeting agenda to launch it into action. 

Accreditation meetings were scheduled two Fridays per month beginning August 2015, 

through an anticipated completion date in December, to meet a March on site visit. Leadership 

team members provided oversight of committee meetings moving among Steering Committee 

and/or teacher led committees that reviewed indicators aligning them with activities and actions 

over the last 3 years. This data was inputted into Google Docs folders established for each 

committee and served as a resource pool for the groups to address the questions for each 

section.  Committee members provided initial input and responses to the questions that were later 

used to craft final responses for the self-study report. 

As the deadline approached it was evident that more time was needed as challenges for the 

charter school movement in Hawaiʻi and demands of the Charter Commission and its competing 

agendas and issues diverted attention from the work at hand.  The critical nature and immediacy 

of these issues pre-empted work plans for KANU’s self-study during these periods detracting 

from proper attention to meet obligations for more in-depth analyses, dialogue, and sharing draft 

documents with key stakeholders. 

In consultation with the HAIS accreditation support person, the Leadership Team submitted a 

formal request to extend the on site visit to April, 2016. The request was accommodated as 

requested. Submittal of the self-study report was rescheduled for February 26, 2016. This 

extension allowed for review/input of draft reports by the Governing Board and other 

stakeholder groups ensuring that all input was considered and entered into the final report as 

appropriate. 
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Progress Report 

Kanu o ka ʻĀina did not receive any recommendations from the mid-term visiting team in 

March, 2013. Therefore, this progress report will provide a brief historical perspective since the 

2009-2010 full self-study and focus on progress on the revised action plan submitted with the 

mid-term progress report highlighting significant developments addressed in the action plan 

during the final three years. 

Synopsis 

The history KANU’s 2015-2016 full self-study began with the June 1, 2010 submittal of a 

revised action plan based on input from the Visiting Committee that recommended a fifth goal be 

added to address financial sustainability. 

These action plan goals were addressed and reported upon in the Mid-Term Progress Report 

on March 11, 2013 that detailed progress and supporting evidence for each objective. 

Major Goals of the revised plan: 

1. K-12 Students literate in mathematics, writing and reading. 

2. Document the K-12 scope and sequence for mathematics, writing, reading, Hawaiian 

language and technology. 

3. Develop a schoolwide professional development plan. 

4. Create a high performance learning destination to effectively implement the school 

program and meet learning expectations. 

5. Investigate, develop, implement and publicize a diversified income stream that will be 

sustainable and provides adequate resources to support the school the school’s mission 

as a role model of Hawaiian Education with Aloha. 

The accreditation process and action plan served as a catalyst for focusing school improvement 

efforts on academic success for students addressing Action Plan Goals 1 to 3 from 2010-2013.  

 

Significant Developments 

• Formation of teacher-led academic committees with representation across all grade levels 
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to address Language Arts, Mathematics and Hawaiian language and culture. 

• Activation of the Governing Board Academic Committee to monitor progress on state 

assessments. 

• Academic Accountability Committee led by the school counselor/testing coordinator 

established to share and interpret critical student assessment information with staff. 

• Accreditation Ad Hoc Committee established by the Governing Board to address Goals 4 

and 5. Accreditation updates added to monthly agenda. 

• Refinement/consolidation of action plan eliminating Goal 4 (facility completed); 

combining professional development (Goal 3) into student performance goals 

• Addition of technology Goal 3. 

All Action Plan goals and activities were addressed through active engagement of faculty and 

Governing Board in school improvement activities throughout the three-year cycle. The 

schoolwide accreditation plan solidified the goals and objectives and held stakeholder groups 

accountable by providing a clear plan of action for continued growth. While two Board specific 

goals were included in the action plan, only one was met with the completion of state of the art 

facilities for PK-12. Renewed emphasis was placed on Goal 5 addressing financial sustainability 

by directing focus to this area in the revised action plan. 

 

Revised Action Plan 

The 2013 revised action plan maintained KANU’s focus on student learning establishing two 

goals to support this initiative, and was reduced to the following four major goals: 

 

Major Goals 

1. Increase K-12 students’ proficiency in mathematics, writing, reading and science. 

2. Document the K-12 scope and sequence for Mathematics, writing, reading, Hawaiian 

language and technology. 

3. Deliver curriculum that integrates NETS and Profile(s) of Technology 

Literate  Students in core content areas and projects as a means to teach Hawaiian 
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language and culture. 

4. Investigate, develop, implement and publicize a diversified income stream that will be 

sustainable and provides adequate resources to support the school’s mission as a role 

model of Hawaiian Education with Aloha. 

Each priority goal is addressed below with progress summary: 

1.     Increase K-12 students’ proficiency in mathematics, writing, reading and science. 

Rationale/Justification: Analysis of student assessment data reveals the need to strengthen 

student performance in mathematics, writing, reading and science. 

Impact on student growth: As a school wide priority, instruction delivered with rigor and 

intensity will yield improved student performance in these core areas. Students will demonstrate 

improved achievement and mastery of grade level benchmarks as measured by performance 

and/or written assessments. 

Progress: All tasks were met for this goal in accordance with evidence of progress. The following 

significant developments validate completion of each task: 

Task Significant Developments/Artifacts 

Make student achievement a 

priority: focus on student 

learning 

• Students are demonstrating at least 10% proficiency growth in reading and 

math as measured by STAR assessments 

• Increase and focus on data driven instruction  

• 1:1 grade level consultation and support from data consultant 

• Data books completed and consultant facilitated review by faculty 

• Quarterly charter contract renewal updates provided to staff 

• PD on Next Generation Science Standards & environmental science (NOAA 

B-WET) 

• KANU surpassed other schools in meeting state science proficiency targets 

Continue to foster a culture of 

continuous improvement 
• Student learning portfolios 

• KS student & parent satisfaction surveys 

• Informal alumni self-reports re effectiveness  of post-high school preparation 

• Data teams problem solved long-term planning to address student learning 

needs 
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Close the gap that may exist 

between the vision and its 

implementation. 

• Strategic Plan developed/reaffirmed mission and vision 

• Ongoing teacher PD and self improvement opportunities available and 

accessed 

• Common Core and Smarter Balanced Assessment PD provided 

• Michelle Swanson introduction to Common Core training 

• Performance contracts approved by Charter Commission 

• Teacher volunteers provide after-school tutoring and study hall 

• Adjusted course schedules to increase enrichment opportunities 

• Middle & High School oral and written ʻōlelo proficiency standards articulated 

and documented 

• Professional Learning Communities address ongoing culturally relevant 

assessments 

• Minimum of 2 formal classroom observations 

Ramp up mathematics, science, 

writing and reading skills 

across the curriculum 

• Most of the teachers are highly qualified for the teaching assignments in their 

area of certification; those that are not have a plan in place and have applied 

for a temporary teaching license or are enrolled in the Kahoʻiwai Teacher 

Licensing program 

• Student annual growth toward  meeting state standards 

• Writing PD provided by retired state language arts specialist 

• Readers & Writers workshop for elementary completed 

• Student subscriptions provided for supplemental math and language arts 

enrichment 

• 7 elem, middle and high teachers attended annual conference of Hawaiʻi 

Council of Teachers of Mathematics 

• 90% high school staff visited High Tech High in California 

• six teachers and administrators attended Model Schools conference in FL.  

 

 

2.     Document the K-12 scope and sequence for mathematics, writing, reading, Hawaiian language 

and technology. 

Rationale/Justification: Student assessment scores and inconsistency of curriculum mapping 

point to the need to develop a seamless academic and culturally driven curriculum to ensure 

skills are addressed and consistently applied across all grade levels. 
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Impact on Student Growth: Reduced gaps in student learning enable students to reach their 

highest potential. 

Progress: Most evidence indicators achieved and validated 

Task Significant Development/Artifacts 

Develop a comprehensive curriculum 

aligned with KANU’s mission, vision, 

cultural benchmarks, ʻōlelo & common 

core standards 

• Draft cultural benchmark map created 

• Kū Niʻo educational framework development adopted 

• Curriculum maps and project inquiry maps developed & collected 

• Technology noticeably absent in Strategic Plan 

• Course syllabi completed & shared with parents at first day 

orientation conference annually 

• Supplemental program training for faculty scheduled 

and  completed-ALEKS mathematics training, Achieve 3000 

(KIDBiz/TeenBiz), WritetoLearn for Language arts and Study 

Island for both math & language arts. 

 

 

3.     Deliver curriculum that integrates NETS and Profile(s) of Technology Literate Students in core 

content areas and projects as a means to teach Hawaiian language and culture. 

Rationale/Justification: Effective use of technology is essential for success in the 21st century 

and can be a powerful tool to learn and perpetuate Hawaiian language and culture. 

Impact on student Growth: In addition to the importance of computer competence in the 21st 

century university and workplace, integration in educational design adds relevant rigor to the 

education of the 21st century student.  KANU students will demonstrate an understanding that 

they can perpetuate Hawaiian language and culture in both old and new ways. 

Progress: Some of the tasks successfully met as indicated. More attention needed. 

Task Significant Developments/Artifacts 

Begin technology integrated 

curriculum on day 1, SY 13-14 
• Integrated curriculum plan not completed 

• 1:1 assignment of student computers implemented in 2013-2014 & 2014-2015. 

• All classroom teachers received new MAC Airbooks 2014-15 
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• May, 2014 100% of KANU’s teaching teams delivered instruction using 

technology and integrating cultural benchmarks 

• 70% teaching teams deliver a curriculum integrating NETS for teachers and 

students 

• 70% teaching teams deliver a curriculum integrating the Profile of Technology 

Literate students 

Develop/execute appropriate 

continuous Professional 

Development 

• July 2013, PD to facilitate greater proficiency in using technology in 

classroom complete; wider, more unified and purposeful application not yet 

addressed 

• PD calendar, attendance logs, agendas; products created and delivered 

• Resource Teacher assigned to provide differentiated assistance to staff 

• Second semester PD for continuous strengthening of teacher skills with 

technology and on integrating NETS, KANU’s cultural benchmarks, and 

Profile of Technology Literate Students  

• Middle School training in Google Chrome and Google Application workshops 

provided to support effective use of Google Chrome books assigned to 

students 

• 100% of KANU’s teachers participated in professional development to 

strengthen and increase instructional practices integrating digital tools and 

resources for students to fulfill NETS for students 

• 70% of teaching teams established PLC or collaborative team utilizing Google 

Docs or other technology or digital resources to share 

Monitor student progress; adjust 

curriculum as necessary 
• Data gathering and monitoring student progress in NETS not completed. 

 

 

4.     Investigate, develop, implement and publicize a diversified income stream that will be sustainable 

and provides adequate resources to support the school’s mission as a role model of Hawaiian 

Education with Aloha. 

Rationale/Justification: A healthy learning environment must be supported by an adequate 

sustainable resource stream. 

Impact on Student Growth: Adequate and consistent funding will provide the resources for 

optimal learning conditions appropriate for project-based, place-based learning empowering 
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staff, students, families and community. 

Progress: In progress and evolving. KANU has successfully enlisted the support of community 

partners throughout its inception and effectively works to build transformational partnerships and 

opportunities with new partners. 

Task Significant Developments/Artifacts 

Cultivate and develop the relationships 

with existing private funders such as 

Kamehameha Schools and OHA 

• Multi-year partnership agreements in place from private funders 

through KS and OHA.  MOA signed. 

• Agreements with County of Hawaiʻi and other partners facilitated 

completion of multi-purpose building in 2016 

• Queen Liliʻuokalani Trust provides scholarships for eligible youth 

to participate in tuition funded programs 

Obtain a significant state, federal, and 

private grant revenue stream 
• GIA received from state for multipurpose building 

• UH West Oahu partnership secured additional teaching position & 

tuition free courses for KANU high school students 

• Heavy reliance on grant writing and capital campaign 

• GB decision to conduct a feasibility study to determine need for 

services of fund development expert 

• Private and government grants and contracts provide major support 

to the school driven by school needs 

Develop a fundraising initiative 

including an annual fund, capital 

campaign and planned giving 

• Governing Board development plan evolving and progressing 

• High population of disadvantaged students limit “culture of giving” 

among parent and alumni groups 

• More culturally appropriate gift of time and service to the school 

• Researching program expansion opportunities in QLT West 

Hawaiʻi projects 

• Chief Business Officer in consultation with private school 

development officers to determine best route for KANU 

• GB goal for traditional capital campaign begins with philanthropic 

market assessment and continued focus on legislature as a source of 

revenue 

Diversify funding sources • Ka ʻOhā Virtual Learning program launched 2015-16; future 

expansion explored 
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• Statewide enrollment for KaʻOhā achieved 

• Exploration of a sports academy on Oʻahu 

Obtain a sustainable per pupil funding 

stream from the State that is adequate 

and equitable 

• Ongoing advocacy 

• Continuing to build relationships with key legislators 

• Active engagement in crafting legislative bills to support charters 

• Rallying collective charter support in providing testimony 

• Participation in Nā Lei Naʻauao conference activities with invited 

legislators, key partners and Board of Education 

• Participation in Board of Education Listening tour 

Obtain the appropriate access and 

resources of federal funding to provide 

FAPE services 

• 2014 feasibility study recommendation that petitioning legislature 

for equitable funding was better suited for this purpose 

• KANU led aggressive campaign for charter access to Impact Fees 

 

KANU fully met all Goal 1 and Goal 2 objectives. Goal 3 objectives were partially met in 

some areas or not met in others. While KANU managed to demonstrate progress in the 

implementing and strengthening use of technology in the classroom, it failed to meet objectives 

to develop a formal curriculum plan to meet a wider, more unified and purposeful intent of the 

goal as is the intent of ISTE standards.  No tool/system to monitor student progress was 

developed or implemented. Technology was also noticeably absent in the Strategic Planning 

process. These are areas to consider for attention in the future. 

KANU and its Governing Board have begun to address and be held accountable for Goal 4 

and its objectives. This process is evolving and will likely take a more aggressive path as newer 

members of the Governing Board drive and guide its implementation. 
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KANU’s consistent focus on improved student performance effectively carried the school 

through the final three years of the six-year accreditation process. The following comparative 

charts clearly attest to KANU’s successful transition to increasing student achievement growth 

over time as measured by State of Hawaiʻi assessments.  As with all schools depicted, decrease 

in performance in SY 2014-15 is partly attributed to a change to the common core Smarter 

Balanced Assessment and possible lack of alignment of curriculum with common core standards. 
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School name
Kanu o ka ʻĀina New Century Public Charter School

Short form of school name (for the charts)
KANU O KA AINA NEW CENTURY PUBLIC CHARTE SCHOOL

Comments
As you fill out the data tables that follow, feel free to return to this sheet  to add information
which helps to explain your school's data.  Add rows as  needed.

1.  Budget

1. Kanu has balanced its budget each year since inception.                                             SY2010‐11 

and SY2011‐12 balanced,  it was a close of books timing issue.

Graph 1.2 ‐ decline in operating budget is a reflection of the American Recovery & Reinvestment 

Act (ARRA) Funding one time funding bump.

2. Admissions

Ho'okauhale is a learning destination of all ages, there are several Local, State and International 

guest that come on a regular basis as well as many community programs including college 

classes weekly.  We do not track data specific to this because it is our mission. 

Applications received have been steadily increasing, 2010‐2015 400% as planned with phased 

completion of the facilities master plan.

Acceptance rates have been steadily increasing, 2010‐2015 33% as planned with the phased 

completion of the facilities master plan.

New students accepted have been steadily increasing, 2010‐2015 76% as planned with the 

phased completion of the facilities master plan.  Enrollment expansion is planned through 2020 

to a total of 500 inclusive of the preschool and virtual programs.

3. Enrollment

Enrollment is increasing as planned with the facilities master plan.  Kanu cannot keep up with 

the enrollment demand.  Enrollment has been capped by physical facilities limitations 

maintaining 100% occupancy since 2010.

4. Non profit support and Occupancy

Enrollment increases have allowed for economies of scale, increased physical space has allowed 

Kanu to build appropriate facilities (prior to 2010 ‐ facilities were on a floodzone in tents and 

shipping containers), reducing the dependency on the nonprofit support organization, and 

reducing occupancy costs per student with the tipping point 320 students which Kanu exceeded 

in 2015.  

The nonprofit support organization has taken on the debt for the school as the State provides no 

facilities funding or leverage options to build.

Occupancy costs will remain consistent through the completion of the gym development phase, 

excluding repair and maintenance costs.

No IRS990 is filed annually, as Kanu is a public "State Actor".
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5.  Student attrition

Student attrition rates reflect the largest exits at 6th grade with 45%, 9th grade with 36% and 

8th grade with 34% respectively.  Kanu does not consider this a material weakness as routinely 

the majority of those students are applying to private schools, primarily Kamehameha, Hawaii 

Preparatory Academy (HPA) and Parker School.  Kamehameha Schools only accepts applications 

in 6th and 9th grades and HPA has been difficult to get into in 9th grade so many students are 

applying in 8th grade to beat the high school demand.  As a school of choice, Kanu considers this 

a strength providing the best educational opportunities and choice to our students.

6.  Per Pupil

Clearly reflected in graph 6.1 and 6.2, the Hawaii legislature cut the per‐pupil funding in 2010 

anticipating the ARRA funding bump for education in 2011, and has still not equalized the 

funding to date.

7.  Other Per Pupil Funding

Other student funding tables clearly depict the decline in "Federal Formula Driven Titled Funds'  

These funds are distributed based on census data for primarily economically disadvantaged 

students. The pattern of decline since 2010 is indicative of the nations economic decline as the 

bucket of federal funding remained consistent with the Title Funds allocation and the divisor of 

those that qualified as economically disadvantage increased dramatically.  In 2010 Titled funds 

per‐student was $468 and in 2015 it is currently $133 per student.  Note: This funding is 

exclusive of ARRA.

All funding levels have declined since 2010, clearly public charter school education is 

underfunded.

8.  Faculty

Charter Schools are mandated by law to follow union (HGEA, UPW, HSTA) salary scales for 

teachers and administrators.  Salaries have steadily increase from 2010, 5.9% conversely the per‐

pupil allocation has only increased 3% with the average inflation over the past 5 years at 1.7%.

9.  Fundraising

10.   Staffing

11.   Student Demographics
Kanu is unable to obtain State Graduation Comparative data for 2014 and 2015.
Student average daily attendance is currently at 97% reflecting a very positive trend.

Kanu's 
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Student Special Educational needs population has increased 5.2% since 2010.

Student average daily attendance is currently at 97% reflecting a very positive trend.

12.   Food budget

Food costs have been cut however this is primarily due to external circumstances.  In 2012, the 

DOE who was Kanu's food vender refused to allow Kanu students to purchase food service from 

their cafeteria as had been done in previous year.  As a result USDA economically disadvantaged 

food subsidies cannot be offered to qualifying students.  Kanu is currently subsidizing student 

lunches for the qualifying "free lunch" students and not providing any subsidy for students that 

should be receiving a "reduced" lunch price.  

13.   Financial Aid (N/A)

14.   Endowment and debt (N/A)

Graduation rates declined in 2014 and 2015 according to the federal guidelines which is how 

Kanu reported it for consistency.  It should be noted that the data is a reflection of 3 students 

that did graduate from a mainland school and graduated early.  Apeals to the DOE to change the 

data were filed.
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Tips on using charts in Excel

1 Change the color of bars and lines in a chart
2 Adjust the Y‐axis of a chart
3 If part of a chart isn't showing
4 Exclude certain grades from the enrollment charts
5 Re‐size a chart
6 Move a chart (without changing its shape or size)
7 Copying charts from Excel to Powerpoint
8 If a chart shifts position when you open the file
9 Updating the file for a Year 7

1.  Change the color of bars and lines in a chart.
Want to change the charts to your school colors?  
For a bar, right‐click on the bar; click on Format Data Series; Fill; Solid Fill; then select
the color from the options.
For a line, right‐click on the line; left‐click on Format Data Series,; Line color; Solid line; 
then select the color from the options.

2. Adjust the Y‐axis of a chart
The minimum, maximum, and intermediate values of the Y‐axis of the charts can be
adjusted according to the range of data.  To adjust the scale of the Y‐axis:  right‐click
on a number of the Y‐axis; left‐click on Format Axis; set the values under Axis Options
as needed.  To change the Y‐axis to percentages or currency: right‐click on any number
of the Y‐axis; left‐click on Number; select the appropriate category.

3. If part of a chart isn't showing
Left‐click on the center of the chart.  All the lines of the chart should appear.

4. Exclude certain grades from the enrollment charts
The survey is laid out to accommodate a full range of grades.  PK‐8 and secondary
schools will wish to exclude grades in the charts which do not pertain to their
school.  To exclude certain grades, HIDE (do not delete) in the data table the rows
of grades whch you do not wish to appear in the charts.  To hide rows,  drag the
cursor over the rows you wish to exclude; click on Format; Hide & Unhide; Hide Rows.
You may need to re‐size or move some charts after you do this.

5. Re‐size a chart
Left‐click on a corner of the chart.  Drag the corner to the desired destination.
Or, left‐click on the center of an edge of the chart.  Drag the edge of the chart to the
desired location.

6. Move a chart (without changing its shape or size)
Left‐click on the edge of the chart, on a place which is not a corner or the center of
an edge.  Drag the chart to the desired location.

7. Copying charts from Excel to Powerpoint
The easiest way to move an Excel chart into PowerPoint is to use an accessory program
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which scans ("captures") the chart and creates a .png file.  The .png file can be saved to
a folder of your choosing, from which it can be quickly and cleanly dragged into
PowerPoint when you create a slide show.  SnagIt from TechSmith is one such program 
which works well for this purpose.   It can be downloaded from the internet.  The price
is $50.  If you are using Windows 10, it has this accessory in a program named Snipit.
Macintoshes have had this accessory for years ‐ built into the software.

8. If a chart shifts position when you open the file
If you change the Zoom of a worksheet which has charts on it (from 100% to 75% for
example), and if you save the file with this change, when you re‐open the file it will
appear that the charts have shifted in size and location.  Actually, they have retained
their original size, and the size of the rest of the worksheet has changed.  You can restore
the charts to their rightful place in the worksheet by returning the Zoom to its original
setting (100%), or you can click on the corner of the mispalced chart and drag it back into
the proper location.

9.  Updating the file for a Year 7
Most of the worksheets in the original file ask for 6 years of data.  The intention is to
build up to 7 years of date.
By far the easiest way to add additional years to the worksheets is to add a new column in
in the middle of the data table.  In this way you will not disturb the ranges of data defined
in the charts.  You will need to copy formulae from one of the columns next to the new
column, worksheet by worksheet.  It is best to add the new column in a consistent place
in each of the data tables ‐ such as between the 2010‐11 and the 2011‐12 column.
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1.  Operating budget  (3 charts)
 
Enter data in Rows 12‐13.

Chart title >

Data table for the charts

Operating budget
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16 2016‐17
actual actual actual actual actual projected projected

Revenues 3,151,924 2,111,710 2,411,426 2,840,370 3,115,975 3,264,777 3,353,372
Expenses 2,721,100 2,470,257 2,384,933 2,759,481 3,003,582 3,248,541 3,319,838

net 430,824 (358,547) 26,493 80,889 112,393 16,236 33,534

rate of increase (decrease)

Revenues   ‐33.0% 14.2% 17.8% 9.7% 4.8% 7.6%

Expenses   ‐9.2% ‐3.5% 15.7% 8.8% 8.2% 10.5%

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

To adjust the Y‐axis of the charts, see Excel tip #2.

Changing the years in Row 10 will change the years in the worksheets that follow.

© National Association of Independent Schools
     Used with permission.
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> 1.1  Operating budget ‐ history

1.3  Projected operating budget
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1.2  Rate of increase in the operating budget
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2.  The admissions pipeline  (6 charts)
 
Enter data in Rows 11‐18.

For September of
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

Applications 67 82 90 108 133 232
Offers 44 70 77 81 106 76

New students 44 52 69 64 95 58

Website: visits to the admissions page (if available)
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

Unique visitors
Total visits

2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

Apps/new 152% 158% 130% 169% 140% 400%

Offer rate 66% 85% 86% 75% 80% 33%

New Student Yield 100% 74% 90% 79% 90% 76%

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

To adjust the Y‐axis of the charts, see the sheet with "Excel tips".

© National Association of Independent Schools
     Used with permission.

Changing the years in Row 10 and Cell C16 will change the years in the worksheets that follow.
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Chart title > 2.1  Number of completed applications

2.4  Yield  (new students / acceptances)
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2.2  Number of applications for each new student

2.5  Admissions flow
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2.3  Offer ratio  (# of applications / # offered)

2.6  Traffic on the Admissions page of the school website
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3.  Enrollment  (4 charts)
 
Enter data in Rows 9‐22.

Chart title >

Data table for the chart

Enrollment
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

PK 6 16 14 14 24 25
K  28 23 25 40 31 23
1 21 20 21 28 40 35
2 23 20 22 21 29 44
3 23 24 25 25 26 29
4 17 23 22 29 33 31
5 15 18 22 23 39 35
6 17 6 24 20 19 45
7 16 18 8 16 18 22
8 13 14 17 11 17 18
9 16 17 16 20 19 18
10 11 11 17 15 18 11
11 13 13 11 11 13 13
12 8 12 10 10 9 10

Total 227 235 254 283 335 359

Enrollment ‐ by division
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

Lower 133 144 151 180 222 222

Middle 46 38 49 47 54 85

Upper 48 53 54 56 59 52

Total 227 235 254 283 335 359

Enrollment as % of capacity
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

100% 100% 100% 100% 100% 100%

The data table is initially set for:
     Lower School = PK‐5
     Middle School = grades 6‐8
     Upper School = grades 9‐12
If you wish to change the divisional grades for your school, change
the formulas in Rows 25‐27 of the data table.

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

© National Association of Independent Schools
     Used with permission.
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> 3.1  Enrollment

3.3  Enrollment as % of capacity
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3.2  Enrollment ‐ by division

3.4  2014‐15 enrollment and capacity ‐ by division
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4.  Non profit support and occupancy  (3 charts)
 
Enter data in Rows 10‐11.

Data table for the charts

6/30/11 6/30/12 6/30/13 6/30/14 6/30/15 6/30/16
Non profit support 148,692 0 317,076 268,324 172,377 169,545
Annual Occupancy Cost  148,692 148,692 681,672 681,672 681,672 681,672

Net occupancy cost 0 148,692 364,596 413,348 509,295 512,127

2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

Enrollment 227 235 254 283 335 359

Non Profit support per student 655 0 1,248 948 515 472

Ocuupancy cost per student 655 633 2,684 2,409 2,035 1,899

Net occupancy cost per student 0 633 1,435 1,461 1,520 1,427

Net occupancy cost = Non profit support ‐ Occupancy Cost

Total Captial Investment 5,816,278 15,398,853 15,398,853 15,398,853 19,259,258 19,259,258
Total Facility Debt    2,917,736 9,616,441 11,142,665 10,801,915 11,288,262 11,288,262

Reserves
Note ‐ if your school has Reserves (whether for plant, operating, or another purpose) which are NOT
treated as or included in Endowment, please include such Reserves in the numbers above.

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

Update the dates in Row 9 when you wish to  roll over the file into a new year.

© National Association of Independent Schools
     Used with permission.

Note: for purposes of this spreadsheet, please enter endowment amount listed on the school's Form 990.
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Chart title > 4.1  Non profit support, occupancy cost, and net occupancy cost

Chart title > 4.3  Capital investment to debt
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4.2  Non profit support, occupancy cost, and net occupancy cost per student
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5.  Student attrition  (1 chart)
 
Enter data in Rows 10‐21.

Chart title >

Data table for the chart

Student attrition ‐ # of students who left
during or after each of the following years

2009‐10 2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16
K  3 2 1 2
1 2 6 2 3 1 1
2 1 4 6 1 2
3 2 8 2
4 1 3 6 2 1 1 2
5 2 3 2 1 4 2
6 4 3 9 6 8 5 4
7 1 3 5 2 8 4 1
8 2 6 7 2 6 5 2
9 5 8 8 4 9 6 3
10 2 3 4 3 4 3 5
11 1 3 2 1 5 4 3

Total 21 39 61 23 57 34 23

Enrollment
2009‐10 2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16 0

K    28 23 25 40 31 23

1   21 20 21 28 40 35

2   23 20 22 21 29 44

3   23 24 25 25 26 29

4   17 23 22 29 33 31

5   15 18 22 23 39 35

6   17 6 24 20 19 45

7   16 18 8 16 18 22

8   13 14 17 11 17 18

9   16 17 16 20 19 18

10   11 11 17 15 18 11

11   13 13 11 11 13 13

12   8 12 10 10 9 10

Total   221 219 240 269 311 334

Student attrition ‐ %
2009‐10 2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16 Average

K    7% 0% 0% 3% 6% 0% 3%

1   10% 30% 10% 11% 3% 3% 11%

2   4% 20% 0% 29% 3% 5% 10%

3   9% 33% 0% 8% 0% 0% 8%

4   18% 26% 9% 3% 3% 6% 11%

5   20% 11% 5% 17% 5% 0% 10%

6   18% 150% 25% 40% 26% 9% 45%

7   19% 28% 25% 50% 22% 5% 25%

8   46% 50% 12% 55% 29% 11% 34%

9   50% 47% 25% 45% 32% 17% 36%

10   27% 36% 18% 27% 17% 45% 28%

11   23% 15% 9% 45% 31% 23% 24%

Overall   18.3% 29.5% 10.0% 22.0% 11.3% 7.1% 16.4%

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

© National Association of Independent Schools
     Used with permission.
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5.1  Student attrition at different grades

STUDENT ATTRITION is defined as the number of students who do not
finish the school year (for whatever reason), AND who do not 
return to the school the next year (for whatever reason other than
graduation).

For example, if 3 students are withdrawn and 2 students are dismissed
during 2012‐13, and if 5 students decide during the summer of 2011
not to return for the following academic year, this is an attrition of
3+2+5 = 10 students for 2012‐13.
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6.  Per Pupil  (2 charts) 
Enter data in Rows 9‐22.

Chart title >

Data table for the charts

Per Pupil Allocation
2009‐10 2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

PK
K  5,753      5,560      5,934      5,950    6,009    6,315    6,846    
1 5,753      5,560      5,934      5,950    6,009    6,315    6,846    
2 5,753      5,560      5,934      5,950    6,009    6,315    6,846    
3 5,753      5,560      5,934      5,950    6,009    6,315    6,846    
4 5,753      5,560      5,934      5,950    6,009    6,315    6,846    
5 5,753      5,560      5,934      5,950    6,009    6,315    6,846    
6 5,753      5,560      5,934      5,950    6,009    6,315    6,846    
7 5,753      5,560      5,934      5,950    6,009    6,315    6,846    
8 5,753      5,560      5,934      5,950    6,009    6,315    6,846    
9 5,753      5,560      5,934      5,950    6,009    6,315    6,846    
10 5,753      5,560      5,934      5,950    6,009    6,315    6,846    
11 5,753      5,560      5,934      5,950    6,009    6,315    6,846    
12 5,753      5,560      5,934      5,950    6,009    6,315    6,846    

Rate of change
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16 annualized

PK      

K  ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

1 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

2 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

3 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

4 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

5 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

6 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

7 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

8 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

9 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

10 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

11 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

12 ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

Lower ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

Middle ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

Upper ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

All school ‐3.4% 6.7% 0.3% 1.0% 5.1% 8.4% 3.5%

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

© National Association of Independent Schools
     Used with permission.
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6.1  Rate of Per Pupil increase 

6.2  Rate of per pupil increase ‐ by division
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7.  Other student funding  (4 charts)
 
Enter data in Rows 9‐60. (KS, OHA, Impact Aid, Title $, Kanu grants, contributions)

Data table for the charts

grade Other student funding
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

KALO 3,205 2,281 1,955 1,952 1,957 1,975
Impact Aid 188 242 281 513 274 0
Title Funds 468 400 349 267 133 0

Other 2,372 634 923 388 465 0

PK‐12 6,233              3,557             3,508          3,120            2,829              1,975             
change ‐42.9% ‐1.4% ‐11.1% ‐9.3% ‐43.7%

Enrollment
total 221 219 240 269 311 334

State Per Pupil Allocation
5,934                5,950                6,009             6,009               6,315                 6,846                

Gross Pupil Funding
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

#REF! #REF! #REF! #REF! #REF! #REF!

12,167               9,507                9,517             9,129               9,144                 8,821                

Total #REF! #REF! #REF! #REF! #REF! #REF!

change      

Other funding as % of total per pupil revenue
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

     

#REF! #REF! #REF! #REF! #REF! #REF!

total #REF! #REF! #REF! #REF! #REF! #REF!

change      

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

© National Association of Independent Schools
     Used with permission.
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Chart title > 7.1  Other student funding provided

7.4  Other funding, per pupil and gross per pupil 
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7.2  Percent change in total aggregate other funding

7.4  Other funding as % of total per pupil revenue 
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8.  Faculty  (6 charts) Teachers, Instructors, EA's)
 

Enter data in Rows 11‐24.  (Rows 33‐47 are optional.)

Charts 5‐7 use optional comparison data for peer schools.

Data table for the charts

Teaching experience of full‐time teachers  (2015‐16)

1‐5 years 6‐10 years 11‐15 years 16‐20 years 21 + years

# of teachers 11 10 4 5 2

Age of full‐time teachers   (2014‐15)

< 30 years 30‐39 years 40‐49 years 50‐59 years 60 + years

# of teachers 5 12 5 5 5

# of full‐time teachers with advanced degree (Masters or Ph.D)

4

Salaries of full‐time teachers ‐ $

2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

High 70,400 66,880 66,880 73,525 75,872 78,154

Median 46,472 43,495 43,495 47,817 47,906 47,909

Low 23,118 21,962 21,962 24,030 24,988 22,252

    School name (for chart    

1‐5 years 6‐10 11‐15 16‐20 21 +

Avg of comparison group ‐ %  

Avg of comparison group ‐ %

10th 90th

percentile Median percentile

Enter data for a group of peer schools with which your

school likes to compare itself.  Comparison data may be

To be consistent with the information above, use 2013‐14 data.

This section below is optional.

drawn from a regional association survey or NAIS StatsOnLine.

Salaries of full‐time teachers

% of full‐time teachers with an advanced degree

Distribution of full‐time teachers by teaching experience (%)
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1‐5 years 6‐10 11‐15 16‐20 21 +

#REF! 34% 31% 13% 16% 6%

Comparison group 0% 0% 0% 0%  

MA or Ph.D BA

#REF! 13% 88%

Comparison group    

#REF! Group 10th % Group median Group 90th %

       

       

       

Numbers in the yellow cells are to be entered by hand.

Numbers in black are calculated by the spreadsheet.

© National Association of Independent Schools

     Used with permission.

     Median salary

     High salary

     Median salaries

     High salaries

     Low salary

Salaries of full‐time teachers

% of full‐time teachers with an advanced degree

Teaching experience of full‐time teachers

     Low salaries
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Chart title > 8.1  Teaching experience of full‐time teachers

8.4  Salaries of full‐time teachers
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8.2  Age of full‐time teachers

8.5  Years of teaching experience of full‐time teachers
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8.3  Teachers with advanced degrees

8.6  % of full‐time teachers with an advanced degree (Masters or Ph.D)
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9.  Annual fund, total gifts, campaign  (10 charts)  
 
Enter data in Rows 9‐51.

Data table for the charts

Annual Fund
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2016‐17

goal
Annual Fund ‐ $

Share of the Annual Fund ‐ $
Trustees
Alumni
Current parents
Corporations, foundations
other  (plug)  
   Total  

Other aspects of the Annual Fund
Alumni participation ‐ %
Total of the major gifts to the AF in 2012‐13 (each of which is > 2% of the AF) ‐ $

All gifts received (cash) ‐ include gifts to campaign
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15

Annual fund ‐ $  

Other gifts for operating ‐ $
Gifts for endowment ‐ $
Gifts for capital and plant ‐ $
Other gifts ‐ $
   Total gifts (cash basis)  

Fundraising expenses (including campaign)
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15

Compensation (including benefits)
Other expenses
   total  

Pledges receivable (from audit)
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15

Beginning of FY (fiscal year)  
End of FY
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Capital campaign
Is the school in a capital campaign?  (yes/no) no
If "yes", is it in the silent or public phase?  (silent/public)
Campaign goal ‐ $

2010‐11 2011‐12 2012‐13 2013‐14 2014‐15
Gifts to campaign  (including pledges)
Gifts to campaign ‐ cumulative  

     % of goal    

Annual Fund analysis

2010‐11 2011‐12 2012‐13 2013‐14 2014‐15

change in the Annual Fund  

operating revenue 3,151,924 3,151,924 2,111,710 2,411,426

% of operating revenue  

Share of the Annual Fund ‐ %

trustees  

alumni  

current parents  

corporate, fdns  

other  

 

Major gifts to the Annual Fund

major gifts ( each > 2% of AF)  

other gifts  

Total all gifts (GAAP basis)  

Cost of raising $1

Cash basis

   one year  

   three‐year average  

   five‐year average  

GAAP basis

   one year  

   three‐year average  

   five‐year average  

Numbers in the yellow cells are to be entered by hand.

Numbers in black are calculated by the spreadsheet.
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Chart title > 9.1  Annual fund results and 2015‐16 goal

9.4  Percentage of Annual Fund which comes from major gifts
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9.7  Total gifts ‐ all sources including annual giving ‐ GAAP basis  (recog

This chart does not populate until pledges receivable is entered in Rows 42‐43.

9.10  Progress toward Campaign goal
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9.2  Change in the annual fund ‐ %

9.5  Alumni participation in the annual fund
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  9.8  Cost of raising $1 each year  (GAAP basis)

This chart does not populate until fundraising expenses are entered in Rows 36‐37. This chart d

0.00

0.10

0.20

0.30

0.40

0.50

0.60

0.70

0.80

0.90

1.00

2010‐11 2011‐12 2012‐13 2013‐14

54



9.3  Annual fund as % of operating revenue

9.6  Share of the annual fund ‐ 2010‐11 Share of the annual fund ‐ 2013‐14
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9.9   Cost of raising $1 ‐ cumulative  (GAAP basis)

does not populate until fundraising expenses are entered in Rows 36‐37.
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10.  Staffing  (4 charts)
 
Enter data in Rows 9‐12.

Chart title >

Data table for the charts

FTEs
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

Instructional 26.0 26.0 28.0 26.0 30.0 32.0
Administrative 4.0 4.0 4.0 4.0 5.0 5.0
Student services 6.0 4.0 4.0 3.0 2.0 2.0
Facilities & IT 3.0 3.0 3.0 3.0 3.0 3.0
All employees 39.0 37.0 39.0 36.0 40.0 42.0

Distribution of FTEs

Instructional 67% 70% 72% 72% 75% 76%

Administrative 10% 11% 10% 11% 13% 12%

Student services 15% 11% 10% 8% 5% 5%

Facilities & IT 8% 8% 8% 8% 8% 7%

Enrollment 227 235 254 283 335 359

FTEs per 100 students

Instructional 11.5 11.1 11.0 9.2 9.0 8.9

Administrative 1.8 1.7 1.6 1.4 1.5 1.4

Student services 2.6 1.7 1.6 1.1 0.6 0.6

Facilities & IT 1.3 1.3 1.2 1.1 0.9 0.8

All employees 17.2 15.7 15.4 12.7 11.9 11.7

Instructional ‐ includes teachers, teacher aides, and instructional
   support positions.
Administrative ‐ includes head of school, division directors, business,
   advancement, communications, and admissions.
Student services ‐ includes food service, health center, college office,
   counseling, and school store.
Facilities & IT ‐ includes maintenance, custodial, grounds, IT, and security.

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

© National Association of Independent Schools
     Used with permission.
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10.1  Total FTEs  (full‐time equivalents)

10.3  Total FTEs per 100 students
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10.2  Distribution of employees ‐ 2010‐11 Distribution of employees ‐ 2014‐15

10.4  FTEs per 100 students ‐ by category
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11.  Student demographics  (8 charts)
 
Enter data in Rows 11‐27.

At October 15th
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

Enrollment 221 219 240 269 311 334
Females 51% 51% 51% 50% 44% 44%
Males 49% 49% 49% 50% 56% 56%

Native Hawaiian 80% 77% 76% 76% 78% 76%
Free/Reduced 57% 62% 64% 57% 60% 52%

SPED 5.8% 9.4% 8.3% 5.9% 6.7% 11.0%

2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16
Avg Daily Attendance 92% 93% 92% 94% 95% 97%

Graduation Rate 100% 100% 100% 91% 89%
College Acceptance 100% 100% 63% 100% 100%
College Attendance 71% 75% 63% 60% 88%

Comparative Data
State Graduation Objective 80% 82% 82% 84%
State Graduation Rate 80% 81% 82% 82%

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

To adjust the Y‐axis of the charts, see the sheet with "Excel tips".

Changing the years in Row 10 and Cell C16 will change the years in the worksheets that follow.

© National Association of Independent Schools
     Used with permission.
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Chart title > 11.1  Number of males vs females

11.5  Student demographics
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11.2  Percentage of students qualified Free/Reduced Lunch

11.6  Average Daily Attendance

57%
62% 64%

57%
60%

52%

0%

10%

20%

30%

40%

50%

60%

70%

2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

92%

93%

92%

94%

95%

97%

89%

90%

91%

92%

93%

94%

95%

96%

97%

98%

2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16

62



11.3  Percentage of SPED students

11.7 Graduation Rates
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11.4  Percentage of Native Hawaiian students

11.8 College Acceptance/Attendance
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12.  Food budget  (3 charts)
 
Enter data in Rows 12‐13.

Chart title >

Data table for the charts

Food budget
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15 2015‐16
actual actual actual actual actual projected

Revenues 81,775 76,744 80,819 53,141 57,247 40,000
Expenses 187,888 189,620 168,327 101,324 128,761 129,000

net (106,113) (112,876) (87,508) (48,183) (71,514) (89,000)

rate of change

Net   6.4% ‐22.5% ‐44.9% 48.4% 24.5%

Revenues   ‐6.2% 5.3% ‐34.2% 7.7% ‐30.1%

Expenses   0.9% ‐11.2% ‐39.8% 27.1% 0.2%

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

To adjust the Y‐axis of the charts, see Excel tip #2.

Changing the years in Row 10 will change the years in the worksheets that follow.

© National Association of Independent Schools
     Used with permission.
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> 12.1  Food budget ‐ history

12.3  Rate of net change
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12.2  Rate of increase in food budget
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13.  Endowment and debt  (2 charts)
 
Enter data in Rows 10‐11.

Data table for the charts

6/30/11 6/30/12 6/30/13 6/30/14 6/30/15
Grants
Debt   

Net endowment    

2010‐11 2011‐12 2012‐13 2013‐14 2014‐15

Enrollment 227 235 254 283 335

Endowment per student    

Debt per student    

Net endowment per studen     

Net endowment = Endowment ‐ Debt

Reserves
Note ‐ if your school has Reserves (whether for plant, operating, or another purpose) which are NOT
treated as or included in Endowment, please include such Reserves in the numbers above.

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

Note: for purposes of this spreadsheet, please enter endowment amount listed on the school's Form 990.

Update the dates in Row 9 when you wish to  roll over the file into a new year.

© National Association of Independent Schools
     Used with permission.
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Chart title > 13.1  Endowment, debt, and net endowment
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13.2  Endowment, debt, and net endowment per student
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14.  Financial aid & Tuition remission (10 charts)
 
Enter data in Rows 9‐60.

Data table for the charts

grade Total financial aid awarded ‐ $
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15

PK
K 
1
2
3
4
5
6
7
8
9
10
11
12

PK‐12    
change  

Number of financial aid recipients
PK
K 
1
2
3
4
5
6
7
8
9
10
11
12
total 0 0 0 0

Size of financial aid awards (relative to full tuition)
   # of FA grants which are    < 25% of tuition
   # of FA grants which are    25 ‐ 49% of tuition
   # of FA grants which are    50 ‐ 74% of tuition
   # of FA grants which are    75% > of tuition
          total Should equal Row 41 >

Distribution of size of financial aid awards

71



< 25% 0%
25‐49% 0%
50‐74% 0%
> 75% 0%

Does school offer TR to employee children? (yes/no)

Tuition remission (TR) ‐ total $
Tuition 2010‐11 2011‐12 2012‐13 2013‐14 2014‐15

remission

Tuition
PK ‐                   ‐                   ‐                 ‐                 ‐                

K  5,934          5,950          6,009        6,009        6,315       

1 5,934          5,950          6,009        6,009        6,315       

2 5,934          5,950          6,009        6,009        6,315       

3 5,934          5,950          6,009        6,009        6,315       

4 5,934          5,950          6,009        6,009        6,315       

5 5,934          5,950          6,009        6,009        6,315       

6 5,934          5,950          6,009        6,009        6,315       

7 5,934          5,950          6,009        6,009        6,315       

8 5,934          5,950          6,009        6,009        6,315       

9 5,934          5,950          6,009        6,009        6,315       

10 5,934          5,950          6,009        6,009        6,315       

11 5,934          5,950          6,009        6,009        6,315       

12 5,934          5,950          6,009        6,009        6,315       

Gross tuition
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15

PK    

K  136,482      148,750      240,360    240,360    195,765   

1 118,680      124,950      168,252    168,252    252,600   

2 118,680      130,900      126,189    126,189    183,135   

3 142,416      148,750      150,225    150,225    164,190   

4 136,482      130,900      174,261    174,261    208,395   

5 106,812      130,900      138,207    138,207    246,285   

6 35,604        142,800      120,180    120,180    119,985   

7 106,812      47,600        96,144      96,144      113,670   

8 83,076        101,150      66,099      66,099      107,355   

9 100,878      95,200        120,180    120,180    119,985   

10 65,274        101,150      90,135      90,135      113,670   

11 77,142        65,450        66,099      66,099      82,095     

12 71,208        59,500        60,090      60,090      56,835     

PK‐5 759,552      815,150      997,494    997,494    1,250,370

6‐8 225,492      291,550      282,423    282,423    341,010   

9‐12 314,502      321,300      336,504    336,504    372,585   

Total 1,299,546  1,428,000  1,616,421 1,616,421 1,963,965

change   9.9% 13.2% 13.2% 21.5%

Financial aid as % of tuition revenue
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Net tuition revenue (before tuition remission)
2010‐11 2011‐12 2012‐13 2013‐14 2014‐15

PK     

K  136,482      148,750      240,360    240,360    195,765   

1 118,680      124,950      168,252    168,252    252,600   

2 118,680      130,900      126,189    126,189    183,135   

3 142,416      148,750      150,225    150,225    164,190   

4 136,482      130,900      174,261    174,261    208,395   

5 106,812      130,900      138,207    138,207    246,285   

6 35,604        142,800      120,180    120,180    119,985   

7 106,812      47,600        96,144      96,144      113,670   

8 83,076        101,150      66,099      66,099      107,355   

9 100,878      95,200        120,180    120,180    119,985   

10 65,274        101,150      90,135      90,135      113,670   

11 77,142        65,450        66,099      66,099      82,095     

12 71,208        59,500        60,090      60,090      56,835     

PK‐5 759,552      815,150      997,494    997,494    1,250,370

6‐8 225,492      291,550      282,423    282,423    341,010   

9‐12 314,502      321,300      336,504    336,504    372,585   

total 1,299,546 1,428,000 1,616,421 1,616,421 1,963,965

change   9.9% 13.2% 13.2% 37.5%

Total discount (FA + TR) ‐ $

2010‐11 2011‐12 2012‐13 2013‐14 2014‐15

Fin aid    

TR    

total    

Total discount (FA + TR) ‐ % of gross tuition

Fin aid #REF! #REF! #REF! #REF! #REF!

TR 0.0% 0.0% 0.0% 0.0% 0.0%

combined #REF! #REF! #REF! #REF! #REF!

Numbers in the yellow cells are to be entered by hand.
Numbers in black are calculated by the spreadsheet.

© National Association of Independent Schools
     Used with permission.
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Chart title > 14.1  Financial aid provided

14.4  Financial aid as % of tuition revenue ‐ by division
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14.7  Size of financial aid awards  (2014‐15)

14.10  Total discount rate (FA+TR) ‐ % of gross tuition
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14.2  Percent change in total aggregate financial aid

14.5  Financial aid as % of tuition revenue ‐ by grade  (2013‐14))
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14.8  Tuition remission ‐ $
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14.3 Number of financial aid recipients

14.6  Number of financial aid awards ‐ per grade  (2013‐14))
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14.9  Tuition remission ‐ % of gross tuition
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Section I: Institutional Core Values, Purpose, and Aspirations 
 

1. Mission 
 

Standard 1: The school has a clearly articulated mission statement, formally adopted by the Board of Trustees, that 
defines its purpose and core values, and informs all major planning and decision-making.  

 
Indicators of meeting Standard 1: Schools that are meeting the standard at a high level will 

typically exhibit most or all of the following indicators. 

1. The mission statement is a functional document in the life of the school, regularly used as 

a benchmark in planning and decision-making, thus providing direction and coherence to 

school operations and growth, as well as a foundation upon which priorities are based. 

2. The mission is broadly available and is understood and supported by the constituencies of 

the school. 

3. The mission statement is a force for continuing school improvement. 

4. The mission statement is a key component of the school’s marketing, admissions, and 

hiring activities. 

5. There is a policy or practice of periodically reviewing the mission statement for currency 

and relevance, and there is a process for making changes to it. This process occurs 

minimally once within each accreditation cycle and includes the active involvement of 

the Board of Trustees. 

Baseline Requirements Checklist for Standard 1: 

1. The school has a written, published mission statement, formally adopted by the governing 

board.      Yes  

 

Questions: 

1. A mission statement is critical to understanding all institutional decision-making 

with respect to people, program, physical plant, financial resources, community 

relationships, and other important factors. Accordingly, please provide here the text 

of the school’s mission statement. 
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o Kūlia i ka nu‘u – strive for the highest. A philosophy of excellence guides 

KANU in its collective design, implementation and continuous evaluation of a 

quality, culturally-driven, inter-generational Hawaiian model of education with 

Aloha. 

 

2. Describe the most recent review of the mission statement and explain why it was or 

was not changed. 

o The Governing board, faculty, administration, staff, alumni, parents, community 

partners, reviewed the school’s mission statement during SY 2014-15 as the 

beginning of a Strategic Planning process. The Governing Board, administration, 

faculty and staff agreed that the mission statement is still effective and relevant. 

The statement was officially reaffirmed. 

 

3. Provide two or three specific examples of how the mission statement played a role in 

major decision-making or planning since the last self-study. 

o KANU’s mission plays a significant role in the hiring process. The mission of the 

school is boldly displayed on the school website along with other important facts 

to inform prospective applicants about KANU. Interview questions are 

intentionally crafted to incorporate questions that pertain to KANU’s beliefs, 

values and cultural practices. Articulate responses allow administrators to 

determine the degree of cultural knowledge an applicant possesses in addition to 

command of the subject matter and pedagogy for the position. The interview is 

heavily weighted in selection for the position. An example of this occurred during 

the interview process for the current secondary school po‘o kula (head of school) 

which occurred September 2014, when the school’s mission statement was used 

as a guide and frequently referred to by the interviewing team and Governing 

Board: 1) to gauge understanding and belief in the mission statement and 2) to 

allow applicants to relate how the school’s mission, values and vision would be 

implemented and upheld during the applicant’s tenure.  

The mission statement provided direction for the Strategic Planning process, 
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which took place from December 2014-March 2015, focusing strongly on 

assessing past implementation of the mission statement and looking ahead to the 

continuance of its implementation. Four major goals were established from the 

Strategic Planning Process: Academic Excellence, Organizational Culture, 

Community Interaction, and Generational Sustainability. The Strategic Planning 

process allowed for a review of past accomplishments and challenges. 

Community Interaction is present on this list because in examining the mission 

statement, it was deemed essential to the fulfillment of KANU’s mission. This 

section of the Strategic Plan includes calls for impactful engagement with the 

community to provide high quality and culturally relevant programs and 

experiences for North Hawai’i youth and the surrounding communities.  

An example of effective community engagement took place when Kanu o ka 

‘Āina and Kanu o ka ʻĀina Learning ʻOhana (KALO), our non-profit, engaged in 

a charrette process that included the community, faculty and staff in providing 

input into the design of the campus’ new Hālau Ho‘okipa building. Community 

partners that participated included representatives of the state of Hawai‘i, county 

of Hawai‘i island, and the USDA. All of these community partners share the 

space, depending on the time of day. In keeping with KANU’s mission, 

appropriate protocol was followed in its construction with a revered kupuna 

invited to offer a blessing for the construction site. 

 

4.  In considering the alignment of the school’s mission statement with the current 

operations, of the school and the compatibility of the components of the mission statement 

with each other, explain any areas in which there is tension or lack of alignment or 

compatibility. What efforts are being made to resolve these issues?  

o With the completion of the Strategic Planning process, the current operations are 

in line with our mission. KANU’s Strategic plan functions as a navigational map 

to guide the most important aspects of the mission – that of being culturally-

driven – and maintaining academic excellence.  

The benefits of engaging in a Strategic Planning process have been multi-fold. 
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These benefits include increased focus and clarity, higher morale, stronger 

collegial bonds, bound by common purpose, vision, and goals. Additionally, 

student-centered learning and outcomes are again pervasive throughout KANU’s 

programming and again stands strong. The staff is reinvigorated to ensure that all 

students are purposefully supported to Kūlia i ka nu‘u - Strive for the best. 

An administration grounded in both culture and academics is providing an 

intentional direction like never before. At one point, the school and extended 

community felt like there was an either-or dichotomy of academics and culture. 

Now, both staff and community believe that students can succeed in both areas, 

and that these two areas are inextricably related.  

Tension resulting from a perceived lack of compatibility exists between the 

school’s mission and the increasingly higher stakes of standardized testing since 

these tests appear to be, to KANU’s philosophy, of a different, outside standard 

and contain a definition of excellence that does not pay homage to Hawaiian 

culture and indigenous ways of learning and knowing. This tension is, obviously, 

most acute and present in high school where college admissions, SAT and ACT 

are deemed as the most important measures of high school success and critical to 

the charter renewal process. 

A resolution came about via an in-depth external analysis of academic results. 

This study revealed that the elementary program is making steady gains, while the 

secondary program continues to require more attention. 

There is a discourse on how much time we spend on academic excellence and 

how much time we spend on cultural projects. There is tension between this 

because of external factors that partially define “academic excellence” for the 

school. This year, we have worked to address this tension and still use our own 

definitions. Also, there is some tension between the levels of the school with high 

school feeling more pressure from outside influences than the elementary. 

Both elementary and secondary programs, identified the lack of time and 

professional development around culture and project-based learning as other areas 

in need of attention. We are addressing the time issue by optimizing project time 

and ensuring that learning outside of the classroom produces evidence of 
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mastering learning standards. KANU is proactive in seeking resources and 

implementing training opportunities to address more professional development 

around culture and project-based learning. As an example, Mālamapōki‘i Early 

Childhood Education Program has arranged for quarterly professional 

development for kumu and other partner programs, conducted by resource 

personnel such as the coordinator of Nā Lei Na‘auao Alliance Schools, providing 

training and development in education with aloha and how to teach content 

through cultural activities. 

Moreover, the strategic plan identified the need to redesign the high school 

program to one that leads to stronger academic outcomes, including a higher 

percentage of students that are earning dual degrees (Associate Certificate and 

High School diploma) without the need for remediation. An academy model has 

been selected by the high school staff to better prepare students for 21st century 

opportunities and as a means to continue to distinguish KANU from other area 

schools. 

 

5. With respect to the mission, what are the school’s areas of greatest strength, and in 

what areas would the school like to improve? 

o Strengths: 

§ Common understanding of the mission among school leadership, faculty, 

families, and staff. 

o Area for Growth 

§ Redesign the high school program for stronger academic outcomes that 

align with KANU’s mission and Strategic Plan goals. 
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Section II: Teaching and Learning 
 

2. Educational Program 
 

Standard 2: Guided by the mission, the school clearly defines its curricular and co-curricular programs and provides 
coherent documentation of them. The programs are regularly evaluated, updated, and strengthened in order to stay 
current with relevant educational research, to assure the intended outcomes in student learning, and to prepare 
students for the next stage of their academic careers. 
 
 
Indicators 

1. The faculty & administration actively engage in an ongoing process of curricular and co-

curricular reflection, review and evaluation across grade levels and subject areas to 

improve student learning. 

2. There is clear evidence of ongoing instructional planning. 

3. The curriculum has a coherent and discernable structure that supports student learning 

and guides faculty decision- making. 

4. Instructional resources are appropriate to the needs of the educational program. 

5. Faculty and academic administrators regularly undertake professional development 

activities to keep them current in educational research and best practices bearing on 

academic program content and design. 

6. The curricular and co-curricular programs address the cognitive, social, physical, and 

creative needs of the students, in accordance with the school’s mission. 

7. The curriculum is designed to engage, challenge and support all learners enrolled at the 

school. 

8. The design and evaluation of the curricular program take into account that the school’s 

graduates will grow up and live in a world that requires understanding and leadership to 

successfully address complex multicultural, global, environmental and technological 

realities.   

 

Baseline Requirements Checklist for Standard 2: 

1. The school has a written, published, comprehensive curriculum guide.    No 

• Teachers modify curriculum maps that align with Common Core and Hawaiʻi 
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State standards as needed.  

2. Secondary school graduation requirements fulfill or exceed the University of California 

“a through g” entrance requirements.     N/A 

3. The school calendar specifies a minimum of 175 school days per year (which may 

include shortened days, in-service days, parent-teacher conference days, and the 

like).     Yes 

4. The school securely maintains student performance records.     Yes  

 

Questions: 

1. Taking into account the future world in which the school sees its students living, 

describe how the curriculum is informed by that vision. 

o The school’s name, Kanu o ka ʻĀina New Century Public Charter School, and the 

school’s mission, Kūlia i ka nu‘u, Strive to reach the highest, are accurate 

statements of what it will take to succeed in the 21st century. A future world 

demanding 21st century skills in order to compete economically. A future world 

whose health depends on knowledge and understanding of interdependence and 

sustainability. 

KANU’s curriculum is informed by that vision. Curriculum is designed to 

allow students to explore, make discoveries, and see relationships and connections 

between ideas. Students are taught to investigate, evaluate, and draw conclusions 

about nature in order to make sense of the physical world in which they live. 

Curriculum centers on themes and essential questions integrating academic 

subjects, instructional practice and strategies, as well as multiple forms of 

assessment, while aligning curriculum to common core and state standards, 

technology standards, and cultural benchmarks.  

KANU haumāna are taught to Mālama i ka ʻĀina or take care of the land 

which in turn allows them to make lasting connections to nature. Haumāna are 

guided to use critical thinking skills necessary for making responsible decisions 

about the environment, and are encouraged to transfer their knowledge into 

positive environmental action. Because these studies occur within their local 
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community, it provides them with a sense of place as well as a better 

understanding of the interconnectedness between their own community and the 

world around them. 

KANU brings together the best of 21st century education models and 

technology with the strength of native Hawaiian practices that equip students to 

step confidently into the future. The watershed project study is a great example of 

this. The complex watershed of Hawai‘i teaches resource management, individual 

responsibility to an ecosystem, application of Scientific and Mathematical 

concepts, understanding and combination of traditional and modern methods and 

exposure to community experts and STEM-based careers. Specific scientific and 

mathematical concepts include roles of water in earth’s surface processes, cause 

and effect relationships used to predict phenomena in natural or designed systems, 

relationships between energy and forces, introducing quantitative approaches to 

collecting data, and analyzing and interpreting data to make sense of phenomena 

using logical reasoning.  

 

2. Describe and evaluate the rationale, process, and outcomes of the school’s most 

recent significant curricular changes. How do these changes relate to the school’s 

mission?  

o Recent significant curricular changes include adding an expository writing and 

chemistry to the secondary program and requiring all high school students to take 

both courses. In the past they were not offered as a KANU course. Students 

interested in these courses or needing credit in these courses as a requirement for 

acceptance to the college of their choosing took them through external online 

opportunities such as E-school with the Department of Education. 

The rationale for change were due to new Hawaiʻi Board of Education 

graduation requirements beginning with the graduating class of 2016 and 

KANU’s continued progress in better preparing students for college entry 

requirements.  

The process for the change involved conversations of the secondary Poʻo Kula 
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with high school instructional staff, the senior college advisor, college counselor 

and school registrar. All instructional and resource staff along with students and 

parents needed to understand the changes in graduation requirements and know 

more about college entry requirements. Staff worked together to plan and 

implement the necessary changes in course scheduling to add expository writing 

and chemistry and teachers assigned to teach these new classes did what was 

necessary to prepare to teach these courses. Changes to the secondary curricular 

program were communicated to students and parents at orientation and first day 

conferences and revisited at later conferences.  

The outcome of this curricular change is compliant with Hawaiʻi’s Board of 

Education graduation requirements and an opportunity to better prepare KANU’s 

students for post-secondary educational options since many colleges require 

specific course credits such as chemistry and expository writing for admission. 

The outcome relates to the school’s mission to kūlia i ka nuʻu or strive for the 

highest as students are challenged in both courses knowing that if they should 

pursue a college path, they are on the right path. The school’s mission is also 

evident in staff’s willingness to continuously evaluate what’s working while 

collectively working together make necessary changes to improve quality while 

keeping KANU’s values and the model of education with Aloha at the forefront.  

 

3. To what extent is the curriculum constrained by expectations or demands imposed 

by secondary schools or colleges to which the school’s students apply for admission? 

o College admissions requirements have made a significant impact on the secondary 

curriculum. During the past couple of years, as students have wanted to apply to 

colleges beyond Hawaiʻi’s community colleges and the University of Hawaiʻi 

System, they have needed courses that KANU did not offer within our regular 

program. These students met the requirements they needed for their college 

admissions by taking these courses online. Sometimes they were allowed to take 

the online course in place of a KANU course but sometimes it was in addition to 

KANU courses. 
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With Hawaiʻi’s graduation requirement changes and more and more students 

wanting and ready for more demanding courses, KANU’s secondary program 

needed to evolve as our Early College Program grew. Examples include adding 

expository writing and chemistry to course offerings and included both as 

required credits needed for graduation. The Hawaiian language curriculum has 

been condensed from a four year curriculum to a two year curriculum so students 

are able to complete their language requirement within their first two years of 

high school to enable juniors and seniors to take other electives and college credit 

courses. In addition, the secondary program and schedule has been restructured so 

that all courses are offered through conventional credit bearing classes which 

have limited the time available for projects requiring exploration and experiences 

off campus which limits opportunities to make curriculum relevant and engaging 

for our diverse learners.  

 

4. How does the school monitor and assess the success of its students once they have 

graduated? What does this information reveal about the school’s curriculum, co-

curriculum, and the students’ experience of the school?  

o Monitoring the success of KANU’s graduates is done informally through social 

media, alumni ʻohana members continuing to share information with school staff, 

and alumni self-reporting. Waimea’s closely-knit, rural community continues to 

be home for many of KANU’s alumni or home to their parents, siblings or 

extended family. This connection to Waimea bring alumni and their ʻohana to 

long time recurring school wide events such as Makahiki and Hula Drama, an 

opportunity for KANU staff to continuously be updated about the happenings of 

our graduates.  

For KANU, the success of our graduates are summed up in the Vision of a 

Hawaiian Focused Charter School Graduate, compiled collaboratively by 

Hawaiian Focused Charter School leaders.  The Vision of a Hawaiian Focused 

Charter School Graduate states the following qualities: 

§ Cultural Knowledge, Responsibility to ʻOhana, Community and 

Environment: 
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§ Demonstrate, understand, apply Hawaiian values, respect and honor 

genealogy, recognize and accept leadership roles to manifest cultural 

knowledge, know a place (history, resources) as a piko and a foundation 

for making larger connections, understand importance of reciprocal 

relationships and responsibilities in a cultural context   

§ College & Career Readiness: Communicate effectively (verbal, oral, 

technologies), a lifelong learner for future competence, able to plan to 

attain current and future goals, provide adequately for self and family 

  

5.  What would the school point out as the greatest strengths of its overall educational 

program?   

o The greatest strength of KANU’s overall educational program is the ability to 

design quality learning experiences founded on Hawaiian Cultural knowledge, 

language and values that generate a deep sense of connection, relevance and 

meaning for our learners.   

 

6.   How effective is the curricular program in terms of the stated mission, and how does 

the school assess and determine this? 

o KANU’s curricular program effectively reflects the school’s mission. Project 

maps and huakaʻi (field trips/field experience) plans document the 

implementation and evaluation of quality, culturally-driven, intergenerational 

curriculum. ʻOhana surveys assess KANU’s philosophy of excellence as KANU 

continuously seeks ways to improve teaching and learning to promote student 

achievement, the school’s Hawaiian model of education and the spirit of aloha 

students and ʻohana feel at KANU. Hula Drama, KANU’s authentic culminating 

hōʻike is also another testimony of the school’s curricular program aligned to the 

school’s mission.  Student’s share what they’ve learned throughout the school 

year through shared reflections, poetry, song and dance. 
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KS ʻOhana Feedback Survey 

(Strongly Agree or Agree) 

SY 

10-11 

SY 

11-12 

SY 

12-13 

SY 

13-14 

SY 

14-15 

The school continually seeks ways to improve 

teaching and learning to promote student achievement 
79% 81% 86% 

Q 

change 

Q 

change  

My child’s school provides an education that is rooted 

in Hawaiian culture. 
89% 85% 96% 82% 85% 

My child’s school provides an education that helps 

my child to develop a sense of place and a 

relationship to ʻāina. 

98% 100% 93% 82% 89% 

 

7.   Evaluate the effectiveness of the school’s co-curricular programs in light of the school’s 

mission. What evidence did the school use in reaching its conclusions? 

o KANU’s sports program encourages high school students to play sports at the 

high school in their geographic district. Students have participated in football, 

soccer, volleyball, cheerleading, and basketball. Students participating in the 

sports program exemplify the school’s mission of striving to reach their highest 

which is evident by increased fitness, grade point average, and personal 

motivation with a positive attitude. In addition scholar athletes are seen as role 

models by other peers and younger students when they are recognized at quarterly 

awards assemblies and before and after games at morning piko. While students, 

parents and staff continue to want KANU to have sports teams of their own, most 

of the time it is not feasible due to small high school population, not enough 

student interest and a lack of resources.  

Although after school program offerings vary from year to year, several 
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choices have been available for several years or longer. A beginners and advanced 

hula class upholds the mission and vision of the school. Students learn through an 

intergenerational Hawaiian model of education with Aloha, learning from a kumu 

hula, alumni and other community supporters.  After school hula class provides an 

opportunity for students to perpetuate Native Hawaiian language, culture, values 

and practices. Hip-hop and jazz dance classes engage students in fun fitness 

activity, promoting self-esteem, confidence and overall wellbeing. Other 

examples include study hall, tutoring, book club, a video club and a science club 

offering students another opportunity to kūlia i ka nuʻu, strive to reach their 

highest while continuing to instill KANU’s values and principles embedded in the 

school’s mission and vision.  

Effectiveness of co-curricular programs and activities have been measured 

informally through student reflections, staff reflections and conversations and 

dialogue between staff and students and staff and parents. Teacher feedback based 

on observations and classroom data were included in staff reflections and 

conversations. While more concrete and quantitative evidence should be 

systematically gathered and documented in the future, all reports thus far have 

been positive.  Almost all students participating in study hall, book club and 

tutoring improved their grades and made gains on STAR reading and math 

assessments. Students participating in hula, hip-hop, jazz dance and video and 

science club share what they’ve learned through hōʻike or presentation and have 

shared how much they enjoy these classes and clubs. 

 

8.   Prioritize and explain the two to five most pressing curricular and/or co-curricular 

issues that the school needs to address in the near future. If possible, identify strategies that 

the school might use as it moves ahead with this work. 

o A major curricular item that needs to be addressed is KANU’s Math curriculum 

for upper elementary (grades 3-5), middle, and high school. Hawaiʻi State Math 

assessment data, Smarter Balanced math assessment data, and STAR data show 

the majority of  KANU students not at grade level proficiency. Discussing 

strategies to improve math instruction and increase student progress in math have 
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begun. Through data team meetings with the school’s data consultant and school 

administrators, each grade level cluster have begun a deeper analysis of student 

math data, including math content tested versus math content taught through 

current math program and math textbooks. Teachers also shared how much they 

supplemented their existing math curriculum and the need for math professional 

development or math coaching. Moving forward, strategies to address student 

achievement in math and exploring core math curriculum include: establishing a 

professional learning community around mathematics; professional development; 

and researching other core math programs.  
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Section II: Teaching and Learning 

 
3. The Student Learning Experience: 

  
Standard 3: The school maintains a vigorous and informed focus on the learning of each student. It has policies, 
expectations, procedures, assessment systems, and student feedback mechanisms that enable it to engage and 
maximize the learning potential of each student. 

 
Indicators 

1. The school has a clear published statement that communicates its fundamental beliefs and 

assumptions about how students best learn, along with and explanation of what those 

beliefs and assumptions are based upon 

2. The school has developed procedures to help all students understand how they learn and 

how they can improve their ability to learn 

3. The faculty and admin. are attuned to and recognize differences in learning styles, 

abilities, and approaches among students, including those that may be influenced by such 

considerations as previous preparation, developed competence, neuropsychological 

factors, socio-economic situation, gender, culture, race and ethnicity. 

4. The school has developed a thoughtful, in-depth, and multi-faceted system of student 

assessment, which compels teachers and administrators to gather and analyze important 

evidence regarding each student’s learning and to implement strategies that will help each 

student to reach his or her potential.  

5. There are established structures and time allotments for teachers to meet at regularly 

scheduled intervals and review the achievement and engagement of individual students 

and groups of students. 

6. The school has established procedures to regularly inform parents about student progress.  

7. There is an age-appropriate system in place for counseling students (and, when necessary, 

parents) regarding academic and social issues. 

8. There are established procedures that the school uses to help students who struggle with 

learning, and there are resources available (within and beyond the school) to the faculty 

and administration to assist them in identifying and meeting the learning needs of 

individual students. 
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9. The school has a process in place to identify students whom it can no longer serve 

effectively and to counsel them in a supportive way regarding more suitable schooling 

options. 

10. The school has a structured, ongoing process through which it solicits and analyzes the 

perspectives of students and alumni/ae about their experience of the school, and it uses 

the information from this process to strengthen the school and improve learning. 

11. The school actively strives to create a daily schedule and an annual calendar that allow 

for students to be productively challenged and engaged, while avoiding structures and 

practices that lead to unmanageable student workloads and debilitating stress. 

12. Students themselves express a high level of enthusiasm for and engagement with their 

academic work in particular and their school experience in general. 

13. Parents generally observe and report that their children have a high level of interest and 

engagement in learning at the school.  

14. Age-appropriate opportunities are in place for students to provide feedback on their 

experience of the teaching and learning environment of the school. 

 

Baseline Requirements Checklist for Standard 3:  

1. The school securely maintains student performance records.     Yes 

 

Questions: 

1. What are the fundamental assumptions or beliefs about how students best learn that 

guide the school’s work? How are those beliefs enacted in the classroom, and how 

effective are they in promoting student learning? 

o Kanu o ka ‘Āina is founded on the belief that when Hawaiian culture, language 

and values are integrated into the pedagogical process at all levels, education has 

its deepest relevance and meaning for native learners. KANU’s pedagogy blends 

cultural values and ideals, academic rigor, experiential, and place-based learning 

and innovative technology, generating a deep sense of connection, relevance and 

meaning for students. As a Hawaiian-focused school, Kanu o ka ‘Āina is 

culturally-driven, place-and values-based and is conscious of providing a deeply 
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personal experience. A strong emphasis on values education develops strength of 

character, exhibited through positive, caring behavior, intellectual and cultural 

curiosity, a high level of motivation and an eagerness to contribute positively to 

our learning ‘ohana and to society.  

For KANU, this translates into teaching and learning that is relevant and 

connected to authentic student interests, as well as school and community needs. 

KANU students are taught to mālama i ka ʻāina - take care of the land - which 

in turn allows them to make lasting connections to nature. Students are guided to 

use critical thinking skills necessary for making responsible decisions about the 

environment, and are encouraged to transfer their knowledge into positive 

environmental action. Because these studies occur within their local community, 

it provides them with a better understanding of the interconnectedness between 

their own community and the world around them. This real world, problem-

based approach addressing real issues makes learning come alive. 

 

2. How do (a) the school calendar, (b) the school schedule, (c) class size, and (d) student-

teacher ratio reflect the values that the school holds, and how do they impact the 

student learning experience? 

o The school calendar is modified from the DOE calendar to accommodate 

community and school-wide cultural events as well as beginning of the year 

collaboration and professional development for instructional staff. In doing so, 

families can more easily plan vacations, athletic participation and enrichment 

activities. 

The school day runs from 8:00 a.m. - 3:00 p.m., Monday - Thursday. The first 

half of the instructional day is prioritized for math and english language arts 

classes. This allows for a shorter student day (8:00 a.m. -12:00) on Fridays. On 

this day high school students enjoy elective courses, which include internships, 

college-level, online courses, and other electives such as graphic arts, coding, and 

music. Friday afternoons are then utilized for staff meetings, accreditation work, 

hui planning and Professional Development workshops.  
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Current class size ranges from 10 (senior class) to 35 (grade 6) students in the 

secondary program. The student-teacher ratio depends on grade and subject area. 

For example, the thirty-five 6th graders are divided into two groups for math, but 

are together for English Language Arts. A resource teacher or educational 

assistant helps to lower the ratio within large classes at least two times each week 

in math and language arts classes. The schedule of compartmentalized subjects at 

the middle and high school level is responsive to student attention span since 

classes are only 50 minutes each.  

In the elementary program, class size is from 20 (kindergarten) to 31 (grade 

5). The student-teacher ratio averages 1:13, with an additional teacher or 

educational assistant assigned to each classroom. The small class size and student-

teacher ratio allow kumu to know the whole child and work with families to 

facilitate student achievement. The kumu, student and family, establish a bond 

that extends beyond the school year and beyond graduation. A catch phrase heard 

often around campus is ‘It’s an ‘ohana thing.’ - the partnership of kumu and 

family, and the inclusion of a kumu into a student’s learning `ohana, truly is the 

key to success.  

Both program schedules afford students to glean optimal learning from 

cultural practice, academic practice and inquiry within the natural environment 

and the North Hawai`i community. The daily schedule, calendar, class size and 

student teacher ratio are organized to balance student-driven inquiry and 

community-cooperative learning while taking into consideration typical work 

schedules of our families. KANU believes that this blended approach allows 

students to maximize learning from culture, community, student led inquiry and 

teacher driven instruction. 

 

3. If a team of campus anthropologists were to systematically visit all of the classrooms, 

labs, studios, athletic fields, and other learning spaces at the school during a normal 

class day, what typical types of learning activities would they observe the students 

undertaking? Which of these learning activities would be most common or dominant? 

To what extent would the students regularly appear to be excited or engaged by their 
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learning? In what ways would these activities be reflective of the school’s mission and 

assumptions or beliefs about learning? 

o In a typical KANU day an observer will notice a kumu greeting each student, 

discussing with students an inspiring thought for the day or a daily message, 

asking frequent metacognitive questions and facilitating learning among students 

whole class or in smaller collaborative groups. Lessons will be reinforced by 

connecting students learning to Hawaiian cultural values, stories and practices. 

Students are sharing their manaʻo (thoughts) and  participating in class 

conversations.  They work independently and collaboratively to complete 

academic tasks (book work, hands-on experiments, independent research) and use 

ʻōlelo Hawaiʻi (Hawaiian Language) vocabulary and phrases and may chant, sing 

and dance hula.  In fact, many times the classroom is empty because students may 

be in the garden or on a field trip, connecting their learning to their place with 

hands-on experiences.  

Piko is a daily, morning protocol that all faculty and students participate in. 

The overall purpose is to become centered and demonstrate being prepared for 

learning. A sequence of oli are recited which include students asking for 

permission to receive knowledge from teachers, recognition of the presence of 

ancestors and asking for health and long life. School-wide announcements are 

made and celebrations are recognized.  

 

4.   Given the importance of evaluating the school’s practices in educational assessment: 

Describe the discussions occurring in the school about the nature of effective assessment. 

How have these discussions informed assessment practices across the grades and/or 

deepened teachers’ understanding of assessment?  

o At Kanu, assessments come in many forms: informal, formal, cultural, academic, 

formative, summative, authentic, and traditional Hawaiian. It is critical to 

continually assess our student population, and in a variety of ways, to inform 

curriculum development and instruction.  

Student progress and achievement data along with other data such as 
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student, parent, and faculty feedback (through discussions, reflections and 

surveys) are used to guide KANU’s school-wide decision making process. 

Student progress and achievement data are used by teachers to plan 

curriculum projects, pace and guide instruction, and plan huaka‘i. All kumu 

are able to articulate how assessments inform their instruction and create 

individualized learning plans for their students. Data and feedback helps to 

guide administrators in identifying areas in which professional development 

opportunities, and funding issues, are the most urgent. 

A data consultant, secured in SY 14-15 has provided professional 

development and support with ʻdata diving’ and analysis through facilitated 

data team meetings. Staff data discussions have led to a school wide testing 

schedule where the testing timelines are established for all formal assessments 

at the start of the school year. Collaborative staff discussions have led to 

identified formal assessments across all grade levels or grade level clusters. In 

addition, an agreement has been reached on a pre-mid-post testing window 

with scheduled interim testing windows for students not meeting grade level 

proficiency. The need for a comprehensive multi-tiered support system 

(MTSS) have also stemmed from these data discussions as teachers and 

administrators discussed how to better meet the needs of students who are 

well below proficiency as well as the students who are exceeding proficiency.  

Focused discussions regarding the nature of effective assessment is 

scheduled each quarter after faculty reviews student report cards and 

summative assessment data. Teachers review the data utilizing a review 

protocol and are given time to reflect on what the data means individually, 

within content areas and by grade level. Teachers desire to collect more 

evidence of learning through demonstration such as a improving upon the 

existing portfolio system and by creating additional teacher generated 

surveys. 

 

How does the school determine the quality of students’ engagement and their 

growth as learners, particularly given the school’s mission and the objectives of 
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the educational program? What specific kinds of evidence have been most useful 

in assessment of engagement and learning. 

o Student portfolios and student-led conferences are an example of how KANU 

measures students’ growth as learners. Students share examples of student work 

in their portfolio and assess progress or achievement through personal reflection 

based on assignment criteria or objectives. Students also reflect on strengths, 

areas of challenge, previous goals and modify or set new goals if needed.  

Student and parent surveys also provide insight on student engagement and 

growth as a learner. Teacher observation as well as student reflections are 

collected and reviewed to recommend students to either supplementary 

enrichment or intervention. The secondary team is also refining its process to 

determine the extent to which students are meeting their individual academic, 

cultural and community goals. KANU is beginning to measure community civic-

oriented participation and academic achievement of its alumni. However, more 

concerted focus can be given towards measuring the quality of student 

engagement for students that are currently enrolled. 

 

5.   What does the school do to help students understand how they learn, to capitalize on 

learning strengths and talents, and to address their learning needs and challenges?  

o At KANU, effort is afforded towards explicitly teaching metacognition. For 

example, students are asked to explain how they got to their solutions as well as 

what strategies they used in problems solving during math class and project days; 

students self-monitor their learning and are taught to self-correct with online 

platforms such as Khan Academy. 

Along with the core content area of Mathematics and English Language Arts, 

our students are encouraged to pursue their passions whatever they might be--Fine 

Arts, Dance, Music, Culture, History and are given opportunities to explore their 

passions and interests through Aho Loa elective classes and career-based 

externships . KANU also provides two student led conference opportunities for 

students to reflect on their strengths, challenges, passions and goals. In the 
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beginning of the year, students meets with their parents and advisors to set year 

long goals and to describe the kinds of supports that they need and request. In 

Spring, students reflect back to themselves, advisor and parents the progress they 

have made; challenges that they are learning from and new interests. 

 

6.   Explain how technology and library resources are used to enhance teaching and 

learning. What commitments or objectives guide decision-making about the use of 

technology? How does the school evaluate its use of technology and gauge its impact on 

student learning?  

o Technology resources: 

KANU deploys 1:1 personal learning devices such as chromebooks and ipads 

from grades 2-12. All of the kumu use technology in different ways though there 

are some consistencies across grade levels. For instance, most of the Kumu utilize 

classroom computers for students to conduct research on-line, practice math skills 

in IXL, and read informational text in KidBiz. Though there is not a device per 

student for grades K-1, students often use technology for Brain Pop, Jr., News-o-

matic, and various other sites for sight word practice, tracing letters, and math 

skill practice. Elementary students also access literature utilize  online sites such 

as Epic and Big Universe. Some of the other applications that teachers use 

depending on grade level and student need, are Write-to-Learn, Storybird, iMovie, 

and GoNoodle. Some classes are beginning to code using Blockly and Scratch. 

Teachers and students regularly utilize Google apps: Google Classroom, 

Google Drive (Docs, Slides, etc.), Google Calendar, Google Research, etc. 

Google classroom enhances student-teacher communication as both student and 

teacher posts assignments, responses to class discussions, and upload evidence of 

learning. Teachers post questions, interesting articles, or problem sets to spur 

conversation and inquiry. Google based platforms are also helpful to teachers with 

archiving teacher generated curriculum that may be later revisited, refined and re-

used. 

The 1:1 Chromebook program is in its second year of implementation for 

secondary students and first year for elementary students in grades 3 through 5. 
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As this is new to both teachers and students, preliminary training in procedures 

were needed. Teachers in their respective classes covered routines which include 

signing in, opening, completing, and turning in assignments. Tracking student 

work is simplified for some teachers with sufficient tech skills. Yet, continued 

training is vital to those who are unfamiliar with programs and systems of this 

type. 

Commitments / objectives: 

All KANU students from grades 2-12 are assigned a personal learning device. All 

instructional staff are assigned a MacBook Air, all middle and high school 

students are assigned a Chromebook for use at school and home, and students in 

grades 3 through 5 are assigned a Chromebook to utilize during the school day. 

Students in kindergarten through grade 2 have access to a shared laptop cart, cart 

of iPads, and have two to three desktops in their classroom. Most importantly, all 

teachers are committed to using technology as a tool to supplement and 

complement instruction in the class rather than replacing core instruction. One of 

the key pieces in using technology is that students are able to move at their own 

pace, and at their individual zone of proximal development.  

The objectives of the 1:1 program is to enhance differentiated instruction for 

students 2-12 through online applications, to promote student led inquiry, and to 

strengthen communication between student, teacher and family. For example, in 

MS/HS attendance, grading, and communications systems are accessed through 

the internet with a program called Power School. Administration provides access 

to teachers, students, and parents with usernames and passwords. Teachers also 

record assignments and grades for their students and parents to access and retrieve 

individual status. Updates are made, initially, bi-weekly and as the year 

progresses twice a week.  

Evaluation: 

While the 1:1 program for its onsite program is still in its infancy and has not yet 

created a consistent method to evaluate the use of technology and relevance to 

student learning, the online program staff reviews their online curriculum each 

semester by collecting student engagement and satisfaction data, parent 
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satisfaction data and the level and quality of support that teachers receive from the 

vendor. 

 

7.   What input does the school gather directly from the students themselves, and how is 

this information used in curricular and other decision-making? 

o Students in grades 4-12 take an annual student survey which provides the 

school with student satisfaction data regarding school climate, curriculum and 

their academic learning experience. This survey is collected and analyzed by 

an external partner and data is shared back to the school summarized school 

wide and by elementary and secondary program. Information from school 

surveys provide valuable insight and another perspective to guide instructional 

decisions made by teachers and inform administrative decisions regarding 

program changes, school events and school initiatives.  

 

Student council, consisting of elementary, middle and high school student 

representatives, meet weekly to plan for school and community engagement 

activities. Student representatives share ideas and feedback from their peers 

with staff advisors and utilize this information to plan new activities or make 

changes to regular annual activities. 

 

8.   In the past few years, what have alumni/ae generally reported as the most valuable or 

appealing features of the learning experience, as well as areas that the school should work 

to improve? Has the school made any changes in response? 

o Alumni generally report through strategic planning charrettes and through 

informal focus group interviews that the most valuable features of the learning 

experience was project-based learning and learning responsibility by being given 

the opportunity to teach the younger elementary students. This afforded students 

an opportunity to extend, apply and test their learning in real world settings. 

Likewise, 2015 alumni report that KANU can improve with providing more 

lab science experiences, more college counseling, earlier exposure to careers and 
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to increase the amount of project time. 

In response to these observations, we secured a part-time college and career 

counselor from Kamehameha Schools, established an on-staff early college 

coordinator position, created weekly advisory and college prep time for juniors 

and seniors and have expanded dual credit offerings.  

 

9.   Based on the responses to the questions above, what does the school conclude are the 

two or three most important areas that it should address to optimize the student learning 

experience? 

a) Multi-tiered system of support to address the needs of all learners inclusive of 

intensive intervention for most at-risk learners 

b) Communicating clear, consistent and high expectations with quarterly classroom 

observations 

c) Promoting and strengthening a school culture of achievement 

 
 

  

106



	  

Section II: Teaching and Learning 
 

4. Faculty and Pedagogy 
 

Standard 4: The school has a clear set of criteria for teacher effectiveness that reflects its mission and pedagogical 
goals and that informs hiring, professional growth, and evaluation. Through regular assessment of pedagogical 
effectiveness, which includes student learning outcomes, the school seeks to strengthen teaching and learning. 
 
Indicators 

1. Teachers consistently embody the core values, mission, goals and ethos of the school.  

2. The educational background, professional experience, and training of faculty members 

qualify them for the specific teaching responsibilities to which they are assigned.  

3. The faculty support and work constructively with each other and the administration in 

achieving the school’s goals for teaching and learning.  

4. Faculty members pursue ongoing personal and professional growth. 

5. A regular faculty evaluation process is consistent, well defined, and broadly understood 

and supported by the faculty. 

6. Teachers work collaboratively and actively pursue building positive relationships with 

their students and other adults in the school community. 

7. Faculty members actively engage in the ongoing review of program and pedagogy and in 

the design and development of innovations and improvements in teaching and learning 

practices. 

8. The school has written, published learning expectations across grade levels and subject 

areas. 

9. There is thorough, comprehensive, and secure cumulative record-keeping in place for the 

documentation of student progress. 

 

Baseline Requirements Checklist for Standard 4:  

1. A process of faculty evaluation is regularly undertaken and documented.     Yes 
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Questions: 

1. How effectively are faculty members engaged in the process of assessing and 

improving teaching and learning? 

o KANU staff utilizes STAR reading and writing assessment data, State test data 

(Hawaiʻi State Science Assessments and Smarter Balanced Reading and Math 

Assessments) and other classroom data to improve teaching and learning. A data 

consultant facilitates whole faculty data analysis as well as grade cluster focus 

group data meetings around student data two to three times a year and 

administrators and instructional staff continue this ongoing conversation regularly 

throughout the school year. Class data and individual student data guide 

reflections and discussions around curriculum and instruction.  

       Teacher feedback regarding data meetings are positive, sharing that time 

spent reviewing data and planning for instructional implications is helpful, 

worthwhile and positively impacts student learning. Data consultant and school 

leaders have also utilized a data review and reflection worksheet to assist teacher 

reflection on improving instruction.  Furthermore, teaches share project 

curriculum plans with school leaders and an overview with peers and are open to 

feedback and shared resources.  Effectiveness of faculty engagement is 

documented through completed data review sheets, reflections and shared 

dialogue between faculty during collaboration meetings and meeting share outs. 

 

2. Explain the process by which the school determines the qualifications of teachers for 

the courses they teach. List and explain any faculty assignments that do not align 

directly with academic preparation. How does the school support faculty with such 

assignments and ensure their effectiveness? 

o KANU is committed to placing a licensed and highly qualified teacher in every 

classroom, teaching the content areas they are licensed and qualified to teach. 

Licensing qualifications are determined by the Hawaiʻi Teacher Standards 

Board  (HTSB) and highly qualified teacher status is maintained by the 

Department of Education (DOE) based on federal guidelines. As a state public 
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charter school, KANU follows the guidelines put forth by HTSB and DOE.   

KANU’s Instructional Team is made up of dedicated teachers who are 

committed to make learning meaningful and fun.  While most small rural schools 

annually experience high teacher turnover, KANU is privileged to have a fairly 

stable staff.  Although not all KANU teachers are labeled “highly qualified” 

according to NCLB guidelines, KANU’s Instruction Team is highly competent 

with lots of expertise and experience.   

When teacher assignments do not align directly with licensing standards and 

academic preparation, a professional development plan detailing steps and 

resources needed to become licensed and highly qualified is developed by the 

teacher and approved by a school administrator. The school administrator meets 

with the teacher to discuss the plan, assistance needed, and resources available. 

The school provides professional development, study guides for teacher tests, 

reimbursement for cost of these tests, and step by step assistance in navigating the 

Hawaiʻi Teacher Standards Board license application process and the process in 

earning the highly qualified certificate.  

 

3.   Evaluate how program decisions are made within the school through the involvement of 

teachers and academic administrators in program planning and decision-making. Assess 

the process in terms of its effectiveness and its consistency with the philosophy and culture 

of the school. 

o Administration takes a collaborative approach to planning and problem solving, 

empowering staff and letting them know that they matter and are important to our 

organization.  This is consistent with the philosophy of the culture of the school, 

emphasizing that collectively we are a learning ʻohana operating in aloha, 

acknowledging that through the strengths of all, we will succeed. Staff and faculty 

actively contribute to discussions that lead to shared decision making. Examples 

include: 

• Data review and analysis meetings: led to collaborative discussions of 

schedule changes, implementation of a kūlia block and study hall, 

• Sharing budget shortfall & restrictions:  led to faculty volunteering to 
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tutor,  faculty revising their curriculum orders, faculty and parents 

fundraising and utilizing other funding resources such as Go Fund Me and 

Donors.org. 

• Review of draft school calendar for following school year:  led to changes 

in parent conference dates and agreed upon dates for school wide annual 

events before calendar was finalized. 

• Discussion and teacher reflection revealed need for additional classroom 

assistance from educational assistants, volunteers and/or resource 

teachers:  Administration reallocated funds within school budget to hire 

additional educational assistants. 

This collaborative approach regarding program decisions along with 

administrator’s open door policy has served the school well. Effectiveness can be 

measured by teacher reflection, survey and the amount of staff members 

expressing their appreciation to both Poʻo Kula during conversation, by email, 

and by text for the opportunities to express themselves and participate in planning 

and decision processes.   

 

4.   Given that a school’s values must be embodied by the faculty, what elements of the 

recruitment, hiring, and orientation processes help to ensure that new teachers will actively 

embrace the school’s core values, especially with regard to their pedagogical approaches?  

 

o KANU remains challenged in finding native language speakers and cultural 

practitioners who are licensed teachers and highly qualified to teach in core 

content areas. When recruiting and hiring, licensed teachers who are highly 

qualified are considered first due to external hiring mandates beyond the school’s 

control. In addition, Hawaiian cultural knowledge and the willingness and ability 

to implement cultural traditions and practices is also considered. These two 

factors are both used for consideration of employment and placement within the 

school. It should also be noted that prospective or current highly qualified teacher 

who may not possess a wealth of cultural knowledge but demonstrate a 

willingness and openness to learn and participate in the fulfillment of KANU’s 

110



	  

vision and mission are also highly regarded as a positive addition to the staff. 

To assist new teachers who may not embody the school’s attributes of an ideal 

teacher, instructional staff are placed in a teaching team pairing licensed content 

area teachers and cultural instructional staff to support curriculum integration and 

assure delivery of curriculum grounded in the Hawaiian culture and language 

while aligned to Common Core State Standards or Hawaiʻi Content and 

Performance Standards.  

 

5.   Evaluate the extent to which a commitment to the school’s values and purpose is 

broadly shared by the faculty, and explain what happens when this is not the case. 

o Aloha kekahi i kekahi – Love one another – is an important school value that 

reflects our expectations of one another when we engage in conversation, even 

when conversations are difficult. While 100% of the teachers believe in the 

school’s philosophy and core values, there are differing levels of commitment 

and/or understanding of the school pedagogy and purpose, particularly around the 

(current need to increase the percentage of time devoted to core academics) 

balance of core academic subjects and cultural practices and experiences. When 

disagreement occurs, the faculty and administrators continue to engage in open, 

respectful dialogue until consensus is reached. This cultural shift was supported 

through ongoing, two-way communication and follow through. 

 

6.   How were the school’s criteria for teacher effectiveness developed, and how well do they 

support the improvement of teaching?  

o Qualities of an effective KANU teacher was developed utilizing the Hawaiʻi 

Teacher Performance Standards and KANU’s educational philosophy, mission 

and vision, and Pedagogy of Aloha. It supports the improvement of teaching 

through criteria that include an effective teacher utilizing multiple methods of 

assessment to engage students in their own growth, and utilizing data to monitor 

student progress and to inform their instruction. Improvement of teaching is also 

supported by the expectation that teachers will also kūla or strive to reach their 
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highest by engaging in regular professional development.   

 

7.   Assess the quality and effectiveness of the professional development that the school 

provides for teachers as individuals, as members of departments or divisions, and as a 

larger group of colleagues.  

o The quality and effectiveness of professional development is routinely measured 

by individual surveys, reflections and share out to colleagues upon completion a 

workshop or scheduled  training. Staff that attend conferences are asked to present 

their lessons learned upon return to extend their learning to other colleagues. One 

area for improvement is to provide more time to dialogue with instructional teams 

and individual teachers to connect instructional adjustments with professional 

development and student growth data. 

 

8.   Describe and assess the extent to which a culture of collaboration exists for teachers 

across different grades, disciplines, and divisions and the impact of it on program and 

student learning.  
 

o A culture of collaboration exists for teachers across different grades, disciplines, 

and divisions as evidenced by the intergenerational learning and cross-functional 

planning that takes place between each hui during makahiki festivities. For 

example, the makahiki committee is comprised of administrative staff, student 

support services staff, and instructional staff from elementary, middle and high 

schools. This committee works intentionally to design and implement experiences 

that promote intergenerational learning and sharing. These activities include peer 

teaching of makahiki games, leadership and role model development of youth 

leaders from all grade levels within the middle and high school. 

The impact of collaborations such as these have been tangible and numerous. 

First, students that exhibit high risk behaviors are more motivated to engage in 

school activities while training for makahiki because they have a tangible goal to 

work towards. Second, there is an explicit buy-in and synergy by all kumu, 
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parents and students to encourage all students to Kūlia i ka Nuʻu or strive to their 

highest potential. During the season of makahiki of November to March, the 

school mission to Kūlia i ka Nuʻu is visible and felt throughout classes, project 

study, and faculty meetings. 

 

9.   What are the school’s expectations of all faculty members in addressing the social, 

emotional, and ethical development of their students? How effectively are these 

expectations met? How does the school determine this? 

o KANU’s expectations of all faculty members in addressing the social, emotional, 

and ethical development of their students are clearly outlined and articulated in 

the school’s handbook.   

KANU is founded on the pedagogy of Aloha. It is expected that those who are 

associated with the school will actively practice Aloha in their interactions with 

others. All Kanu o ka ‘Āina staff and adults affiliated with our extended learning 

‘ohana including mākua and guardians, are expected to model appropriate 

behavior, and act in a way that demonstrates our values, behavioral expectations, 

code of conduct and our quest for excellence. 

Kanu o ka ‘Āina’s school-wide behavioral expectations are the core values 

upon which the school was founded and continues to foster.  All members of the 

learning ʻohana are expected to embrace and live by these values which are 

clearly and consistently stated and prominently displayed throughout the school. 

• ALOHA kekahi i kekahi. - Love one another. 

• MĀLAMA i kou kuleana. - Take care of your responsibilities 

• KŌKUA aku kōkua mai. - Give help, receive help. 

• MAHALO ka mea loaʻa. - Be thankful for what you have 

It is an absolute requirement that all members of the KANU Learning ʻOhana 

continuously encourage and model the value of Aloha, which we believe will 

always yield positive results.  Through a strengths-based approach that embraces 

the whole child all faculty is expected to provide a nurturing environment that 

maintains an atmosphere of aloha among all learning ʻohana members. 

113



	  

Through a strong emphasis on values education that spans from kindergarten 

through high school, all staff are expected to help students develop strength of 

character, exhibited through positive, caring behavior, intellectual and cultural 

curiosity, a high level of motivation, and an eagerness to contribute positively to 

our learning ‘ohana and to society.   

The primary mechanism by which KANU faculty gauge the effectiveness of 

the social, emotional and ethical development of their students is through school 

issued surveys and annual end of year school quality and satisfaction surveys that 

are administered by Kamehameha Schools. In addition, administration hosts 

coffee hours with parents to provide a more comfortable setting for parents to 

communicate and provide feedback as to what is working well and what areas can 

be improved. These data are reviewed at the end of each semester to continually 

adjust and refine school systems. KANU would also like to better leverage its 

student led presentations and student learning portfolios to gather more evidence 

of socio-emotional and ethical development of our students. 

 

10.    Based on the responses to the questions above, what does the school conclude are the 

two or three most important areas that it should address to maximize faculty 

effectiveness? 

§ setting student growth goals that are based on data 

• implementation, monitoring and assessment of differentiation 

• defined KANU pedagogy 

• teacher as facilitator 

§ promoting evidence-based learning 

• establishing professional learning communities around these topics 

§ making learning FUN, RELEVANT, CONNECTED and RIGOROUS 

• creating a repository of electronic based lesson plans and resources 

• developing a comprehensive monitoring process 
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Section II: Teaching and Learning 
 

5. Climate and Community 
 

Standard 5: The school maintains a healthy climate that mirrors the mission. That climate is sustained through 
highly effective communication and supports the learning and personal growth of each student. It reflects a 
commitment to diversity, equity, and inclusion, and it is evident in the engagement of the school community. 
 
Indicators  

1. The school regularly assesses school climate through an inclusive process in order to 

gauge and improve the health of the community. 

2. Faculty-administration communications and relationships are open, comfortable, and 

productive.  

3. In its communications to parents, other school constituencies, and the wider community, 

the school seeks to ensure understanding of the school’s mission and to inspire loyalty 

and constructive involvement in the life of the school. 

4. Alumni/ae and their parents—as well as other constituencies beyond parents of current 

students—are actively informed about, appropriately engaged in, and supportive of the 

school. 

5. In the context of its mission, the school actively promotes diversity and equity in its 

student body, fosters cultural competence in its faculty and staff, and seeks to instill in 

students an appreciation for and understanding of difference. Students experience the 

school as a safe, equitable, and inclusive place. 

6. The school is committed to identifying and supporting the needs of the full spectrum of 

its students. 

7. Employee morale is high, and employee turnover is low. Student morale is high and 

attrition low. Students and adults generally enjoy and look forward to coming to school. 

8. Constituents appreciate, understand, and use avenues of communication with the school. 

9. Students, staff, and parents are strong advocates of the school and a significant public 

relations asset. 

10. There is an effective process by which families are informed and educated about policies 

and practices of the school. 

11. There is a positive culture of problem-solving and institutional resilience evident in the 
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faculty and administration of the school. 

 

Baseline Requirements Checklist for Standard 5: 

1. The school has clearly stated policies and expectations regarding the behavior of 

members of the school community, which are well publicized in handbooks, on websites, 

or by other means.     Yes 

 

Questions: 

 

1. Briefly describe the climate of the school. How does the school assess its climate, and 

how are members of the community engaged in conversations about the results? 

o School climate. 

A brief and accurate description of the school climate is positive, dynamic and 

becoming even more so. Employee morale is high, and employee turnover is low. 

Student morale is high and attrition low. Students and adults generally enjoy and 

look forward to coming to school. 

Methods and indicators of school climate 

• Faculty participation in strategic planning 

• Retention of students (low attrition rates) 

• Retention of faculty (low faculty turnover) 

• Attendance at events 

• KS surveys 

Reporting results to the community. 

• Hunehune Kalo (KANU’s weekly news bulletin) 

Two examples are cited here as examples of engaging community members in 

conversations about school climate. Cheryl Lange, data consultant, shared results 

of KS student and parent surveys schoolwide leading discussions with staff in 

analyzing the data. Eric Kapono, Strategic Planning consultant, shared briefing 
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books that included climate data with the Governing Board, entire staff and parent 

constituency groups based on strategic planning discussions.   

School administrators also encourage school community to share their manaʻo 

in multiple ways through coffee hours, maintaining an open door policy and by 

providing a welcoming school environment. Individuals feel free to express their 

views in a non-threatening environment knowing that they will not be judged for 

their input, but rather see some of their suggestions acted upon and coming to 

fruition. A strong sense of trust permeates the environment.  

 

2. What are the recurring rituals and traditions in the school that feel “sacred” to students 

and adults? How do they capture or express—and in what ways do they challenge—the 

school’s identity and core values? 

o Recurring rituals and traditions that feel sacred to students, staff and ʻohana 

include morning piko, lei piko, and promotion ceremonies and graduation.  

• Morning piko includes the entire student body and instructional staff 

gathering on the school field to welcome the day, ask permission to be 

present in our learning space, while centering ourselves and opening 

ourselves up to learning. Ancestors, or kūpuna are called upon for 

guidance. 

• Lei piko is a tradition that binds a class or hui together at the start of each 

school year. Each student along with their teachers brings a few symbolic 

native Hawaiian plants or flowers representing what they hope for their 

class and the new school year. While presenting these plant items to the 

class in a circle, each participant recites their moʻokuʻauhau or genealogy, 

which also allows relationship building and a strengthening of the bond 

they are creating as they call upon their ancestors to join them. Each plant 

item presented by participants is continuously woven into a beautiful lei 

that is hung somewhere in the class symbolically representing unity, aloha, 

strength when bound together and ʻohana, as well as the symbolic gestures 

of each individual plant item (i.e. T-leaf for protection, kukui nut 
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leaf/flower for knowledge and light, ʻaʻaliʻi for strength and flexibility). In 

elementary, most parents join their child year after year helping their child 

to pick their plant items, practice their genealogy, and be ready to support 

their child while reciting their genealogy in Hawaiian if he or she should 

need some help.  

• Promotion ceremonies include a ceremony honoring students in grade 5 

as they transition from elementary to middle school and students in grade 

8 as they leave middle school prepared to start high school. Both 

ceremonies include a promotional certificate, public acknowledgement, a 

makana or gift from their teacher, mele and oli and some kind of meaʻai or 

food to celebrate the occasion at the end of the ceremony. 

• Senior graduation is a joyous, bittersweet occasion. Held in the morning 

on the last school day to allow all student in grades 5-11 to attend the 

celebration, all high school teachers along with the administrator, senior 

advisor and college counselor take the stage to greet each and every 

graduate with their lei hulu, kīhei, a maile lei and diploma. Each graduate 

walks across the stage with their parents and sometimes additional ʻohana 

members such as a sibling or grandparent. Their ʻohana member is 

assisted by a kumu and is given the honor of tying their child’s lei hulu 

and kīhei on.  

These recurring rituals and traditions capture the essence of the school’s 

identity and values by honoring one’s Hawaiian kūpuna or ancestor’s knowledge, 

by valuing Hawaiian cultural artforms such as lei making, the printing of a kīhei, 

mele and oli, by valuing the collective spirit of an ʻohana or family and aloha.  

 

3. Every school is a self-renewing community, into which new members—students and 

adults alike—are continuously invited. Assess the effectiveness with which newer 

generations enter into, come to embody, and in turn change, the culture of the school.  

o A visitor to our campus would be hard-pressed to distinguish newcomers from 

veteran students. Within the first few weeks, it is hard to tell who the new 
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students are in the elementary level. Students dress the same (uniforms), they all 

know the opening oli, they play together.  

Two mildly autistic children recently came to KANU to the middle and high 

school. At their former schools, they were bullied. But here they have been 

welcomed in and they are doing much better socially and emotionally.  

When students are experiencing difficulties with melding into the school 

environment, they are referred to the counselor for weekly aloha group meetings 

that include peers who role models.  The school counselor and students who have 

participated in aloha group have shared how valuable and successful  these 

meeting have been.   

Parents are included by involving them in the work of the school, especially 

for the men. All families participate in the making of the lei piko. Parents must 

accompany their children on camping trips. Participation from new families is the 

same as for existing families. The only way to tell they are new parents is because 

they are asking questions more. 

 

4. How effectively does the school engage alumni/ae, grandparents, and others beyond the 

immediate members of the school community?  

o KANU effectively engage kūpuna (elders), alumni and other community members 

and partners through numerous school events, classes and partnerships such as: 

• Strategic planning process: invited to provide feedback through strategic 

cafe process 

• Recurring school events: Aloha Week Parade, Makahiki, Festival of Lights, 

Hula Drama 

• After-hours programs via KALO: fitness/exercise, dance, & computer 

classes. 

• Community partners hosting internships for KANU seniors 

• Classroom volunteers: parents, grandparents, siblings, alumni, & 

community members 

• Project field experts for huakaʻi (fieldtrips), class lectures,  
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Effectiveness is measured by the sheer amount of participants who volunteer, 

partner with KANU and engage in recurring school events as documented by 

sign-in sheets, participant registration, participant evaluation surveys and lots of 

pictures.   

 

5. With what diversity-related issues does the school most seriously grapple? How has the 

school made progress in addressing diversity through the curriculum and in the life of 

the school?    

o The school most seriously grapples with a diversity issues relating to the socio-

economic status of families and students. For example, the school independently 

raises approximately $100,000 each year to offset the cost of breakfast and 

lunches for free and reduced students. This is necessary because KANU does not 

qualify for Federal lunch reimbursements. 

 

6. How do current parents contribute to a positive school climate and strengthen the sense 

of community on which institutional health depends? 

o KANU’s parent group, Pūʻulu Aukahi Mākua organizes two parent 

representatives per classroom each year. These representatives strengthen the 

sense of community and the school’s positive climate by bridging the 

communication between teachers and parents as well as between school and 

home. They can be quickly called upon to send memos to the rest of the parents of 

the class they are assigned to by email, text or a phone call. They communicate 

celebrations as well as pertinent information and a plea for kōkua or help when 

needed.  

The parent group officers, class parent representatives and steadfast volunteers 

also coordinate a school wide fundraiser to support school events and class 

initiatives. Parent volunteers take a very visible role in all major school events 

volunteering to run an activity or booth, set-up and clean-up, provide food items 

and/or run the kitchen, and assist in security detail. Many of KANU’s parents also 

walk their children into the classrooms in the elementary school and some stay 
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daily to sit and have breakfast with their child. These parents can be seen soothing 

or assisting other students as they have breakfast, hang their backpacks, and take 

homework out and begin their morning routine to be ready for the start of school. 

The sheer positive presence of parents on campus daily and volunteering in 

classrooms and at school events strengthens the sense of community, supporting a 

positive and safe climate. 

 

7. Provide a recent specific example of healthy, effective communication between faculty 

and administration regarding a difficult issue. What factors made it successful 

o There has been an ongoing conversation about the appropriate balance of project 

time and classroom academic classes. Student achievement data suggests the need 

for more core academic instruction. However, the mission of the school calls for 

place-based, project-based cultural learning. For many years, these instructional 

focus areas have been competing. The current discussion has evolved to include a 

perspective about how these can be integrated. Factors that have been this 

successful is that all perspectives have been able to share in a non-threatening 

environment. When we have these discussions, the faculty sit in a circle to 

facilitate a more open dialogue. Another factor is that every meeting is opened 

and closed with an oli, a cultural practice. This helps to center our attitudes on the 

task at hand, and provides a reminder to be “soft on people and hard on ideas.”  

 

8. Reflect on what sustains and strengthens the school’s climate and community and what 

its vulnerabilities might be. If a group of current constituents set out to undermine the 

school’s community, how difficult would it be? What steps could be taken to reduce the 

school’s vulnerability in this area?  

o Currently, there is strong community unity and high morale among constituent 

groups. This is sustained by a commitment to Hawaiian cultural values and to the 

mission of the school. If a group wanted to undermine this, like in the case with a 

current group of parents helping their children to fundraise for a class trip. An 

administrator and teacher advisor stepped in to help make the challenge 
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transparent and reminded the parents of the cultural values of the school, as well 

as school procedures. The group used transparent communication through 

kūkākūka (face-to-face meeting), as well as email.  

Reducing our vulnerability is done by making sure there are solid, transparent 

policies in place, as well as encouraging a strong commitment to cultural and 

school values.  

 

9. Reflect on a time in the last six years when the climate of the school became 

significantly challenging. Describe the process used to identify and address the 

problems that arose. 

o The departure of KANU’s founding director presented significant challenges to 

the climate due to its unexpected and abrupt occurrence shortly after celebrating 

KANU’s initial six-year accreditation. Despite the director appearing before the 

faculty to announce her departure, the staff was devastated and was left 

floundering without its popular leader. Trust was eroded at all levels. This was a 

difficult and emotionally draining time for all. Building trust in newly appointed 

leaders took time and was gradual. In the interim, issues escalated into larger ones 

as open forum discussions left some staff members feeling intimidated by others. 

Leaders implemented a professional development program intended to mitigate 

these feelings of distrust but it failed to achieve its objective. Unbeknownst to 

leadership, a movement was underway to remove current leadership through a 

letter writing campaign led by disgruntled parents and a few teachers. When this 

was brought to the attention of the administrators, they decided the best strategy 

was to confront the issue head on by bringing this subversive activity out in the 

open by sharing all letters with the full staff at a regular staff meeting. Most of the 

faculty were not aware of the negative letter writing campaign and expressed 

surprise and dismay. Others indicated that they had been approached to join the 

removal effort but chose not to do so. Administrators presented the letters to the 

Governing Board with a recommendation that all anonymous letters be disposed 

of and those with signatures be contacted and invited to meet with administrators 

to discuss their concerns. The Governing Board concurred with the proposed 
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action and supported the administrators. Only a handful of letters bore signatures 

with two individuals accepting the invitation to meet to seek resolution.  

A concerted effort was made by the administrators to maintain a positive 

profile in dealing with this challenge. Administrators held to Hawaiian values and 

mandated professionalism among the staff. Administrators listened to the 

complaints with an open door policy. Sadly, some staff members chose to transfer 

to other schools as a result of the incident. As the faculty became acclimated to a 

different leadership style, communication improved and climate and morale 

improved. It was a learning experience for all participants to see the extent to 

which the situation escalated, yet it was a blessing in disguise as new staff 

members brought positive energy and renewed enthusiasm to the school. 

 

10. Cite concrete examples—a major event, achievement, crises, and/or challenges—

where the character of the school community clearly showed itself. 

o The annual hula drama is the school’s signature event that pulls together teachers, 

families, students, and community members. Parents volunteer to sew costumes, 

help with hair and make-up, offer parking lot security, and many other tasks. 

Older students help younger students with their costumes. Students write the 

script, direct the production, run the sound and lights, as well as videotape the 

performance. It is a kākou effort that highlights the unique talents and skills of our 

diverse community.  

The community pools resources together to support a small group of students 

who win the local competition, to go to Molokai to compete. Parents work at the 

event by selling food, teachers volunteer to support the logistics of the event, and 

students compete in the Makahiki events. 

Community Traffic Awareness Program (CTAP) was established in the last 

year to address a years-old problem of traffic speeding through the community. 

Community residents asked for a meeting with the administrators to determine 

how to use the police force resource to address the challenge. Residents and the 

school officials determined it was a broad challenge that was impacted by many 

entities. The students made and held signs near the school, and community 
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members and police held signs on the residential streets nearby. After 2-3 weeks 

of sign-holding, the police installed a speed-awareness sign. Then, the police 

began to issue tickets. Police, residents and school officials engage in awareness 

exercises regularly in order to keep everyone safe. 

KANU students and staff support the local residents. Across the street from 

the school is the home of a kupuna. One weekend, Habitat for Humanity, KANU 

students, and local church volunteers volunteered to fix her roof, mow the chest-

high grass, and offer other services. At Christmas time, students distributed food 

baskets to families in the neighborhood, especially those who are economically 

challenged. 

 

11. Take 10 pictures or five 30-second videos that richly convey the climate of the school. 

Please submit them with an explanation of how these particular samples were created 

and why they were chosen. 

 

Makahiki season is a great example of older 

students being alakaʻi or leaders and serving 

as peer teachers and models to our younger 

students. High school students help to teach 

Makahiki games to younger students and also 

assist staff to referee and keep score on 

competition day.   

 

Students learn to mālama i ka ʻāina (take care 

of the land), which in turn allows them to 

make lasting connections to nature. Their 

environmental research, studies, and actions 

occur within the community, bringing 

purpose, sense of belonging, and a better 

sense of the interconnectedness between their 

own community and the world around them.  
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Parents and ʻohana members are expected to 

be involved and engaged in their child’s 

education through participation in school 

events and activities and by lending a helping 

hand when needed. This picture depicts 

parents sewing lei for the school’s Annual 

Hula Drama Performance, a culminating 

hōʻike or authentic presentation. 

 

Teachers meet in data teams to review and 

reflect on student growth and achievement 

data, set instructional goals, and collaborate 

on new schoolwide strategies content 

strategies. 

 

KANU’s parent group, Pūʻulu Aukahi Mākua, 

is very active and supportive.  The parent 

group helps to facilitate communication 

between home and school, lend a hand at 

school events, fundraise and coordinate events 

such as Mālama pa kula, campus 

beautification day. 

 

High School students exhibit cultural 

understanding and proficiency through chant, 

dance and story-telling.  The annual hula 

drama is a year long culmination of culturally 

connected learning. 
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KANU students proudly represent their school 

pride at community events.  At the annual 

Waimea Aloha Week parade, our students, 

staff and ʻohana are heard throughout town 

chanting their genealogy and exclaiming their 

aloha for their home.   

 

This picture depicts faculty and staff 

participating in water-shed and stream study 

professional development in Waipiʻo Valley. 

The day was led by a field expert from 

Department of Land and Resources (DNLR) 

and later by two of KANU’s high school 

project teachers and several students. It was a 

fun filled learning day for all. 

 

 

Students are able to work independently and 

collaboratively utilizing knowledge learned 

with critical thinking skills and technology to 

solve problems.   
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KANU recently celebrated its first graduate 

that earned a Ph.D.!  She was honored by all 

of our staff and students with lei, gifts and 

oli.  In return, she gave an inspiring speech 

that encouraged all of our students to make 

the most of cultural and content learning. 
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Section II: Teaching and Learning  
6. Residential Life (N/A) 
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Section II: Teaching and Learning  
 

7. Preschool  
 

Standard 7: The preschool offers a high quality, developmentally appropriate program that fosters both 
independence and socialization in a stimulating, safe, and caring environment. The social, emotional, physical, and 
cognitive development of children is supported by a qualified, nurturing staff of early childhood educators. 
 

Indicators 

1. Play is a foundational component of the program. 

2. Children, parents, and faculty look forward to school each day. 

3. The preschool’s facilities and equipment are clean, safe, and well maintained. 

4. Early childhood teachers and staff members are well qualified for their positions, and adult 

staffing ratios are appropriate. 

5. The program is developmentally appropriate and aligned with the mission and philosophy of 

the school.  

6. The program addresses the social, emotional, physical, and cognitive needs of the child. 

7. Teachers understand and utilize instructional practices that take into account individual and 

group settings. 

8. Teachers engage with children in ways that promote trust and demonstrate their care. 

9. The indoor and outdoor environments reflect the developmental needs of each age group. 

10. The education and inclusion of parents is an important part of the program. 

11. The faculty and administration share information with parents regarding their children’s 

progress and growth on a regular and ongoing basis.  

12. The school provides professional development about best practices, current research, and 

pedagogy in early childhood education.  

13. There is a clear policy about admission to the preschool and its relationship to possible 

matriculation into other school programs. 

 

Baseline Requirements Checklist for Standard 7: 

1. The preschool is in compliance with applicable federal, state, and local regulations 
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mandated for preschool programs.     Yes 

2. The faculty and administration share information with parents regarding their children’s 

progress and growth on a regular and ongoing basis.     Yes 

3. The school maintains documentation demonstrating that the faculty and staff are qualified 

for their roles as early childhood educators.     Yes 

4. All inspections of the site are up-to-date and documented.     Yes 

5. A parent handbook contains policies and procedures specific to preschool.     Yes 

  

Questions: 

1. Describe the role of the preschool in the overall program of the school, and assess 

how effective it is in supporting the school’s mission. 

o The preschool program is in a rather unique position at KANU. While it falls under 

the direction of Kanu o ka ‘Āina Learning ʻOhana (KALO), the private support 

organization for the school, the preschool is an integral part of the regular school 

program providing first exposure for parents and keiki to the mission, values and 

philosophy upon which the school was founded.  

The preschool setting is where KANU’s values are first introduced and 

perpetuated. Serving keiki in multi-age groupings between ages 3 through 6 and 

their families, children are safely immersed in a warm, loving, caring learning 

environment where a culturally-driven, intergenerational model of education is 

delivered. Keiki are encouraged to always do their personal best or to kūlia i ka nuʻu, 

one of five KANU values/behavioral expectations that are fully ingrained and 

embedded into all activities. Kumu demonstrate and model the expected behavior 

and constantly remind keiki to aloha, mālama, kōkua and mahalo one another at all 

times.  

The entire program effectively addresses the mission of the overall school by 

intentionally incorporating key elements of culture based education into the 

preschool curriculum. The program is hands-on, project-based and place-based that 

is dedicated to helping children become knowledgeable about their culture, 

language, and place. Mālamapōkiʻi kumu are first to introduce keiki to culture-based 
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and values-based education practices that integrate traditional learning practice and 

content, thus providing greater relevance and meaning to new learning. Basic ʻōlelo 

(Hawaiian language) terms, moʻolelo (stories), mele (songs) and hula are a natural 

part of the learning environment where it is presented with relative ease and readily 

assimilated by these eager early learners. 

Authentic performance-based assessments are used to determine how effectively 

the preschool program supports the school’s mission. Preschool keiki participate in 

all cultural events and activities at KANU such as piko ceremony, lei piko, 

makahiki, hula drama, and Kani Ke ʻŌ (a yearly, musical performance). Kumu are 

diligent in ensuring that their charges learn the oli and chants that all children who 

attend KANU must know and understand. This is an important function of the 

preschool program as it sets the stage for the foundational knowledge and values 

upon which all future learning at KANU is built. 

 

2. What are the educational theories and practices that have shaped the current preschool 

program?  

o Mālamapōkiʻi is a blend of quality, western preschool standards and cultural 

practices. The preschool program is designed to honor the unique learning styles of 

our Hawaiian children in order to provide a direct connection to their cultural 

identity, traditional customs, and practices, the language of their ancestors, and their 

ʻāina (land). Hawaiian values and practices are embedded within an integrated 

curriculum that is based on early childhood theories, standards and practices. 

We believe that young children are capable, competent learners influenced by 

their distinct experiences with the diverse values and practices of their family, their 

culture and their community. Each child’s developmental level, learning style, and 

personal interests are taken into account as learning experiences are crafted to 

support exploration, innovation, and individualization to enable young learners to 

show what they know and can do. As teachers, observers and guides, the kumu help 

children make connections between real world experiences and culturally connected 

classroom instruction. 

Mālamapōkiʻi provides a blended program of Montessori best practices and the 
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Creative Curriculum for Preschool aligned with recently developed Hawaiʻi Early 

Learning and Developmental Standards (HELDS), a set of research-based standards 

that identify expectations of knowledge and behavior of children through a 

chronological continuum that serves as the foundation for our core curriculum. The 

curriculum addresses the child’s cultural development, social-emotional 

development, language and literacy development, cognitive development and 

physical and motor development.  

At Mālamapōkiʻi we believe that children learn best in an environment that 

values them as individuals, allows them freedom to learn and enables them to 

become self-regulated learners. 

Kumu work diligently to prepare interest-laden environments from which keiki 

select particular jobs they wish to work on for the instructional period. This is done 

intentionally to achieve the ultimate goal of helping keiki become self-directed 

learners fostering their drive to learn. Children work in flexible groups regardless of 

their ages and are encouraged to move to higher levels that challenge them. Reading 

areas include books in both English and Hawaiian. The learning environment is one 

that keiki can readily manage responsibly and can concentrate for long periods of 

time. These activities are coupled with place-based concepts and cultural practices 

that kumu incorporate into their instruction to help keiki learn about the community 

in which they live, thus acquiring a sense of place and gaining a clear understanding 

of who they are and how they fit into their community. 

 

3. How does the preschool assess and document each child’s growth and development 

within the program? How does the school assess the quality and developmentally 

appropriate nature of the program itself? What do the results indicate, and how are 

they used? 

o Assessment in early childhood programs rely heavily on teacher observations and 

anecdotal notes that document where each child is on a developmental scale thus 

enabling kumu to follow each child’s growth over time and to modify/individualize 

instruction to meet keiki developmental needs. 

Mālamapōkiʻi utilizes multiple formal and informal assessment approaches to 
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provide information on keiki learning, growth, and development. The Creative 

Curriculum Developmental Continuum is used to systematically track progress. This 

observational checklist is an authentic performance assessment used to record keiki 

learning. It also serves as the “road map” for determining where each keiki is 

developmentally allowing him/her to progress at their own rate. An electronic 

version of the continuum, Teaching Strategies Gold (TSGold), is used to document 

individual student progress in several domains--social emotional development, 

language and literacy, physical development, cognitive development, and 

mathematics. Comprehensive data is generated from this tracking tool that provides 

information about where each child and the entire class is in meeting age-related 

benchmarks. This information is shared with parents during parent teacher 

conferences and also to modify instruction. Keiki success in meeting these 

developmental indicators also serves as an evaluative measure of the quality of the 

instructional program. Mālamapōkiʻi keiki have consistently demonstrated progress 

that meets or exceeds developmental benchmarks. 

Daily interactions with children and the work they produce also serve as 

important indicators for progress. Much time at Mālamapōkiʻi is spent in engaging 

conversations with keiki throughout the day. Conversations serve as informal 

formative assessments allowing kumu time to listen and observe, seeking cues about 

what excites keiki, what they know, and where their confusions lie. This forms the 

basis for collaborative planning between kumu and keiki and creates reflection 

opportunities for charting next steps. Kumu consistently collect student work placing 

them into individual portfolios for sharing with parents on a regular basis and most 

especially, during three annual parent/teacher conferences. Information gathered by 

kumu also provide input for quarterly progress reports to parents that focus on what 

keiki are able to do. 

Annual hula drama performances serve as summative authentic assessments of 

student learning throughout the school year. Keiki demonstrate their command of 

cultural knowledge, language, stories, chants and songs through culminating end-of-

year community hula performances. This is a significant measure of their 

understanding of the culture and practices in which they have been immersed. 

133



	  

Informal parent feedback and surveys are another means to assess the quality of the 

preschool program. Other assessments used to measure student growth in pre/post 

environments are the Peabody Picture Vocabulary Test and Expressive Vocabulary 

Test to measure language acquisition skills as a precursor for reading. The Scholastic 

Kindergarten Readiness test is used to measure keiki readiness to transition to 

kindergarten. Eighty percent or more of the keiki consistently demonstrate that they 

are ready or more than ready for kindergarten while remaining students are 

moderately ready. Mālamapōkiʻi currently tracks keiki through third grade entry to 

meet its goal of having all its keiki reading at grade level by grade three.. 

Collectively, these assessments help evaluate the effectiveness of the program 

and are used to modify or adjust the program to ensure the fulfillment of each child’s 

potential.. Another clear measure of the program’s success is happy, thriving keiki 

who love learning and enjoy coming to school. 

 

4. What feedback does the preschool provide to parents regarding their children’s 

progress? 

o Regular feedback is provided to parents through both formal and informal means. 

Parents receive weekly Student School-to Home pouches that contain completed 

student work, additional work for parents to do with their keiki, and important 

reminders and announcements. Kumu are at curbside after school daily to release 

keiki to parents and spend a minute or two in informal conversations relating 

significant day’s events that are of interest to parents. In addition to parent/teacher 

conferences three times a year, quarterly progress reports and portfolios of student 

work are provided to parents detailing what their keiki know and are able to do. 

TSGold Individual student reports are another means to share student progress with 

parents particularly at the beginning and end of the school year. 

Knowing the importance of frequent communication with families, 

Mālamapōkiʻi implemented the Kaymbu program in SY 2015-2016 that allows 

kumu to photograph or video keiki in real-time learning engagement and email these 

along with commentary to parents who can view their keiki in learning experiences. 

Parents also provide written responses/comments to the kumu in return. This has 
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made a significant difference in enhancing open communication between parents and 

kumu.  

 

5. How does the preschool develop productive partnerships with parents regarding such 

considerations as student support and effective parenting? 

o As a family-based program, we recognize that the child’s first and most important 

learning occurs in the context of the family. It is essential, therefore, that families 

have the supports and resources needed to help their children develop optimally. We 

do this through weekly PACT (Parents and Children Together) sessions in which we 

first work with parents for a half-hour to teach them how to work with their keiki 

then provide hands-on learning time for the second half hour for them to apply 

newly learned skills working with their keiki. Topics include parent literacy skills, 

learning chants and oli, parenting skills, mental health in young children, 

understanding intentional classroom set-up to foster keiki learning, how to read with 

your child, and ideas for dealing with difficult behavior to name a few. Parents 

complete an evaluation of the PACT session before leaving and also have the 

opportunity to suggest topics of interest for future PACT programs. Mālamapōkiʻi 

has met its first semester goal of 80% of parents attending at least one PACT time 

session each semester. Survey results indicate that most parents appreciate these 

sessions while a few expressed difficulty with weekly sessions and would prefer that 

they occurred twice monthly.  

In February, Mālamapōkiʻi implemented a two-hour family early enrichment 

drop in program, Kaiʻao, to acclimate young learners to preschool routines, 

protocols, and activities to prepare them for preschool entry in the coming school 

year. This program allows us to expand our reach to younger keiki not yet ready for 

preschool. Parent surveys will be important to assess the success of this program for 

formal inclusion next school year. 

The cultural practice of creating a lei piko as a class is a unique opportunity to 

introduce families to one another and to learn more about their individual family 

heritage. This activity occurs schoolwide at KANU at the beginning of the year. 

Parents bring natural native Hawaiian materials--foliage and flowers with special 
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meaning for the family that are woven into a lei and hung in the classroom to signify 

their family unity. Each family shares their moʻokūʻauhau or genealogy as the lei is 

created then hung in the classroom as a physical reminder that the class is a family. 

Introduction of the concept of lei piko at the preschool level is a significant 

contribution toward creating the environment and understanding of piko ceremony 

and in establishing the tradition for ensuing grade levels at KANU. 

Mālamapōkiʻi also believes in creating opportunities for families to bond with 

the school through multi-day huakaʻi (field trips) in which entire families 

accompany the keiki on educational camping trips and excursions. This not only 

involves the family in learning along with their keiki, but allows families to meet 

and know one another creating a spirit of ʻohana (family). As partners and 

stakeholders in the keiki’s educational journey, we share responsibility and 

accountability for the learning and development of all keiki. 

 

6. Evaluate the effectiveness of the communication and collaboration of the preschool staff 

and faculty with the faculty and staff of other divisions.  

o KANU administration, faculty, staff and parents view the preschool program as the 

entry level program for the school. As such, Mālamapōkiʻi kumu participate fully in 

all faculty meetings and school events as part of the regular school program. Kumu 

are involved in all KANU professional development activities, data analysis and 

evaluation of state student assessment results, cultural training opportunities, and are 

included in grant opportunities and training such as Moenahā, a curriculum planning 

framework using an indigenous approach to curriculum development, and NOAA B-

WET watershed grant project providing hands-on training and professional 

development to create appropriate lessons around this theme. 

Preschool kumu and administration participated in KANU Strategic Planning 

committees and also served on committees with KANU kumu for accreditation thus 

collaborating and providing input into important school initiatives. Mālamapōkiʻi 

kumu and administration serve on school committees, assist with and perform at 

Hula Drama performances, work at Makahiki games and food booths, and 

participate in Kani ke ʻŌ, KANU’s vocal music exhibition.  
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Given the role of the preschool in establishing and introducing culture-based 

education practices, values and traditions and assessments, Mālamapōkiʻi plays a 

very significant role for KANU and is very much a part of the Kanu o ka ʻĀina 

learning ʻohana. Communication with KANU staff and administration is inclusive, 

open and transparent.  

 

7. What are the most significant strengths of and challenges for the preschool and its 

program? 

o Strengths: The preschool serves a significant role in shaping the values and 

behavioral expectations for KANU students that will follow throughout their 

educational journey at KANU. The preschool program is a welcome addition to the 

KANU learning ʻohana serving as entry level for the regular school program. 

Mālamapōkiʻi is very much a part of KANU participating in all faculty professional 

development, meetings and school activities. 

o Challenges: Lack of viable sources of tuition reimbursements deny access to many 

of our most needy populations. This is coupled with an inability to accept many 

applicants to the program. 
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Section III: Financial Sustainability  
 

8. Admissions and Enrollment  
 

Standard	  8:	  The	  school	  has	  published,	  consistently	  applied	  admission	  and	  financial	  aid	  policies	  and	  procedures	  that	  
demonstrate	  a	  commitment	  to	  access	  and	  diversity	  in	  accordance	  with	  the	  school’s	  mission.	  The	  admission	  process	  
identifies	  students	  and	  families	  who	  are	  well	  matched	  to	  the	  school’s	  program	  and	  values.	  Admission	  practices	  are	  
mission-‐driven	  and	  designed	  to	  support	  the	  financial	  sustainability	  of	  the	  school.	  	  
 

Indicators  

1. The school is meeting its targets for enrollment. 

2. Student attrition is low. 

3. The school has clear, published criteria for the allocation of need-based financial aid (and for 

other forms of financial aid, if they exist.) 

4. Applicant families are provided information that clearly defines the program, communicates 

the total costs of attending the school, and identifies the school’s expectations of students and 

families. 

5. The school has explicit, published policies with respect to considering applicants who are (a) 

siblings of currently enrolled students, (b) children of alumni/ae, or (c) children of school 

employees. 

6. Admission personnel are actively involved in marketing and public relations activities that 

promote the school and generate inquiries and applications. 

7. The school has in place admission and financial aid policies and practices that are inviting 

and welcoming to the broadest possible range of applicant families suited to the mission of 

the school. 

8. The school has published policies regarding diversity that are well understood and that serve 

as guiding factors in the admission and enrollment program of the school. 

 

Baseline Requirements Checklist for Standard 8: 

1. Admission criteria and info. are published and easily accessible to applicant 

families.     Yes 

2. School admission and financial aid policies and practices comply with the HAIS 

Standards for Member Schools.     N/A 
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3. Admission policies and practices comply with all applicable federal, state and local non-

discrimination statutes and regulations.     Yes 

4. The school has a published non-discrimination policy.     Yes 

 

Questions: 

1. Analyze and interpret the school’s dashboard data on admission, enrollment, and 

financial aid. What are the main findings and the chief implications for the school 

that emerge from examining the data? 

• Admissions have been consistent and guided by regulatory and contractual 

obligations to be done on a lottery basis. 

• Enrollment: 

o Findings and implications 

§ 11% average incremental growth aligned with Phase I, II and 

III occupancy thresholds 

§ Enrollment at max physical capacity 

§ Ongoing waitlists 

§ Positive and consistent retention rates 

• Financial Aid: NA 

KANU Leadership analyzes current student enrollment data primarily for the 

purposes of academic performance, federal funding supports, grant writing and 

compliance benchmarks and has been extremely effective at balancing all factors. 

Analyzing benchmarks is required for different types of funding supports. Many 

of our grants, federal and private require Hawaiian and disparaged populations be 

the target served for example Administration for Native Americans, Kamehameha 

Schools, Office of Hawaiian Affairs and Native Hawaiian Education Program. 

Other grant sources commonly required targeting of disadvantage and low 

performing students, first time to college families and/or rural communities be the 

target population served. The data clearly delineates KANU’s largest population 

is disadvantaged youth from rural communities of Hawaiian ancestry. Analysis 
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and evidence of this data has allowed KANU to obtain additional resources for 

the school. 

 

2. What data does the school collect and analyze with respect to such considerations as 

socioeconomic diversity, parental background, ethnic and racial diversity, and other 

factors relevant to the school’s admission objectives and overall mission? Who analyzes 

the data, and what has been learned from that analysis? 

o Demographic data is not analyzed as part of the admissions process. KANU 

makes all student recruitment, admissions, enrollment, and retention decisions in 

a nondiscriminatory manner and without regard to race, color, ethnicity, national 

origin, religion, sex, sexual orientation, marital status, income level, academic or 

athletic ability, disability, need for special education services, or lack of 

proficiency in the English language. All students and families are welcome to join 

our learning ‘ohana. Admissions are determined by a lottery system. 

 

3. Describe the policies and process by which all admission decisions are made. Who 

participates and at what level? Evaluate the effectiveness of this process.  

o Process: Applicant families fill out a basic one page application form clarifying 

contact information as well as current grade level and grade applying for. The 

application is available by fax, telephone request, mail and on our website. There 

are several open houses that commence after the form is received where families 

are greeted by elementary and secondary Principals who provide information that 

clearly defines program, school expectations, mission and vision of the school. 

These open houses also allow direct questions and personal interaction so the 

families and students can decide if KANU is the right choice for them. After 

families determine that KANU is a good fit for them students with completed 

forms are admitted on a lottery system determined by number of seats available 

by grade which is limited by facilities constraints. If more students have applied 

than can be accepted remaining students are placed on a waitlist, additional 

lotteries are performed until all vacancies are filled. KANU’s admission policies 
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are consistent with State law, 302b 

o Effectiveness: To a certain degree Open House have been an effective tool in 

providing prospective students and their families with a true picture of the culture 

and focus of the school, enabling them to make sound decisions about choosing 

KANU as a school. However, there are families who choose KANU to avoid the 

public school district alternative rather than as a commitment to the school 

mission and vision. Existing students of KANU need not reapply each year. 

Applications are only considered for open enrollment spaces after they are fully 

completed.  

4. Describe the policies and process by which all financial aid decisions are made. Who 

participates and at what level? Evaluate the effectiveness of this process. N/A 

 

5. Describe and evaluate the financial aid program in terms of adequacy of funding, long-

term sustainability, and how effectively it reflects the school's values and meets near- 

and long-term goals. N/A 

 

6. If international students constitute a significant percentage of the enrollment, describe 

and evaluate the process by which they are evaluated and admitted, brought into the 

school, and acclimated to a new culture. N/A 

 

7. What are the most challenging issues in admissions and enrollment, and what is being 

considered—or done—to address them?  

o The greatest challenge in admissions and enrollment is the lack of space to 

accommodate all applicants and having to utilize a lottery for selection. In the 

past, interviews helped identify applicants who had sincere desire to perpetuate 

the language, culture and traditions upon which the school was founded. Instead, 

limited slots are often filled by students who have little interest in native beliefs or 

in learning about the culture but are at KANU simply because they did not wish to 

attend the public school in the local community. This is especially true of high 

school applicants.  

142



	  

Since the Charter School Commission has been directly involved in setting 

these parameters for admission, there seems to be little that can be done to rectify 

the situation. These compliance mandates have interfered with the concept of 

establishing innovative schools of choice and are preventing parents from 

exercising this option as it was truly intended. 

KANU’s enrollment has been stable with a gradual 11% increase from 2009 

to 2015. This is primarily due to the fact that our enrollment has been capped by 

facility limitations, construction and constrained by our absolute commitment to 

adhere to health and safety guidelines. Capping our enrollment has been very 

difficult because of community pressure and negative response from families once 

they feel they have been denied. Each year more students apply than we are able 

to accommodate in physical space. Kauhale has been developing and in 

construction consistently since 2009, and KANU moving sites from 5 locations to 

consolidate at Kauhale after each phase.  

To address the need for additional facilities and to bring the whole school 

together, on December 20, 2010, the KANU Board, formally committed to the 

future expansion of Kauhale ‘Ōiwi o Puʻukapu – a learning destination. This 

commitment with KALO, its nonprofit partner was to ensure the financial 

viability of the school through a growth model that would allow economies of 

scale, less dependency on grant funding, and appropriate facilities. Several years 

of community meetings, planning and a formal charrette process solidified the 

community desires and the master plan. The board was cognizant of their duty to 

explore multiple options to generate additional sources of income as part of their 

fiduciary responsibility, assuring that they work closely with KALO toward the 

endeavor. This commitment targets an increase in enrollment to 500 students, pk-

12, which is deemed as the ideal number for the sound operation of the school 

during multi-year fiscal planning. 
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KANU anticipates this expansion via construction and off site programs to 

happen in gradual increments over a 10 year period for a total growth to 500 PK-

12th, 474 in K-12 and 26 in preschool grades by the target year 2020. Research 

shows that annual incremental growth of 10-20% optimal for student and staff 

acclimation and to mitigate negative effects of critical mass influx. This growth 

directly aligned with, and dependent on the acquisition of high-performance 

facilities large enough to house all students comfortably and appropriately; as 

they engage in hands-on, project based learning and understanding the flexibility 

needed with construction timelines 

The following table shares the major building completions or off site program 

implementations that have occurred and are planned for 2016. 

School 
Year Completion Enrollment Comment 

2008-2009 Phase I - Hālau Hoʻolako 189 Multimedia LEED Platinum Green Facility 

2010-2011 Phase II - Hālau Pōki‘i 238 Early Education Complex 

2011-2012 Phase II - Hālau Puke 245 Native Library & Resource Center 

2015-2016 Virtual / Queen 
Lili‘uokalani Trust 

334 New off-site programs 

2016-2017 Phase III - Hālau Ho’okipa Projected 
380 

Multipurpose Building, new virtual sports 
program piloted March 2016 
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Section III: Financial Sustainability  
 

9. Finance 
 

Standard 9: The school has an operating budget sufficient to carry out the school’s mission with designated sources 
of funds to support the school program, plant, operations, and personnel. The school’s finances ensure the long-term 
sustainability of the institution, and they are regularly reviewed by the Board of Trustees, well managed by a 
qualified staff, appropriately documented, and compliant with all applicable regulatory and legal financial 
requirements. 
 
Indicators  

1. The school is in general compliance with Financial Accounting Standards Board (FASB) 

(http://www.fasb.org/home). 

2. The school has written comprehensive financial policies, including those that address risk 

management issues. The school has budget policies and practices that are consistent and well 

documented, and it has a documented annual operating budget, formally adopted by the 

Board. 

3. The school has personnel specifically trained in finance, accounting, and non-profit business 

operations. 

4. The school has regular audits or reviews in compliance with HAIS policies. 

5. The school has a philosophy and practice of compensation that is effective in attracting and 

retaining qualified personnel. 

6. Tuition, fundraising, and other revenues are sufficient to cover annual operating expenses.  

7. The school has a documented, multi-year financial strategy. 

8. The school has a policy and practice of building financial reserves for long-term facilities 

needs and unforeseen financial emergencies. 

Baseline Requirements Checklist for Standard 9: 

1. The school has an annual audit or review, and an audit in the fiscal year that ends 

immediately before the year during which the school is to be visited by an accreditation 

team. Copies of all audits, reviews, and IRS Form 990s are kept on file at the 

school.     Yes 

2. The school’s financial policies and practices comply with all applicable state and federal 

laws and regulations.     Yes 
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3. Within the school’s business operations there is a clear segregation of responsibilities that 

is understood and consistently followed.     Yes 

4. Financial records (digital or paper) are secured against fire or other potential loss.     Yes 

5. The school has written policies for the management and oversight of investments.     Yes 

 

Questions:  

1. Analyze and interpret the school’s dashboard data that pertains to finance. What 

are the main findings and the chief implications for the school that emerge from 

examining the data? 

o For the past ten years KANU has successfully operated within its budget as 

evidenced by past audit reports (link) managing its revenue and expenses 

successfully within the Governing Board’s approved budget. The budget has 

increased over the years as planned enrollment growth created an economy of 

scale resulting in less dependency on grant funding. KANU’s nonprofit partner 

KALO has been responsible for securing the majority of that grant funding for the 

school since inception. KALO has also focused on constructing the new campus 

for KANU to allow for the agreed upon enrollment growth. The data clearly 

shows that the State per-pupil allocation revenue remains insufficient when 

compared to traditional public DOE schools. Equitable distribution of federal 

funding also remains problematic. The volatility of government provided dollars 

demands KANU and KALO to continue seeking diversified funding streams to 

ensure a balanced budget. 

 

2. What other financial data, including comparative data from other schools, has the 

school identified as useful in its financial management? Who analyzes the data, and 

what has been learned from that analysis? 

o The Charter Commission’s contract - Financial Performance Framework (FPF) 

requires ongoing analysis of current ratio, unrestricted days cash, total margin, 

debt to asset ratio, and multi-year cash flow. The Governing Board must fall 

within the ratio guidelines in order to receive the state allocation of per-pupil 
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funding distributed three times a year. The data is analyzed by the Chief Business 

Officer working with KALO fiscal team in utilizing the Charter School 

Management System (CSMC), a back office finance management system and data 

dashboard. This data dashboard reporting is aligned with the charter contract 

provisions. CSMS in conjunction with Annual Audits allow KANU to provide 

quarterly and annual reports to the commission regarding compliance with the 

financial framework of the contract. It also provides for monthly Governing 

Board monitoring. Additionally, the CMSC system has a phone application and 

24 hour web access with up to date information for any of the leadership team or 

governing board members to view. 

The FPF is an accountability tool that provides the Commission with data 

necessary to assess the financial health and viability of charter schools in its 

portfolio on an ongoing basis and for the purposes of an annual review. The 

framework summarizes a charter school’s current financial health while taking 

into account the school’s financial trends over a period of three years. The 

measures are designed to be complementary. No single measure gives a full 

picture of KANU’s financial situation, taken together the measures provide a 

comprehensive assessment of the school’s financial health and viability based on 

historic trends, near-term financial situation, and future viability. Within each 

annual reporting period, the FPF indicates whether KANU has met the standard 

for financial viability based on the Commission’s initial review of financial 

information drawn from the school’s audited financials. 

The following data is analyzed: 

• Current Ratio (Working Capital Ratio): Current Assets divided by 

Current Liabilities 

• Unrestricted Days Cash: Unrestricted Cash divided by ((Total 

Expenses-Depreciation Expenses)/365) 

• Enrollment Variance: Actual Enrollment divided by Enrollment 

Projection in Charter School Board-Approved Budget 

• Total Margin: Net Income divided by Total Revenue 

o Aggregated Total Margin: Total 3 Year Net Income divided by 

147



	  

Total 3 Year Revenues 

o Debt to Asset Ratio: Total Liabilities divided by Total Assets 

o Cash Flow: Multi-Year Cash Flow 

o Unrestricted Fund Balance Percentage: Fund balance / Total 

Expenses 

• Change in Total Fund Balance, Multi-Year, One-Year 

The data gleaned from the reports is analyzed primarily to ensure compliance 

with the State contract provisions. According to annual reports and audits 

submitted to the Commission. KANU has met its benchmarks since 

implementation of the new law in 2012. 

 

3. Describe the process for the preparation of the annual operating budget. To what extent 

does the operating budget reflect the school’s mission, policies, values, and strategic 

priorities? What tensions, if any, does the school experience in constructing the budget? 

o KANU’s budget is developed over many months and involves discussion with the 

Governing Board and Leadership as the state releases its executive budget, and 

the legislative process begins in January of each year. Once the State biennium 

budget (in every other year the supplemental budget) are submitted to Budget and 

Finance, a preliminary school budget is drafted with multiple scenarios, since the 

actual per pupil figures are not available until July 1 of the upcoming school year. 

Typically, three budget scenarios are created by the Chief Business Officer with 

budgeting priorities from the Executive Team (school Principals and the Chief 

Business Officer) included. Input from faculty and staff is solicited by the 

respective Principals each spring for special projects or other needs for the 

upcoming school year. In addition, KANU’s Chief Business Officer provides an 

annual hui or cluster project allocation, which may be spent at the teacher’s 

discretion with approval by the Principal’s. KANU’s Technology budget is 

developed by the Technology Team and addresses school wide needs, as well as 

individual requests, which are reviewed and added to the budget. Input from 

teachers and staff regarding equipment and software needs is received through our 
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IT request system. The various scenarios allow the Executive Team flexibility in 

responding to changes made during the legislative session. Once the State budget 

is official, the schools draft budget is submitted to the Governing Board for 

formal approval 

KANU essentially begins the school year with an operational budget, which is 

reviewed and ratified by the GB by September, unless the state process has not 

been completed. This happens often with collective bargaining agreements and 

respective allocation releases. The Chief Business Officer makes the final 

balancing recommendation based on all the line item funding that is mandated for 

specific uses, the per-pupil allocation, the fixed expenses and union agreements 

for staffing increases and the school’s academic goals . Budget variances are 

reviewed on a monthly basis with leadership and the Governing Board. KANU’s 

significant contribution from Kamehameha is planned for by the Executive Team 

in the fall through a grant process and is approved by Kamehameha in spring. 

Annual financial support from the Office of Hawaiian Affairs follows a similar 

process with their funding supporting personnel costs. 

Although, over the years, we have experienced significant fluctuations of the 

State per pupil allocation, our budgeting process has allowed for a balanced 

budget each year. However, it is imperative that KANU and KALO actively 

participate in the legislative and biennium or supplemental budget processes. 

Active participation keeps the school privy to up to date state budget information 

any special budget proviso’s affecting that biennium budget. We had incorrectly 

assumed as the charter school student population in Hawaii grew, so would the 

financial resources to support them. Charters now make up 6% of the total public 

school population. 
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Tensions for KANU have primarily been due to lack of; appropriate facilities, 

food service subsidies for economically disadvantaged students (70%), a mandated 

25% reserve of state allocated funds per the charter contract, disagreement over 

control of component unit, a hostile regulatory Charter Commission, and the late 

distribution of federal funds. Since 2010 KANU’s Governing Board has committed 

to the school's mission and values of being a community school and thus has 

invested resources into appropriate facilities and feeding the disadvantaged students 

at the expense of not reserving the mandated 25%. KANU’s FPF combined ratios 

have been compliant. There has never been enough money to support all the needs 

with many buckets of funding being dictated by the source and not flexible in their 

spending. KANU Governing Board balances these tensions by prioritizing needs, 

feeding children first and ensuring appropriate facilities then dividing flexible 

buckets against the most urgent needs. Recent years budget sacrifices have been 

technology, vehicles and public relations where feeding and housing students has 

prevailed.  

 

4. Describe and evaluate the types of insurance and coverage limits that the school now 

carries. In looking to the future, what changes may be necessary? 
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o The State of Hawaii is self-insured and KANU is considered a “state-actor.” This 

status qualifies the school for insurance coverage guidance controlled by the State 

Office of Risk Management (evidence link - insurance grid). The external levels 

imposed are; claims under $4 million must be handled by the schools per-pupil 

allocation, claims over $4 million but under $10 million require an emergency 

request to the legislature via an Article 42F emergency provision request, claims 

above $10m are covered by the State’s insurance provider. KANU has been 

proactive in securing additional insurance coverage for its $4 million dollar exposure 

and carries a separate Governing Board Directors & Officers Policy as well as 

policies through KALO for General Liability, Temporary Disability Insurance and 

Accidental Death & Dismemberment. 

When KALO completed Phase I of the campus an exposure analysis was 

commissioned and insurance coverages were appropriately adjusted to include the 

Phase II build out. As the current Phase III build is completed and a formal 

partnership with the County of Hawaii begins, there will be another exposure 

analysis to clarify liabilities and determine if coverages levels are appropriate. 

 

5. Who reviews and evaluates the school’s financial, investment, and endowment spending 

policies, and how often does this occur? N/A 

 

6. Assess the effectiveness of the school’s financial management policies and procedures, 

including the use of technology and staffing levels in the business office. What is being 

done to correct inadequacies, if any exist?  

o Overall KANU’s financial management is strong having balanced budgets and 

clean audits of financial management policies and procedures since its creation in 

2000. This is significant given the fact that every year charter schools face financial 

uncertainties brought about by the annual legislative process, governmental delays 

of federal funding, and union mandates. With KALO’s assistance, KANU continues 

to be flexible through its various budget scenarios. Being flexible enough to 

respond quickly and effectively to a range of financial scenarios is clearly one of 

our strengths. KANU is cognizant, however, that improvements could be made to 

151



	  

increasing involvement of the entire learning ‘ohana in fundraising, capital 

campaign efforts, entrepreneurial projects, and other areas that would allow KANU 

to become financially stable. A large amount of business staff time is spent during 

the legislative session ensuring the per-pupil allocation and other supports that 

offset the financial management of the school are maintained. 

KANU has always placed a strong focus on diversification of funding sources 

and a commitment to positive cash flows. Our definition of financial solvency is 

simply the ability to pay legal obligations and the ability to meet our financial 

obligations when they come due, which we have been able to accomplish. 

The following factors specifically attest to KANU’s financial solvency: 

• Timely submissions of required data for state allocations and 

reimbursement 

• Stability of enrollment numbers 

• Ongoing fiscal audits 

• Reasonableness of projected timing of revenue receipt – namely public 

allocations, grant disbursements, and fundraising; A plan for the 

drawdown and repayment of any anticipated obligations within the cash 

flow statement 

• Positive month-by-month bottom lines in cash flow statements 

In 2010 KANU transferred its financial record keeping from QuickBooks to the 

Charter School Management Corporation (CSMC). CSMC is the largest provider of 

back-office financial services to charter schools, serving over 150 schools 

throughout the country. This web-based platform is the technology system and 

dashboard used to manage and implement KANU’s financial management. An 

example of the data dashboard accessible at all times to leadership, fiscal department 

and governing board is below. It is an integrated web-portal system that aligns the 

chart of accounts to the commission reporting system and the auditor. It is a stellar 

system that won a USDOE Office of Innovation award and was shared with the rest 

of the Hawaii charter schools – many utilize it now. 
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7. How is the segregation of duties and responsibilities of Business Office personnel 

supervised and ensured? 

o All internal and outsourced business services are under the supervision of the 

Chief Business Officer who reports to the Governing Board. KANU’s accounting 

and financial support is provided by KALO via a formal Memorandum of 

Agreement (MOA) executed in 2001. The KALO business office is staffed with a 

Chief Financial Officer, a payables clerk, a accounts receivables clerk and a 

payroll clerk. KALO also provides HR, legal, fund development, grant/contract 

management and capital development. KANU follows GASB (Governmental 

Accounting Standards Board) according to GAAP (Generally Accepted 

Accounting Principals). KALO is audited annually against OMB Circular A-133 

requirements intended to promote sound financial management, including 

effective internal control, and has had no audit findings to date. Additionally 

KANU is utilizing the expertise of several attorneys specializing in different areas 

of law, an insurance consultant, and an accounting and external audit firm. 

The involvement of KALO in establishing and supporting the School was 

approved by the State Board of Education and was built into the contractually 

binding documents that allowed the creation of the School. No specific 

infrastructure or systems were set in place by law for charter schools, leaving 

liability exposure with the individual schools and the inability to obtain insurance 

including workers compensation, fringe benefits such as TDI, etc. The School was 

advised on numerous occasions that the DOE was not able or willing to provide 

centralized services -- there were no mechanisms in place. Thus, it became 

necessary for charter schools to set up their own structures to handle employment, 
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insurance, financial and administrative matters. In a report by the State Auditor in 

2003, it was recognized that charter schools had been forced to develop financial 

and administrative infrastructure on their own and been supported by a separate 

nonprofit organizations, which could provide the structure necessary to hire 

employees, obtain facilities and insurance, handle administration, finance and 

management, and basically allow the charter to function. 

 

8. How does the school ensure transparency in its financial operations, and how are 

school constituencies made aware of and educated about the financial condition of the 

school? 

o Transparency is achieved through the CMSC Charter Vision Dashboard which 

allows constant viewing accessibility to all aspects of KANU’s finances for the 

Governing Board and leadership. The Chief Business Officer does regular updates 

to school leadership and the Governing Board. There have been many Board 

trainings provided and one on one consultation with a binder of resources for the 

Board orientation. There are quarterly financial reports due to the Commission 

and presented to the public at Commission meetings. Leadership routinely bring 

submittals for the Governing Board regarding the financial position from the 

perspective of the Commission after each meeting. There is ongoing dialog about 

contract compliance and renegotiation of the contracts and legislative bills being 

presented to change a multitude of aspects of KANU’s finance from the allocation 

amount, to the distribution methodology. Annual audits are posted on the website 

which include all financials, there are formal business updates provided to 

leadership at Governing Board meetings with monthly financial statements, grant 

and philanthropic supports and a semi-monthly CMSC dashboard emailed. 

There have also been many meetings with the school community and 

constituent groups regarding legislative issues that affect KANU’s operations 

over the years. During these meetings KANU’s leadership share about the 

business operations and funding as well as community pressure needed to ensure 

students basic needs are provided for to include, facilities, food, funding and 

more. Parents and students are familiar with the legislative process, KANU’s 
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requests for testimony and petition support at the Commission, BOE and 

Legislative levels.  KANU has also hosted Administrative Rule Making Public 

Hearings and community sessions with BOE and legislative members, and many 

charter school meeting. 

 

9. What is the school’s overall assessment of its financial condition, what are its greatest 

financial challenges, and what plans are in place to ensure the school’s future 

sustainability? 

o Historically KANU’s financial condition has remained good. The financial 

resources available to KANU are sufficient to carry out its mission and are 

allocated appropriately. This is true in large part as a result of the organizational 

and fiscal support KANU receives from KALO, our nonprofit partner, and 

through the support of other Aliʻi Trusts. Financially and organizationally, the 

school differs extensively from a typical DOE public school. Also unlike DOE 

schools, KANU must account for total school costs. This means that all the 

functions of a school, such as capital needs, occupancy costs, maintenance, 

auxiliary services, and special needs must be planned for, budgeted and 

accommodated without State resources. KANU made a commitment to diversify 

its funding streams in 2012 as a strategy towards economic sustainability in 

addition to building economies of scale.  

Evidenced by audits the ‘financial activity” of the school regarding diversified 

funding streams is closely monitored: 

 

Through innovative partnerships with the Kamehameha, OHA and various 

other partners who provide ongoing external support, obligations can be met. The 
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constant demand to raise external funds makes KANU operate more like an 

independent or private school, but without many of the upper class benefits and 

resources enjoyed by private schools or the ability to charge tuition. 

The greatest financial challenges have been and remain appropriate and timely 

access to federal funding, facilities support and as of 2012 access to appropriate 

food service so our economically disadvantaged students may receive federally 

subsidized meals. KANU has led the ongoing effort to address these issues with 

several Bills in the current legislature, continual appeals to community 

consciousness of the disproportionate support. In addition, KANU has taken the 

lead with two other Hawai`i Island schools to appeal to the Board of Education 

(BOE) regarding the inappropriate distribution of state funds and federal funds by 

the Commission. As of January 19, 2016, a formal Board of Education 

Progressive Interactive Group Investigation into these allegations has commenced 

to validate charter school complaints. The BOE committee conclusion of their 

charter school listening tour in December: 

“The concerns that have been expressed during this listening tour are of such 

significant breadth and depth that more formal investigation by the Board is 

warranted. I recommend the establishment of an investigative committee (a Permitted 

Interaction Group pursuant to Hawaii Revised Statutes Section 92-2.5(b)(1)) to 

determine if a special review is warranted and to review legislative proposals relating 

to charter schools (as described in my memorandum relating to “Board Action on 

designation of Board members to an investigative committee (a permitted interaction 

group pursuant to Hawaii Revised Statutes Section 92- 2.5(b)), concerning Board 

responsibilities under Hawaii Revised Statutes Section 302D-11, Oversight of public 

charter school authorizers and review of proposed charter school legislation,” dated 

January 19, 2016).” 

Additionally as a result of a presentation by KANU at the Center For Native 

Hawaiian Advancement Convention in November 2015, the USDOE Asian 

Pacific Island Initiative Commission is formally investigating the allegations of 

withholding federal funding by the Charter Commission and appropriate access to 

specific titled funds by targeted populations. KANU has also continually grown 
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its enrollment and brought in additional funding with its nonprofit partner not 

only for itself but for Na Lei Na’auao Alliance for Native Hawaiian Education 

living its values. 

KANU is committed to its General Sustainability goal with strategies that 

include solidifying partnerships for Phase II of the multipurpose building 

currently under construction that will allow implementation of a USDA 

subsidized breakfast and lunch program, developing a good marketing plan to 

grow enrollment via campus, virtual and satellite programs and grow the 

Governing Board capacity around traditional fund development and 

diversification. 

Charter schools have been excluded from facilities financing yet mandated to 

provide appropriate facilities to meet health and safety standards. KALO, Waimea 

Community, and KANU combined with philanthropy, Bank of Hawai`i, County 

of Hawai`i, Hawai`i State Legislature and the USDA Rural Development to 

develop Kauhale ‘Ōiwi o Pu‘ukapu - A Learning Destination. It currently 

provides physical facilities for classes and programs in Waimea for KANU, 

Mālamapōki‘i Preschool, University of Hawai‘i-Hilo, University of Hawai‘i-West 

Oahu, Hawai‘i Community College, Work Force Development, Kaho‘iwai 

Teacher Licensing, Chaminade Masters Programs as well as many more 

community educational programs. In addition, partnering with the United States 

Institute of Library Museums Services has allowed the campus’ native library, 

which is linked to the University of Hawai‘i system, to provide distance learning 

classes here in Waimea. 
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Section III: Financial Sustainability  
 

10. Advancement 
 

Standard 10: Consistent with its mission and proportional to its needs and resources, the school engages in 
fundraising, marketing, communications, constituency support, and community relations to attain its goals and 
ensure its future viability. 
 
Indicators  

1. The school has a comprehensive plan and set of strategies for its fundraising initiatives, 

ensuring the coordination of planning and implementation efforts to maximize support for 

institutional needs. 

2. There are school personnel with appropriate training, developed skills, and specific 

responsibilities for institutional fundraising activities. 

3. The school has a well planned and executed annual fund program, which draws upon Board 

leadership, volunteer dedication, and staff expertise to ensure high constituency participation 

levels and meaningful funding totals. 

4. The school has a robust major gifts program, which has led to the successful identification 

and cultivation of donors who have the capacity to make lead gifts to the institution. 

5. The school is able to raise significant amounts of money for capital and endowment 

campaigns. 

6. A planned giving program is established, and the school has secured commitments from 

donors who have identified the school as a future beneficiary of their estates. 

7. The school maintains positive relationships with and garners support from key 

constituencies, including trustees, current parents, alumni/ae, alumni/ae parents, 

grandparents, foundations, corporations, and friends. 

8. The Advancement Office takes the lead in connecting the school with the broader 

community, with a particular emphasis on communications and marketing, supported by 

effective work with the school’s website, its publications, and social media.  

9. The Advancement Office and Business Office work collegially and systematically on 

recording gift records and restrictions. 
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Baseline Requirements Checklist for Standard 10: 

1. The school consistently and accurately documents all gifts to the school and monitors the 

designated use of restricted contributions to operations and endowment.  Yes 

 

Questions: 

1. Analyze and interpret the school’s dashboard data that pertains to fundraising. 

What are the main findings and the chief implications for the school that emerge 

from examining the data? 

o The majority of KANU’s demographic population has been economically 

disadvantaged since its inception. As a public school of choice many of the 

advancement efforts over the years have come from a social justice perspective 

ensuring students and families have access to entitlements with the ultimate goal; 

education will elevate them out of the “economically disparate” category.  

 
KANU looks at its advancement in a nontraditional way which impacts the 

bottom line of the school and is more appropriate for the families served. Family 

engagement activities and volunteerism alleviate school’s financial burden and draw 

families into the educational experience of the child. There are many annual events 

that fit this category and are intertwined with the actual academic program for 

example: Kani ke ʻŌ Concert, Hula Drama and Makahiki Games - these events are 

also marketing tools and are open to the community addressing advertising, and 

constituency relations. 
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KANU has a significant reliance on development efforts to help close the gap 

between the per-pupil state allocation received and the actual cost per student. 

Development efforts are primarily focused around programmatic grant writing and 

capital campaign. These efforts over time have greatly improved KANU’s public 

relations and built transformational partnerships and opportunities. 

One of KANU’s accreditation midterm review goals was to investigate, develop, 

implement and publicize a diversified income stream that would be sustainable and 

provide adequate resources to support the school’s mission and role as a model of 

Hawaiian education with Aloha by: 

• Maintaining and cultivating relationships with private funders and Charter 

Schools (KS/OHA/QLT) 

• Obtaining grants (feds/state/private) 

• Building Facilities 

• Governing Board fundraising 

• Pupil off site enrollment growth (virtual, QLT, sports academy) 

• Entitlement Advocacy for food, facilities, after school support, federal 

funding, early college access and dual credit programs and transportation 

(Leg, BOE, AAPI, lawsuit, NHEC/CNHA/NHCC)  

 

2. How does the school evaluate and, if necessary, change the “culture of giving” among 

trustees, current parents, alumni/ae, alumni/ae parents, and employees of the school? 

o KANU has primarily served an economically disadvantaged population since 

inception in 2000, alumni and parents are not typically in a financial position to 

contribute dollars to the school. However there has been a considerable 

contribution of time and service to the school over the years. Examples of this 

include quarterly landscaping projects on campus, fundraising by the parent 

organization (Pūʻulu Aukahi Mākua), volunteers at the annual school events, 

chaperoning of student trips and overnighters, daily student drop off/traffic 

monitors, hosting student and teacher events like the annual Festival of Lights. 

This type of giving reinforces school values, demonstrates positive role modeling 

for students, encourages parent/student interaction, and supports the community 
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driven model which KANU is founded on.  

KANU continues to work with its Governing Board to develop a culture of 

giving. In the Hawaiian way, asking for monetary contributions is not culturally 

appropriate thus the gift of time and service of Board members has been all the 

school has expected and appreciated. As we continue to refine our school 

processes the schools Chief Business Officer has begun discussions with 

development directors at local private schools to learn how we can implement 

similar strategies at KANU. Additionally the Governing Board has defined this as 

an area of improvement and is working toward clarifying and solidifying targeted 

goals for general sustainability to optimize and solidify KANU’s resource base 

for long-term financial and organizational sustainability. 

 

3. Identify the roles that the administration, faculty, and trustees see themselves as having 

in the cultivation of potential support for the school. What education and support are 

provided to each group to ensure their engagement and effectiveness in these roles? Are 

any changes necessary? 

o Administration and the Board have worked together to cultivate and maintain 

relationships critical to KANU’s success as an integrated team. Students, staff and 

families are also involved with legislation, advocacy, and public school 

infrastructure systems (BOE/DOE/Commission). It is primarily the Chief 

Business Officer leading these cultivation efforts with the support of KALO. 

Specific work has focused on philanthropic partnerships, grant writing, 

government advocacy at all levels – Charter Commission, County Government, 

BOE, Universities, State Legislative and Executive Branches. Significant work in 

facilities planning and building has been an integral part of the Chief Business 

Officer’s work with KALO. To date these efforts have provided over 50,000 

square feet of learning space at a capital investment of $19 Million. The data 

dashboard attempts to quantify cultivation and advocacy efforts relevant to the 

public charter school bureaucracy.   

KANU as a state agency must persistently engage in communication and 
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constituency relations as the state bureaucracy tides can shift within a single 

legislative cycle. Thus, KANU has provided education & support as the hiapo or 

eldest child of Nā Lei Na‘auao Alliance and one of the first startup charter schools 

in Hawai`i by cultivating leadership succession, leading and authoring legislation, 

cultivating and creating partnership entities, seeking mentors for ourselves and 

being mentors for other groups, highlighting social justice awareness through 

various green and white papers, legislative task force participation, workshops, 

legal feasibility studies and funding student leadership groups to learn and engage 

in legislative efforts. 

Changes needed would be a broader based understanding of the current 

inequities charter students are subject to and active involvement of constituents to 

petition the legislature for equity. The Annual Kuʻi ka Lono Conference hosted by 

KALO for Na Lei Na’auao is a key communication tool in gathering charter 

school leadership throughout the State to focus on legislative efforts. 

A major area of support for the school comes from both private and 

government grants and contracts. The administration works closely with KALO’s 

grant team to coordinate faculty needs in driving grant searches. Monthly (or as 

required) coordination meetings are held and include KALO grant team members, 

KANU administration and faculty representation, as needed. During these 

meetings grant opportunities are reviewed and decisions made. Meetings also 

include training on grant procedures and grant seeking methods. Critical to the 

continuation of grant funding is the compliance reporting to the current funding 

streams. KANU’s administration team combined with KALO Grant Compliance 

Officer and CFO work diligently to ensure compliance and reporting is 

appropriately maintained. 

An area of improvement would be solidifying the sustainability goal outline in 

strategic plan – focusing first priority on kitchen portion of the build to allow the 

Title 1 student’s access to federal subsidies for breakfast and lunch.  

 

4. Assess the ways in which the school maintains contact and builds relationships with 

alumni/ae, engages them with regard to the advancement objectives of the school, and 
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cultivates them as potential future donors.     N/A 

 

5. Assess the Board’s effectiveness in leading the school’s fundraising efforts through their 

own contributions of major and other gifts and through their involvement in the 

cultivation and solicitation of other donors.  

o Focus had been on legislative efforts Bills and Task Forces, BOE appeals, 

USDOE Asian Pacific Island Investigation regarding federal funding, USDOE 

educational efforts regarding discretionary and formula driven funds reaching 

charter school students and BOE appeals.  

In 2014 KANU engaged in a legal feasibility study and led ten representative 

schools in Hawai‘i through a process to determine if there were grounds to 

petition the courts on behalf of charter students for federal funding distribution 

disparities, civil rights violations, special education inequities, facilities and food 

exclusions. Unfortunately, the feasibility study conclusion (available upon 

request) clarified that our efforts were better suited petitioning the legislature and 

creating a public campaign regarding unfair treatment. As a result, KANU 

Governing Board is currently developing the goal of a traditional capital 

campaign to begin with a philanthropic market assessment and continues to focus 

major fundraising efforts at the legislature. 

KANU and KALO have actively initiated and participated in the following 

Legislative Task Forces in an effort to address the aforementioned systemic 

issues. 

• THE CHARTER SCHOOL EQUITY STUDY OF 2010 STATE OF 

HAWAII LEGISLATURE DOE approved finding concluded that; 

• Equity was not achieved with $547 million in Federal & EDN150 funding. 

• Access to services & grant notification inconsistencies were identified. 

• Charters need access to Impact Fees. 

• Charters had no mechanism to access $225 million in facilities financing – 

CIP (other buckets of facilities support, R&M, debt-service, GO bonds, 

SPRBS where not discussed). 
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The graph below visually displays the extent to which charter school students 

and their schools were excluded from receiving over 50% of the combined federal 

and state public educational supports provided to traditional public schools. 

 

 
2010 Equity Study 

Indicates funds provided and available to Charters 

All other colors are not provided to Charters 

 

• 2011 CHARTER SCHOOLS FUNDING TASK FORCE, STATE OF HAWAII 

LEGISLATURE states: …the task force noted variation in federal funding, SPED 

and other non-general fund appropriations…(1) charter schools access to federal 

funding; (2) charter schools access to special education services/funding; and, (3) 

access, as appropriate, by charter schools to other non-general funds (e.g. 

Developer Impact Fees, Hawaii School-level Minor Repair & Maintenance from 

State Individual Tax Returns). 

• 2012 THE TASK FORCE ON CHARTER GOVERNANCE 

ACCOUNTABILITY AND AUTHORITY STATE OF HAWAII 

LEGISLATURE, states:…the task force recognizes the enormity of challenges 

facing Hawaiʻi`s charter school system. Due to the short time line available to the 

Task Force, and the complexity of the issues discussed, the Task Force believes 
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the following issues deserve continued discussion among charter schools 

stakeholders; (1) Special education, (2) Funding, including facilities and 

transportation (3) Collective bargaining. 

 

6. What steps has the school taken to identify, research, cultivate, and solicit donors with 

the capacity to make gifts of such magnitude that the school’s plans, facilities, 

programs, financial aid resources, or endowment could be transformed?  

o Facilities and donor solicitation: 

In 2006, KANU and KALO completed a philanthropic market assessment done 

by Solid Concepts Sanai Tokumura, to identify key issues and plausible success 

of annual and capital campaign. It was not recommended that the learning 

community engage in a public campaign at the time instead recommendations for 

a private campaign were provided specifically for early education. Over the past 

ten years we have committed to addressing these recommendations and have met 

the benchmarks in the private campaign evidenced by the phased development of 

Kauhale. 

Great effort has been made to maintain current relationships with major 

funders such as Kamehameha Schools and the Office of Hawaiian Affairs and to 

keep funders informed of the benefits and impact of their funding on our student 

population. These efforts include attending meetings, presentations to trustees and 

one-on-one meetings. New partners recently solidified being Queen Liliuokalani 

Trust (QLT) and the University of Hawaii-West Oahu (UHWO) as examples. 

These two partnerships took years to cultivate and have recently been solidified 

with formal agreements. Though they do not contribute direct funding to the 

school they offset the school's financial bottom line by providing resources and 

opportunities for students that KANU would otherwise have to pay for out of 

pocket. These opportunities enrich staff and students and serve as wonderful 

marketing tools.  

QLT specifically provides project based outdoor learning laboratories sites in 

Kona with all necessary equipment/supplies as well as human resources and 
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expertise. A physical presence in the Kona community for KANU’s virtual 

program is being established and a physical location at no cost is being sought 

that will provide facilities meeting space and eventually another school location. 

The UHWO partnership is providing college level courses free of charge to 

KANU students to include the instructors for certificate, associate’s degree and 

bachelor degree dual credit options for high school students. Currently we are 

working on summer bridge program for 9-11th graders that will provide housing at 

Tokai University on Oahu with summer jobs and college bridge classes at 

UHWO. 

 

7. Describe and analyze the scope and effectiveness of the school’s marketing and 

communications efforts. What conclusions can be drawn and what do these conclusions 

suggest should be the school’s future priorities in this area?  

o KANU uses school sponsored community events as a way to showcase and 

market our school and programs. As a community based school several annual 

events, i.e. Kani ke o Concert, Hula Drama, Makahiki Games, Aloha Week 

Parade, National Charter School Week celebrations and community projects share 

with the community through example, what KANU is about. Additionally KANU 

utilizes its website, brochures, PSA’s and flyers and banners to share its pedagogy 

and epistemology. 

o The Governing Board and leadership have identified marketing as one of our 

main goals to educate the voters about the inequities in charter school funding, 

food and facilities. Financial resources to engage expanded marketing and public 

relations efforts are needed as the current school budget is not able to cover these 

additional costs. 

 

8. Describe and evaluate the school’s community relations activities with respect to such 

entities as other schools, neighborhood associations, and governmental officials (e.g., 

planning commissioners, city council members, city staff, etc.). 

o KANU leadership is actively involved in all levels of community relations 
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Waimea centric, Island Wide, Statewide and Nationally. As a member of Nā Lei 

Na‘aauo-Native Hawaiian Charter School Alliance for State level charter and 

issues, KANU is one of the lead schools. KANU is also a member of the Native 

Indian Education Association and KALO is on the Board of the Native Hawaiian 

Education Council focusing on native education. We participate and attend 

Department of Hawaiian Homeland Meetings and Waimea Community 

Association meetings. KANU partners with Waimea Athletics to provide sports 

program opportunities for students. KALO leadership works closely with Hawaii 

County as a partner in the new gym facility that will service KANU students and 

be a future emergency shelter. 

 

9. Based on the responses to the questions above, what would the school identify as the 

two or three biggest issues that it currently faces with respect to advancement? 

o The school is ready for another philanthropic assessment to determine its ability 

to raise funds targeted to finish the USDA kitchen and feeding the economically 

disadvantaged population in the interim, creating a reserve fund, creating a 

facilities maintenance fund and upgrading its technology equipment to keep up 

with the growing technological programmatic demands, as well as upgrading its 

vehicle fleet. 
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Section IV: Operations 
 

11. Human Resources 
 

Standard 11: The school maintains positive working conditions, fair and consistent personnel policies—including 
hiring and evaluation practices—and appropriate compensation. A collaborative culture with open communication is 
fostered to create an optimal environment for the community of the school. 
	  

Indicators  

1. The school has an effective employee organizational structure for achieving the 

school’s mission, carrying out school policy, and conducting the program of the 

school. 

2. The school has a published employee handbook or personnel policies manual that is 

provided to all employees. 

3. Salaries and benefits are sufficiently competitive with local region peer independent 

schools to attract and retain qualified personnel. 

4. Employee benefits are understood by employees and meet all legal requirements and 

regulations. 

5. There is a sufficient number of administrators, faculty, and staff to carry out the 

program of the school, to ensure the supervision, safety, and health of the students, 

and to maintain financial sustainability. 

6. The school ensures that all faculty and staff assignments are appropriate in terms of 

their education, training, and experience. 

7. There are structured opportunities for faculty and staff to be appropriately involved in 

institutional planning and decision-making. 

8. There is an understood process for employees to express work-related concerns to 

their supervisor or other appropriate school personnel. 

9. There are regularly accessible and funded opportunities for the continuing 

professional education of employees.  

10. Decisions affecting the faculty and staff are consistent with the school’s own 

employee handbook and written personnel policies. 
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11. The school’s recruitment and employment policies and practices are consistent with 

all applicable labor laws and regulations, and they comply with the HAIS Standards 

for Member Schools. 

12. Supportive, professional working conditions and clear, transparent decision-making 

and communications contribute to positive employee morale. 

13. Administration, faculty, and staff derive a strong sense of self-efficacy and 

satisfaction from their work in the school. 

Baseline Requirements Checklist for Standard 11:  

1. The school maintains an organizational chart or some other written document that 

clearly delineates reporting relationships at the school.     Yes 

2. The school has written job descriptions that clearly delineate the responsibilities for 

each position.     Yes 

3. Fully consistent with the HAIS Standards for Member Schools, the school has 

appropriate guidelines to assure non-discrimination in hiring, and it publishes its 

non-discrimination policy.     Yes 

4. The school undertakes and documents a process of performance evaluation of all 

employees.     Yes 

5. The school complies with applicable local, state, and federal labor laws and 

regulations.     Yes 

6. Personnel records for all employees are securely maintained.     Yes 

	  

Questions: 

1. Analyze and interpret the school’s dashboard data that pertains to 

personnel. What are the main findings, and what conclusions does the school 

draw about its personnel practices, compensation program, and staffing 

structure? What are the chief implications for the school that emerge from 

examining the data? 

o Despite per pupil funding inequity, KANU faculty is paid a competitive wage 

and benefit package equal to that of all public schools. The largest percentage 
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of the per pupil allocation is used to pay salaries of instructional and support 

personnel. While positions remained relatively stable except for slight drop in 

2011 and 2013-14, instructional staff has increased to 32 FTEs. There is 

notable decline in student services positions such as food service and custodial 

services between 2011 (15%) and 2015 (5%), when positions were eliminated 

and contracted out to private entities to allow greater efficiency and cost 

effectiveness. Instructional staff moved from 67% in 2010-11 to 76% in 2014-

15. KANU believes that funding should focus on student learning to help 

them succeed in school. 

More than half the staff has taught ten years or less and is a relatively 

young staff who are less than 40 years of age. The 30-39 year age group 

makes up the largest percentage of teachers. Nearly 35% of the teachers on 

staff have between 1-5 years of teaching experience and are closely followed 

by more than 30% with 6-10 years of experience. Thirteen percent of the 

instructional staff have master’s degrees. 

The chief implications to emerge from the data is that KANU values its 

teachers and pay them accordingly. The school has been prudent in budget 

expenditures that focuses on student learning and instruction. The elementary 

model of a teaming a teacher and cultural resource teacher reinforces the 

school’s focus on both academics and cultural traditions and practices. 

	  

2. Since the last accreditation team visit, what new needs have come into focus, and 

what changes have occurred to the school’s personnel organizational structure? 

What factors have led to these changes? What impact have these changes had on 

the school? 

o The single most important change was the departure of the director and 

restructuring of the administrative team. The decision for the director leaving 

was a personal one. At the direction of the Governing Board, the leadership 

team was reorganized into two co-administrators and a chief business officer. 

This structure proved to effectively transition KANU without major disruption 

to the everyday management of the school. Yet, the emotional impact on the 
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faculty could not be denied. The healing process took some time.  

As student enrollment increased, it became evident that multi-age 

grouping of students was no longer effective in meeting the demands of 

compliance mandates and pressure for greater academic accountability. This is 

particularly evident in secondary classes where course credit and end of 

course exams are required of all public schools that include charters. Course 

and teacher assignments were changed to more effectively meet these 

challenges and to reflect assignments aligned to appropriate areas of 

certification. These challenges also led to reduced time in projects for 

secondary students to allow for intensive intervention programs to occur 

during school hours as well as after school. 

To provide clarity and accountability, administrative responsibilities were 

clearly delineated into elementary and secondary programs. There is now 

more clarity as to lines of authority making it easier for students, staff and 

parents to seek advice and information directly from the administrator in 

charge. There is also a separate administrator for pre-school, which further 

delineates all administrative roles and responsibilities.  

Despite these significant changes, the school was able to maintain its focus 

on preserving the philosophy and cultural integrity of the school. Additionally, 

there has been renewed emphasis on performance evaluations of the staff in an 

effort to improve quality. There is more focus now on greater accountability. 

The clear lines of authority have led to improved communication and morale. 

The administrators are responsive to staff and faculty resulting in a better 

managed school with clear, formalized processes in place leading to stronger 

accountability for excellence. 

Burgeoning enrollment has led some of the new staff coming with more 

diverse cultural backgrounds. This has led to a need for more comprehensive 

orientation and opportunities for them to learn cultural practices and 

pedagogy—this has not yet been developed, but individual teachers have 

taken the initiative to learn as much as they can on their own. There is a 

mentoring program between veteran teachers and new staff, though this is still 
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in its development phase. 

	  

3. What are the benefits policies that are in place to attract, retain, develop, and 

support employees (e.g., sick leave, sabbaticals, innovation grants, etc.)? Assess 

the effectiveness of current policies in meeting the objectives of the school in this 

area. 

o KANU employees enjoy the same benefits as their public school counterparts 

as negotiated with contracts with the HSTA and HGEA unions. Benefits 

include health insurance, sick leave, retirement and others. Sabbaticals are 

granted on a request basis. KALO also provides additional benefits such as 

life insurance and the opportunity for buy-in policies for child care, health 

spending accounts, 403b retirement and others. There is also opportunity to 

participate in a teacher licensing and Masters in Educational Leadership 

program in partnership with Chaminade University. Scholarship assistance is 

available for both professional development opportunities. These benefits 

have resulted in relatively low turnover rate (SY2014-15, 3 staff out of 38).  

	  

4. How does the school assess its effectiveness in identifying and hiring qualified 

candidates from diverse backgrounds? What are the findings from this 

assessment, and what changes, if any, does the school want to implement in this 

area in the future? 

o KANU reviews highly qualified status of each instructor at the end and 

beginning of each school year.  While the school does not yet assess the 

effectiveness of hiring diverse, qualified candidates, we do assess whether or 

not the school is hiring qualified candidates with proper licensure and relevant 

experience and committed to the unique mission of KANU, with a strong 

commitment to Hawaiian cultural values. In reviewing the data dashboard 

however, the age of full time teachers are generally evenly distributed with the 

major age group between 30-39 years. Additionally, the years of teaching 

experience vary with the majority of teachers with less than 5 years 
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experience and the least amount of teachers with 21+ years of experience.  

In consideration of this data, KANU to develop and formalize an 

onboarding program for new teachers and a peer mentoring program.  The 

intent of this program would be to orient new kumu to KANU’s pedagogy and 

school culture.  This would leverage the experiences and skill sets of all age 

groups. 

	  

5. How effectively is the current employee performance evaluation process working 

in promoting positive change and growth? Is there anything in this area that 

would benefit from review and possible change? 

o So far, there has not been a focus on using formal evaluations to promote 

change and growth, but informal discussions throughout the year are used for 

this purpose. There is a culture of self-improvement among staff. Staff have a 

thorough understanding of the yearly calendar and what needs to be done, so 

sometimes there doesn’t feel like a need to include these criteria in 

evaluations. 

Some staff are evaluated only every 2 years, with some evaluated 

annually, and others are not on an evaluation schedule. The evaluation criteria 

are unclear, but this is being addressed this school year through the 

development of formal job descriptions. The challenge with establishing these 

job descriptions is that staff are often juggling several roles as new needs 

arise. There is a culture of teamwork to address the many daily needs at the 

school. 

Administrators visit the classrooms to give feedback, but this could be 

improved upon by having an orientation meeting that outlines expectations 

with check-in points throughout the year, before the final evaluation in the 

Spring. There is discussion of including 360 feedback, but this has not been 

incorporated yet.  
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6. What are the school’s greatest challenges in the area of human resources, and 

how will the school attempt to address them? 

o Greatest Challenges: Finding qualified staff who are committed to the school’s 

philosophy and accept the dynamic nature of Hawai’i based charter schools.  We are 

trying to address this by offering better benefits through the nonprofit, KALO, similar 

to other schools. We also offer PD through partner organizations and grants. 
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Section IV: Operations  
 

12. Facilities: Buildings and Grounds  

 
Standard 12: The physical plant supports and enhances the mission of the school and enables the school to 
implement its program effectively. The physical plant is a safe, well maintained, secure, and healthful environment 
for students and adults. The school is regularly attentive to the physical plant, creating and executing plans for the 
current maintenance and future development of the facilities in support of the mission and programs.  
	  

Indicators  

1. Instructional facilities—including space, furnishings, and areas for recreation and play—are 

age-appropriate and support the educational program.  

2. Sufficient personnel and financial resources are devoted to plant maintenance and repair.  

3. The school engages in an inclusive, long-term facilities planning process on a regular basis 

and has a published plan for the renewal, repair, and replacement of the facilities.  

4. The school complies with applicable local, state, and federal requirements for fire, health, 

safety, access, sanitation, toxic substances, and emergency preparedness. 

5. Independent of regulatory requirements, the school itself has a process for the reporting of 

unsafe or problematic conditions in the physical plant. 

6. The school has comprehensive emergency plans and regularly reviews its safety procedures. 

7. The school manages its traffic and parking in ways that are controlled, safe, and respectful of 

the surrounding community. 

8. There is appropriate signage on campus so that personnel, students, and visitors feel 

welcomed and are able to navigate the campus safely and easily. 

9. Mitigation of the school’s environmental impact and the long-term sustainability of the 

physical plant are clear priorities for the school. 

10. There is a reporting process in place to address needed repairs, safety issues, and 

maintenance concerns with regard to the physical plant. 

 

Baseline Requirements Checklist for Standard 12: 

1. The school complies with applicable local, state, and federal codes and regulations with 
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respect to health, building, and safety considerations, including access for persons with 

disabilities.     Yes 

2. The school maintains records of all relevant inspection reports from local authorities 

(e.g., fire department, health department, etc.).     Yes 

	  

Questions: 

1. What are the school’s overall strengths with regard to the physical plant, and how 

has the school made efficient and creative use of space in meeting its needs? 

o One of our greatest strengths is the location of our campus, the openness of our 

classrooms, office spaces, and buildings. There is a certain degree of spirituality, 

cultural awareness, and serenity to all who experience it. All visitors, especially 

those from other indigenous groups have frequently commented on the specialty 

of this place. The physical plant has been able to maintain that distinct Hawaiian 

spirit and special feeling of this place while supporting Kanu o ka ʻĀina’s place-

based and project-based curriculum. One of the deciding factors in putting the 

campus here on Hawaiian Home Lands was to meet the social and community 

needs of Native Hawaiians. During the day, the campus serves the school and its 

students, and in the evening the facility serves the community with after-school 

and adult education programming. 

Enrollment increases have created a shortage of classroom space making it 

necessary to use existing spaces more creatively. Fourth and fifth grade classes 

are currently housed in conference and meeting rooms in Hālau Hoʻolako, while 

the Lōkahi conference room is used daily for math and language arts classes. 

Hallways and any available open spaces are used for instruction by upper 

elementary, middle school, and high school classes on a daily basis. Gratefully, a 

highly flexible physical plant and school staff allow student instruction to occur in 

many non-conventional spaces, and reconfiguring these same spaces to 

accommodate community meetings, workshops, and classes on a daily basis. 

	  

2.   What are the school’s needs and challenges regarding the physical plant in terms of the 
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stated mission of the school and its programs, and how are those needs and challenges 

currently managed? 

Foremost among the facility needs and challenges is the fact that Kanu o ka ʻĀina 

has quickly outgrown a facility that is less than five years old. The school has plans for 

additional campus and facility development and is attempting to bring these plans to 

fruition incrementally but is stymied on how to do it without incurring additional debt. 

Although KANU is a public school it receives no facilities funding from the State. 

Building partnerships with community and external philanthropic groups is one way 

KANU has been able to achieve this objective. The new, multi-use facility currently 

under construction is a perfect example of such a partnership. Funding for the project 

has come from several sources, including partnerships with the County of Hawai`i, 

KALO, and the US Department of Agriculture. This additional space will help 

immediate physical plant needs, but not solve them. An existing thirty year campus 

plan will require extensive capital campaign efforts in the future. Financial constraints 

due to inequitable state funding will present a significant barrier to fulfilling these 

plans. 

KANU’s most pressing facilities issue is the lack of a commercial kitchen to use 

for food preparation and service. Students eat lunch outdoors. On rainy and generally 

inclement days students are brought indoors or are moved to covered spaces. While 

space has been identified and roughed in for a certified commercial kitchen in the new 

multipurpose facility, KANU and its support organization KALO continue to seek the 

$1.25 million required for construction.  Immediate access to a  commercial kitchen 

will provide integrated program opportunities to a burgeoning farm to school initiative 

that is linked to content and project based learning. 

 

3.   Are there any current plans for the further development of the campus? If so, describe 

the school’s vision, and describe the factors that might affect the implementation of these 

plans. 

o KANU and KALO completed a 30-year facility master plan in 2008. The two 

entities formally committed to a facilities expansion plan based on 10% per year 
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enrollment growth increasing to 500 students as a means for financing the 

required construction. Between 2010 and 2016 four buildings were built on the 

campus with 50,000 square feet of useable space. The completed facilities include 

an elementary classroom building, middle/high school classrooms with library, a 

community center and multi-purpose building.  KALO, the lessee for the DHHL 

land, is in the process of acquiring an additional 14 acres located behind the 

school campus for future growth. Future construction plans are for a pre-school 

building, commercial kitchen, additional high school classrooms, maintenance 

area, garden, forestry area, and an animal husbandry section. 

The factors that might affect the implementation of the facilities expansion 

plan is the ability to raise new capital, the ability to maintain quality programming 

while launching an aggressive expansion plan, and overall buy-in from the 

neighboring community. 

 

4. Evaluate the adequacy of plant maintenance, including such factors as the custodial 

care, staffing, and financial resources allocated to it. 

 

o KALO as landlord has contracted a cleaning company for daily campus cleaning 

but utilize a maintenance staff of three for landscaping, general 

repairs/maintenance and quarterly deep cleaning. Although the buildings are less 

than 10 years old, daily school use accelerates the need for vigilant attention to 

maintenance needs. With a staff of three it has been challenging to keep up with 

needed repairs. KANU is responsible for the maintenance and custodial costs 

directly associated with the portions of the school campus which they lease from 

KALO. In SY14-15 3% of KANU’s budget was allocated to plant maintenance. 

Limited financial resources and the lack of facilities funding from the state 

requires KANU to carefully budget and prioritize needed repairs and 

maintenance. An area of improvement is increasing the budget for deferred 

maintenance costs and reviewing the Memorandum of Agreements for facilities 

between KANU and KALO. 
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5.   What approach has the school taken to address environmental sustainability with 

regard to buildings and grounds? What specific measures have been implemented, and 

what additional initiatives, if any, are contemplated? 

o Hālau Ho‘olako, the first completed building on campus, is a LEED (Leadership 

in Energy & Environmental Design) certified Platinum building. Phase II of the 

campus was designed and constructed following “green build” standards with a 

commitment to environmental responsibility and resource-efficiency. Phase I and 

II received the 2010 and 2013 Jack Lipman American Institute Choice award for 

outstanding level of design. All buildings are designed with natural lighting and 

airflow in mind.  

The elementary school maintains a compost area and gardens. Community 

events that focus on sustainability are frequently hosted at the school like the 

Innovations Fair. KANU participates in community events where the school 

manages the waste management and recycling, such as the Taste of the Range in 

Waikoloa. KANU most recently elected to become a Blue Zone school which will 

help student, staff and parents by putting policies and programs to improve health 

and well-being. 

	  

6. Based on the responses to the questions above, what does the school envision as the two 

or three most important areas that it should address with respect to the physical plant? 

a.    Increasing resources towards maintenance. 

b.    Completion of the school kitchen, through funding partnerships. 

c.    Expanding classroom space to meet the needs of the growing student population. 

d.  Annually review the Memorandum of Agreements between KANU and KALO. 
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Section IV: Operations  
 

13. Health, Safety, and Wellness  

 
Standard 13: The school has established and effectively implemented policies and procedures that promote the 
health and ensure the safety of students and adults on campus and at school events. The school complies with all 
relevant legal and regulatory requirements in this regard, and it takes responsibility for educating community 
members and for promoting policies, habits, and practices that encourage and sustain individual and community 
wellness. 
	  

Indicators 

1. All employees understand that the supervision of students to ensure their safety is a priority 

in all on-campus and school-related settings at all times. 

2. The school has written procedures to deal with injury and illness that are distributed to and 

clearly understood by school personnel, parents, and students. 

3. The school provides adequate instruction and supervision to reduce hazards to health and 

safety. 

4. Adequate provisions are made for the health care and safety of students while involved in 

school activities on and off campus. 

5. Sufficient resources, both human and financial, are allocated to the essential work of 

maintaining the health and safety of students. 

6. There is a regular, systematic review of safety procedures and practices. 

7. The school is in full compliance with all applicable local, state, and federal safety and health 

codes and regulations. 

 

Baseline Requirements Checklist for Standard 13: 

The school has a sufficient number of staff who maintain current cardiopulmonary 
resuscitation (CPR) and first aid certifications, and up-to-date records of these 
certifications are kept on file at the school. 

Yes 

All students have been fully immunized for diphtheria, haemophilus influenzae type b, 
measles, mumps and pertussis, poliomyelitis, rubella, tetanus and any other disease 
deemed appropriate by the State Department of Health Services. 

Yes 
.
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Questions: 

1. In light of the legal and regulatory considerations raised in the Baseline 

Requirements Checklist for Standard 13, what has the school learned about itself 

with regard to health, safety, and wellness policies and practices? What possibilities 

or priorities for change come out of this review?  

o Policies and practices are in compliance with health and safety standards required 

for public schools. Additionally, during the recent phased developments of the 

campus build high consideration was given to the best and healthiest learning 

environments with regard to air quality, lighting and toxins. Adhering to 

environmentally sustainability LEED building standards validates our buildings 

The school has policies and procedures in place concerning the release of children to the 
correct legally designated adults. 

Yes 

Food services, if available, are licensed.      Yes 
 

For schools with food service employees, there are written policies—provided to 
appropriate staff—governing the handling, preparation, and distribution of food.      

 
Yes 

 
There are adequate provisions for the health, care, and safety of students while involved in 
off-campus school activities.      

Yes 
 

  
The school has documented policies and procedures for dispensing medications and 
prescription medicines to students. 

Yes 

The following documents are available for review by members of the Visiting 
Committee during their visits to the school: 

 

County health department kitchen inspection permit (if applicable) Yes 
CPR certifications Yes 
Immunization records Yes 
Student emergency authorization forms Yes 
List of student health concerns Yes 
First aid procedures Yes 
Medical release forms (for athletics and other physical activities) Yes 
Parent authorization forms (for field trips and school activities) Yes 
Bloodborne pathogens plan Yes 
Student and adult accident report forms Yes 
Sexual abuse policy Yes 
Harassment policy Yes 
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are resource efficient, use less water and energy and reduce greenhouse gas 

emissions. Honoring our commitment to “mālama ‘āina.”   

From the very beginning, the creation of the Kauhale has involved a wide 

number of shareholders. In 2001, KALO received a community planning grant 

from the Hawai'i Community Foundation to determine the needs of our 

stakeholders. During a series of workshops, stakeholders identified the need for 

facilities as a high priority for our organization. Since "the need for facilities" was 

such a resounding need, KALO staff conducted additional workshops to define 

key factors to drive the creation of a community facility. Kūpuna (elders), mākua 

(parents), ‘ōpio (youth), keiki (children) were intimately involved in developing 

the following values to guide the design, construction, and maintenance of 

Kauhale: 

1. The facility will reflect the Hawaiian culture and practices. 

2. The facility will reflect the community of Waimea. 

3. The facilities will mālama ‘āina (care for the land). 

4. The facility will be for community use. 

In developing these values, our kūpuna (elders) spoke of “understanding one’s 

place” and “being mindful of our responsibilities to that place.” This concept 

initiated conversations about “building green”, a global movement gaining 

increasing popularity in Hawai’i as elsewhere. It was this concept of “building 

green” that community members felt most exemplified our desire to be true to the 

value of mālama ‘āina (caring for the environment). According to native 

cosmogonic genealogies, Hawaiians have had a familial relationship to the 

environment, dating back to the beginning of time. This interdependence between 

man and the environment no doubt evolved as a result of living on islands in the 

middle of the vast Pacific Ocean. There is no doubt that our kūpuna (ancestors) 

recognized and respected their limited natural resources, which resulted in a 

strong sense of responsibility to care for the environment and to maintain a 

balance to ensure the continuance of place, self, and community. Unfortunately, 

for over two hundred years, this value has been in direct conflict with the 
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prevalent values of western society to subdue the earth and view it as a 

commodity to be bought and sold for profit. However, with the growth of green 

building and green technology throughout the world, which is directly in line with 

the worldview of Hawai'i's host culture, Hawaiians will be able to access 21st-

century technology, while maintaining our cultural values. 

	  

2.   What steps has the school taken to establish and effectively implement policies and 

procedures that promote and ensure the safety of, respect for, and inclusion of students and 

adults on campus? How effective are these policies and procedures with regard to such 

issues as harassment, bullying, racial and cultural prejudice, gender bias, and 

discrimination based on sexual orientation? What data does the school have to support its 

conclusions about the extent to which students and adults feel safe in the school? 

o First, KANU has created a school environment that is structured and guided by 

four Hawaiian ‘ōlelo noʻeau (adage; lit. wise saying) help to guide the 

behaviors of our students and staff. These cultural values are formally 

reinforced and reviewed by staff, students and families at the start of the year, 

affirmation ceremony. Second, the school conducts an annual end of year 

review of its policies and procedures to evaluate the effectiveness and 

relevance of each policy and procedure that is published in the school’s 

handbook to ensure the safety and the promotion of a respectful and inclusive 

environment. Additionally, all visitors are funneled through the main office for 

check-in and an easily seen visitor pass. Background checks are required for all 

volunteers before they may work with students and on campus in any capacity. 

KANU reviews KS survey data annually to gauge and evaluate the overall 

student and family perceptions of campus safety and caring school climate. These 

surveys are administered independently by Kamehameha Schools and aims to 

balance the deficits model by identifying the existing strengths of Native 

Hawaiian students, families, schools, and communities. Identifying these unique 

characteristics can empower school communities by giving them the tools needed 

to build upon the existing assets of their Native Hawaiian students through 
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culturally relevant educational initiatives for youth development. The charts 

below represent survey responses from KANU middle and high school students. 

All responses show a positive trend from the 2013-14 to 2014-15 school year 

which includes attributes of a caring school climate and bonding to school.   

	  

 

 
	  

3.   Describe and evaluate the school’s efforts to educate constituents with respect to 

practices that promote the health and wellness of the students, as well as of the adults who 

work on their behalf at the school. How effective are these efforts?  

o We have handbook policies for sickness, proper snack, ‘ai pono (healthy 

eating). Also, we require students to have water bottles at all times in order to 

develop health conscious habits. To promote healthy eating habits, students are 
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not permitted to have juice, soda, candy, and the like, for snack or meal time. 

Meals provided are as healthy as we can afford balancing, the majority 

economically challenged population and healthy options. Student projects 

sometimes focus on the Hawaiian diet and proper health. The school is a part 

of the Blue Zone Project. The Hawaii Medical Service Association (HMSA) 

has brought Blue Zones Project® to Hawaii to transform our state into an even 

better place to live, work, and play. To reach that goal, we'll help students 

make small changes so we can all enjoy longer, happier, and healthier lives. 

Small changes can lead to big benefits for our community: lower health care 

costs, higher productivity, and ultimately, a better quality of life. KANU has 

committed to working together with organizations, communities, and people 

across the state to make well-being a priority. 

    In addition, we have a multi-year B-Wet grant or Bay and watershed grants 

to promote the habits and practices of garden-to-table programming. Also, each 

hui or grade level has their own gardens where they are planting and 

cultivating food such as sweet potato and bananas that are shared for 

occasional snacks and significant celebrations like makahiki or graduation. 

	  

4.   Describe and evaluate the programs that are offered to help students understand issues 

of peer relationships, including sexuality if older students are enrolled. 

o Through a partnership with the Big Island Substance Abuse Council, middle 

and high school students interact with a resource counselor that runs a peer to 

peer group that is focused on identifying areas where the school can benefit 

from guest speakers and workshops on building healthy school relationships. A 

behavioral specialist also hosts weekly Aloha groups that assist upper 

elementary to high aged level students with topics that range from dating, to 

bullying and depression. Currently, the school evaluates the effectiveness of 

these activities by the number of suspensions and serious behavioral offenses 

(class A and B offenses) that are incurred each month. More opportunities for 

nurturing positive peer to peer among elementary students is an area for 

growth. 
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5.   What is the process for developing, updating, and communicating procedures, policies, 

and plans for routine safety issues at arrival and dismissal times, including carpool 

procedures?  

o Annually, during the summer, the leadership team will assess the existing 

policies and procedures, updating them for planned rotations, responsive to 

enrollment projections and additions to the campus as we continue to build 

new phases. The student/parent handbook is amended to reflect adjustments 

made and reinforce existing policies and procedures. Changes are discussed 

with families at new school year orientations and ‘ohana 

gatherings.  Moreover, an automated message system has been established and 

is fully operational to send emergency communication to parents/guardians in 

the  event of an emergency. 

    A new issue to be addressed and is the matter of terrorism or active shooter 

procedures. The campus was built honoring the indoor/outdoor living and the 

land. The new threats have created a new set of issues that need to be 

addressed. The current building under construction is going to act as an 

emergency shelter for the school and surrounding community in partnership 

with the County of Hawaii. This new facility will allow us a more secure 

evacuation and lockdown space that will hold the entire school population as 

well as kitchen and bathing facilities should we need to keep students for an 

extended period of time. 

	  

6.   What are the school’s supervision and safety policies and procedures concerning the 

transportation of students by the school or by contracted transportation providers? 

o KANU has several vans and two small buses to transport students to various 

sites and events throughout the Big Island community. These vehicles are self-

insured by the Department of Education. Faculty and staff serve as drivers for 

these vehicles. All drivers must participate in driver training certification 

classes before they are allowed to transport students. Drivers are vetted for a 
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specific period of time and must be clear of moving violations and carry auto 

insurance. All drivers are in compliance with Department of Transportation 

policies. There are strict policies and procedures in place to ensure that safety 

is a priority. This is of particular importance because the driver provides the 

sole supervisory function in transport and must be free from distractions. The 

school handbook provides detailed instruction for student conduct and each 

vehicle is equipped with first aid kits. 

	  

7.   If the school has programs that take students away from campus for one or more 

nights, what risk management policies and procedures are in place for such trips? Evaluate 

their adequacy and effectiveness. 

o KANU has a “Huakaʻi Policy” that outline the processes for overnight 

activities. To mitigate the risk of these events the school ensures that kumu 

complete a huakaʻi trip request form that  identifies the potential risks that may 

arise on the proposed activities and subsequently enables administration 

to  determine whether the field is educationally valuable and feasible from a 

safety and cost standpoint. An example of this analysis includes ensuring that 

there are multi gender chaperones for overnight events; that staff have 

operational cellular phones and connectivity at the places they propose to travel 

to; weather conditions are adequate to travel. KANU is self insured and 

indemnified by the State of Hawaii and parents and guardians medical 

insurance is required to cover medical accidents. KALO - KANU’s nonprofit 

partner also covers KANU under its umbrella liability policy with a current 

threshold of $5 million. Staff review these procedures each year with 

additional safety training. These procedures are adequate as no major accidents 

or behavioral incidents have occurred on these trips for the past two years. 

	  

8.   Describe and assess the adequacy of the school’s policies, procedures, and practices 

designed to prepare for and respond to major emergencies. Please consider natural 

disasters (e.g., fires, earthquakes, floods, etc.), as well as “man-made” emergencies (e.g., 

campus intruders, weapons on campus, neighborhood crises, etc.). 

188



	  

o The safety committee reviews and assesses the adequacy of the school’s current 

policies and procedures during the school year. A comprehensive emergency 

handbook is continually updated with all evacuation plans, disaster plans and 

updated information. New or perceived emerging issues are discussed and 

planned with administration during the summer. Students and staff routinely 

practice building evacuations and there is an automated SIS parent alert system to 

notify families about school wide emergency issues. 

	  

9. As the school considers the health, safety, and well-being of its community members, 

what are the greatest challenges that it faces? What possible steps might be 

contemplated to address these challenges? 

1. Securing the campus and students from the general public. As community access 

to the campus grows, both with activities at the Hālau Hoʻolako community 

center and with the opening of the multipurpose building/community gym, we 

must carefully assess and mitigate any unforeseen problems that might occur. 

Designating areas as off limits with appropriate signage may be one solution but 

lacks substance if there is no enforcement. It may also be timely to look for a 

security person available during evening hours as well as installing security 

cameras in blind spots on campus.  

2. Ensuring regular assessment of health and safety policies and procedures. This 

should begin with the school safety committee which should be re-activated to 

conduct regular meetings at minimum on a quarterly basis with regular walk-

throughs for safety checks and immediate repair or corrective action taken to 

ensure safety. Reviewing and ramping up current health and safety policies to 

ensure they are current and viable is another action.  
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Section V: Institutional Stewardship and Leadership 
 

14. Governance 
 

Standard 14: The school has an active, engaged, and committed governing Board comprised of members whose 
collective and individual strengths support and advance the school. The Board of Trustees clearly understands and 
acts on its responsibilities, ensuring that its size, composition, and practices enable it to be effective. The Board of 
Trustees sets and safeguards the mission, and it hires, evaluates, and supports the Head of School. The Board also 
holds fiduciary responsibility for the institution, and it strategically plans for the school’s future. 
	  

Indicators  

1. The Board is aware of and acts on its responsibility to regularly review the mission and to 

update it as necessary. 

2. The Board ensures that it operates in compliance with applicable laws and regulations, 

maintains appropriate and updated bylaws, and has its members abide by a conflict of interest 

policy. 

3. The Board takes responsibility for systematic planning for the current and future financial 

health of the school, establishes and oversees the annual operating budget, and effectively 

engages in fundraising. 

4. The Board and Board Chair make it a priority to develop and maintain a mutually supportive 

working relationship with the Head of School, mindful of the differences between head and 

board responsibilities, while using a systematic process for head evaluation to assist with this 

work. 

5. The Board undertakes systematic planning on a periodic basis, establishes the major strategic 

priorities for the school, and takes the lead in implementing Board-level initiatives that 

follow from those priorities. 

6. The Board operates as an independent entity—or with functional independence within a 

larger organization—it has a clearly defined process for its perpetuation, and it has 

established leadership succession procedures and practices.  

7. The Board conducts a comprehensive program for new member orientation and ongoing 

Board education. 

8. The Board is knowledgeable about the school and it systematically gathers, analyzes, and 

uses data to make important decisions. 
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9. The Board has a clearly understood and regularly used process for evaluating its own 

effectiveness, individually and collectively, as well as the value and effectiveness of its 

composition and committee or task force structure. 

10. The Board has a clearly documented committee or task force structure with specified 

responsibilities and projects for each.  

11. The Board itself helps the school community to understand the scope of its responsibilities 

and the necessary differences between Board and administrative authority, responsibilities, 

and purview. 

12. There is a documented job description for individual trustees and for the Board as a whole, 

which includes standards and expectations for attendance, participation, and committee or 

task force involvement. 

 

Baseline Requirements Checklist for Standard 14: 

1. The Board operates in compliance with a set of written, formally adopted bylaws.     Yes 

2. The Board reviews the completed IRS Form 990.     Yes 

3. Board policies are documented and current.     Yes 

4. Minutes of all Board meetings are kept on file at the school.      Yes 

5. Board fiduciary responsibilities are clear and documented, and the Board formally adopts 

the school’s annual operating budget.     Yes 

6. The Board regularly conducts a performance evaluation of the Head of School.     No / In 

Process 

• The Governing Board appointed a committee to develop an evaluation tool for 

performance evaluations of the Executive Team. The process was approved in 

concept at the February 10, 2016 Governing Board meeting with final approval 

targeted for the March 2015 meeting. Agreement was reached at the February 

meeting that evaluations would occur annually with implementation to begin with 

the 2016-2017 school year. 

7. The Board regularly conducts an evaluation of its own performance.     No 

• The Governing Board has a self-evaluation tool that has not been consistently 
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administered over time. The last time the Board engaged in a self-evaluation 

process was in 2013. This is an item the Governing Board expects to address at 

the Board retreat in May 2016. 

	  

Questions: 

1. What kinds of data and information are provided to the Board of Trustees during a 

typical school year, and how is that data and information used both to address the 

school’s progress in achieving its stated goals and mission and to inform Board 

decision-making? 

o Various types of data are provided to the School Board to inform decision-making. 

They include financial data in the form of monthly financial updates using the 

Charter Vision accounting system in place since 2010, cash flow, budget 

projections, and balance sheet provided by the fiscal office. A second data set 

comes from Department of Education sources detailing student achievement and 

school comparative ratings using the standardized assessment tools for individuals 

and institutions. In addition, KANU administration implemented in-house 

assessments using the STAR assessment in grades 1 through 12 to provide another 

quantitative measure of student performance growth as these could be administered 

more frequently and provide formative growth information without relying solely 

on summative, once a year state mandated assessment data to track student 

achievement. Progress data are included in monthly administrator reports to the 

Governing Board. These monthly reports also include other information such as 

progress on Strategic Plan objectives, current enrollment counts, and updates on 

Charter School Commission deadlines and mandates, staffing changes, partnerships 

and initiatives, celebrations and challenges. A final data source is the Kamehameha 

Schools Nā ‘Ōpio survey tool that also serves as a climate/school satisfaction 

instrument. The Governing Board uses the monthly reports and accompanying 

progress graphs to get a clear perspective of student performance growth, or lack 

thereof, and to keep informed about progress on school initiatives.  

The Governing Board is prudent in reviewing data from these multiple sources 
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and is pragmatic in its use to assess growth and to influence positive change across 

the school. They are particularly cognizant of their fiduciary responsibilities and 

closely track the financial well-being of the school through these data reports. 

Changes in the performance of each data source is linked to school changes and 

drives priorities and focus as well as tracked by the Board to support strategies and 

decisions.  

	  

2. Assess the effectiveness of the Board’s composition, organization, committee or task 

force structure. 

o The Governing Board, in 2013, moved from a constituent-based board to a skills 

based composition. The seven member Governing Board is comprised of diverse 

strengths consisting of educators, cultural experts, community professionals, 

former school administrators and a program director.  

 

 

Greater emphasis for future membership will be placed on enlisting persons with 

194



	  

expertise to generate financial sustainability for the school. Many of the members are 

brand new to Governing Board processes whose skills are evolving. The addition of 

new Board members broadened its skills and expertise providing greater balance, 

energy and enthusiasm. 

Its by-laws clearly delineate responsibilities for three standing committees: 

Governance, Academic and Financial, however, members have yet to be formally 

assigned to these standing committees. Since reorganizing under this structure, board 

leadership has changed hands and these assignments and working task groups are up for 

discussion at a board retreat scheduled for late May. 

Board meetings have not been as productive as some members would like them to 

be. Often, lesser issues take precedence over more important board business. Decision-

making appears to be hampered by personal relationships and friendships that get in the 

way of objective perspectives. It is expected that once committee assignments are 

made, and working committee meetings occur outside of monthly Board meetings, 

discussions at regular board meetings will center on board priorities and 

recommendations for action. This serves to focus board attention to guiding the school 

towards a sustainable future and makes more efficient use of board meeting time. 

Committee structures need to be activated, implemented and managed. 

	  

3. How do the Board and its members evaluate their own effectiveness—both individually 

and collectively? How productive is this process? What procedures are in place to 

address ineffective or problematic Board members?  

o The Governing Board has a self-evaluation tool that has been used to determine 

individual effectiveness in the past. While it has been a useful tool, it has not been 

consistently administered on an annual basis. The Governing Board in 2012 

adopted the Annie E. Casey Foundation guidelines Creating Effective Governing 

Boards. With the reconstitution of the charter school law in October, 2012 the 

board in 2013, participated in a self-evaluation process facilitated by High Bar, a 

non-profit organization specializing in board capacity development that also 

provided coaching services to Board officers. Results of the self-evaluation was 

confidential. This was the last time the board engaged in a self-evaluation 
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process.. As with most volunteer boards, determining its effectiveness is 

challenging and somewhat elusive as private lives and careers impact regular 

attendance for meeting quorum and continuity of discussions. Board effectiveness 

is a concern for all board members and is definitely an agenda under 

consideration for the May board retreat. 

While there is no formal process in place, Board by-laws address procedures 

for the removal of ineffective board members. Conditions for removal are 

essentially violations of Article 3 that pertain to attendance (3 consecutive 

unexcused absences); holding opposing views contrary to KANU’s mission and 

vision; or having a grievance or intent to file a grievance against KANU. 

Members considered for removal are given reasonable notice and an opportunity 

to be heard by the Governing Board. Removal action requires two-thirds vote of 

the membership.  

	  

4. The board develops and implements a thoughtful and thorough process for the selection 

of the head, using consulting resources as needed, while taking into account the schools’ 

mission, its challenges and opportunities, and input from the school community about 

effective leadership for the future. 

o KANU has no single head of school or director. Instead, it has two po`o kula 

(commonly agreed upon term for head of schools among Hawaiian focused 

charter schools), one for elementary and one for secondary. 

KANU’s most recent recruitment effort was for the secondary po`o kula 

position. This was a first- time experience for the Board to select a head, as the 

founder had served as head of school for ten years until her departure. The Board 

then appointed the two remaining administrators to serve as co-administrators of 

the school. With no formal process in place to guide in the selection process, the 

Board delegated this responsibility to the two current administrators. Because of 

the unique skills required for a Hawaiian focused charter school administrator, an 

internal recruitment process was used to survey the Hawaiian focused charter 

school `ohana to determine interest among administrators for the position. 

Interested individuals were encouraged to submit formal letters of application 

196



	  

along with credentials. Applicants were interviewed by KANUs current 

administrators who honored the request for confidentiality from applicants, some 

of whom were administrators at other schools. Informal discussions with faculty 

and staff led KANU administrators to seek someone that had cultural expertise, 

successful experience as a Hawaiian focused charter school leader and who was a 

dynamic leader who could take the school into the future. Interview questions 

focused on KANU’s mission and vision and were crafted to ensure that applicants 

could clearly articulate their role in this culture rich environment. A 

recommendation with rationale was made to the board by the two-member 

interview team. The board approved the recommendation and provided the 

individual selected with an offer letter. Mahalo letters were sent to all other 

applicants. This approach acknowledges the Hawaiian community and the cultural 

foundation of the school and will likely be formalized by the Board in filling 

future administrative vacancies.  

	  

5. How are the work and role of the Board, including its work in setting strategic 

priorities, communicated to the constituents of the school? 

o Governing Board meetings are public and open to all constituent groups to attend. 

In most instances, meeting participants include Board members, the Executive 

Team and one or two guests. While Student Council and Pūʻulu Aukahi Mākua 

parent groups are provided time on the agenda, reports or requests are usually 

made through the poʻo kula. KANU’s Executive Team attends meetings, 

providing reports, and receiving feedback. Approved minutes are posted on the 

school website within a set timeframe and made public. While the school 

administration is the primary source of Board feedback to the school and larger 

community, there are other opportunities available for the board to directly report 

to its constituent groups. Board leaders have used KANU’s weekly news bulletin 

the Hunehune Kalo, as featured guest writers to share their priorities. Other 

venues included attending Pūʻulu Aukahi Mākua meetings reporting to parents in 

attendance. For more far reaching exposure and interactive feedback, GB 

leadership may want to make more effective use of KANU’s website for this 
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purpose. Something to consider for the future may be providing annual reports to 

constituents informing them of strategic priorities and accomplishments. Board 

attendance at faculty meetings have also proven to be an effective communication 

tool. 

6. Using a recent significant Board-adopted policy, explain its origin and the process by 

which it became a policy. How does it support and strengthen the school? How do its 

adoption and implementation demonstrate the separate roles of the Board and 

administration? 

o Governing Board policies are usually initiated via notification by the Charter 

School Commission’s Epicenter communication network that a particular policy 

is due. The most recent policy involved development of a Board-adopted policy 

was the approval of KANU’s Reporting Crime Related Incidents Policy at the 

January 13, 2016 Governing Board meeting. Prior to formal approval, 

Administrators alerted the Board in November/December meetings that this 

policy needed to be established. They provided Board members with supporting 

documents that included Hawaii law, Department of Education policy, relevant 

Hawaii Administrative Rules, and samples of other charter school policies. The 

proposed policy change was an agenda item at the January 13, 2016 meeting. The 

Board provided input and minor amendments to the language before formally 

approving the policy, well ahead of the February 1, 2016 Epicenter deadline for 

submittal to the Charter School Commission. 

The adopted policy details specific processes KANU must follow to report 

crime related incidents to the proper authorities that provide protection for the 

rights of the perpetrator and ensure that KANU is in compliance with the law thus 

strengthening its role in the disciplinary process.  

Adoption of this policy demonstrated the separate roles of administration and 

Board. In this example, the administration served in a support capacity providing 

the research and documents the Board needed to make an informed decision. 

Clearly defined roles strengthen accountability and ensure that legal requirements 

are met and are consistent with governing policies. 
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7. Briefly describe how the Board has undertaken strategic planning. Using a recent 

example, describe the Board's effectiveness with regard to identifying strategic issues, 

formulating strategic priorities, and implementing productive initiatives. 

o KANUs administrative team initiated action for developing a Strategic Plan after 

having informal discussions with staff and Board members. All parties agreed that 

this was an important undertaking as KANU lacked a strategic plan to guide the 

work of the school. Details of the RFP process and scope of the consultant’s work 

was shared with the Governing Board in a November, 2014 Secondary Po‘o Kula 

report to the Board. The RFP was advertised by the governing board of KANU 

and its executive leadership with anticipated start date of November 7, 2014 and 

final completion date of January 30, 2015. 

School administrators took the lead working with an outside consultant to 

guide all stakeholders that included the Governing Board, faculty, staff, extended 

`ohana and community through the strategic planning process in 2014-15. Board 

members participated in large and small working groups during the course of the 

strategic planning process through several months. Four major strategic priorities 

were established with attendant goals and outcomes. One of these priorities fell 

within the purview of the Governing Board--Generational Sustainability: To 

optimize and solidify KANU’s resource base for long-term financial and 

organizational sustainability. The Governing Board met to discuss and problem 

solve this priority and options for meeting this expectation. They agreed to 

conduct a feasibility study to determine a course of action for fundraising and 

possible hiring of a fund development person. More discussion is needed as the 

Board continues to work toward fulfilling its fiduciary duties. 

For the Board’s purpose, the strategic planning process was effective in 

identifying financial sustainability and fundraising as an area for Board growth 

and development. A direct outcome of the Strategic Planning process has caused 

the Board to actively recruit a member with specific expertise in this area. 
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8. Assess the clarity and effectiveness of the separation of the Board’s role, purview, and 

scope of authority from those of the administration. 

o The Governing Board is very clear on the separate roles and functions it performs 

from that of the executive team. It delegates its authority for the day-to-day 

management of the school to the executive team and is respectful of and confident 

in the leadership team’s ability to do its job well. The Board provides supportive 

oversight to the team stepping in only when serious issues cannot be resolved at 

the school level requiring the board to serve as hearings officers for appeals. This 

“separation of power” has worked well for Board and Administration who enjoy a 

collaborative working relationship built on trust.  

The Board also recognizes that there must be a system of checks and balance 

in place to ensure and commend quality leadership. It further acknowledges that 

one way of exercising this duty is through evaluation of its leadership team and 

admit that they have been remiss in this obligation, recently taking action to 

establish a committee for this purpose. The Board approved a proposed evaluation 

tool and process in concept at its February 10, 2016 meeting with final approval 

on its March agenda. 

Discussions on the topic of evaluation and its importance, has piqued interest 

in possible review of options for evaluating board effectiveness at the May retreat. 

	  

9. Based on the responses to the questions above, what are the two or three most 

important areas that the Board of Trustees should address with respect to 

strengthening governance and meeting major needs of the school? 

o The Board must follow through with developing an evaluation process and tools 

for its leadership team that is systematic with clear indicators of success attached. 

Systematic review and feedback should be provided that can be measured using 

established and agreed upon indicators that may include the Charter Commission 

framework for academic, organization, and financial structures or address specific 

Standards approved by the Governing Board. A collaborative process would also 

allow the Executive Team to select personal goals they wish to address and the 
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Governing Board to select one or more they feel are critical to the ongoing 

success of the school. Evaluations should occur annually. 

A second point would be to activate Board Standing and/or Ad Hoc 

committees using committee structures as a tool for completing tasks outside of 

the monthly meetings. Monthly meetings can then become more productive 

decision making forums based on the working committee recommendations. More 

would be achieved by the Board and the member’s use of time and experience 

would be maximized. 

A third area is to conduct an evaluation of board effectiveness as it naturally 

follows individual self-assessments. Governing Board members give a lot of 

themselves to provide oversight for KANU’s leadership. Evaluating the 

effectiveness of how well they are doing their job will ensure that time-strapped 

members are focused on critical issues rather than the mundane. 
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Section V: Institutional Stewardship and Leadership:  
 

15. Administration 
 

Standard 15: The administration effectively leads the school in assessing, planning, and innovating, as well as in 
managing the educational program and the overall operations of the school. The administration takes responsibility 
for establishing and maintaining a healthy, collaborative, and supportive environment for teaching and learning, and 
it actively promotes ongoing school improvement. 

Indicators 

1. The school’s administrative leaders, working in collaboration with the Board, prepare for the 

next stage of growth, help to organize strategic planning processes, and plan for resources 

needed in the future. 

2. The school’s administrative leaders provide direction and deploy resources to sustain and 

improve curricular and co-curricular programs and to make the student learning experience 

as positive as possible. 

3. The Head of School, who is qualified by education, experience and abilities, effectively 

articulates a shared educational vision and embodies the values of the school in his or her 

work. 

4. The members of the school’s administrative team are qualified by education, experience, and 

abilities to carry out the duties and responsibilities which are delegated to them and to 

support the school’s efforts toward institutional improvement. 

5. Opportunities are provided for administrators, faculty, and staff to be involved in the 

planning and decision-making processes concerning professional development activities. 

6. The administration ensures that there are communication channels available to students, 

parents, faculty, and staff to offer suggestions and voice concerns. 

7. The Head and administration work effectively together, both individually and as a team, 

modeling the kinds of collaborative professional relationships they seek in faculty. 

8. The Head makes it a priority to develop and sustain a mutually supportive working 

relationship with the Board Chair and Board members. 

9. The Head and administrative team members communicate effectively with one another and 

with the faculty and staff. The faculty and staff experience this communication as being 

regular, reliable, open, honest, and effective. 
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There is no Baseline Requirements Checklist for this Standard. 

Questions: 

1. What are the strengths of the administrative team, and how are they reflected in the 

environment that the school has created for teaching and learning? 

o KANU’s administrative team is comprised of individuals that have more than 5-7 

years of experience running school operations. Administrative staff are stable and 

dependable as evident by the number of years served and low turnover of key 

positions such as office manager and registrar. Also, the team is structured so that 

support is distributed evenly between the elementary and secondary schools. Both 

Po’o Kula genuinely buy-in to the shared leadership model and prioritize frequent 

meetings with one another to continually monitor the school’s overall strategic 

progress and to problem solve together when issues are overlapping between 

elementary and secondary programs. This level of trust and transparent 

communication is being purposefully modeled for administrative staff and teacher 

leaders. Thus resulting in a learning organization that is focused on reflection, 

collaborative learning, strategy and implementation, and visible and frequent 

communication.  

Students, parents and staff have indicated to both Po’o Kula in focus group 

discussion that active and timely communication has improved overall. However, 

parents have indicated that they would like to see more communication from 

teachers and administration regarding their child’s progress; especially when they 

are struggling. 

Our administrators also come with varying credentials that stem from culture 

and academics, and business administration and the years served as administrators 

in Hawaiian-focused charter schools. Besides these credentials our administrators 

have implemented a sound operational structure that supports teaching and 

learning within the organization. They have streamlined daily operations of the 

organization by conducting weekly administrative meetings, bi-monthly ʻOhana 
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Support Team meetings, bi-annual coffee hours with parents and weekly faculty 

meetings in order to nurture and sustain a positive school climate and culture. 

The administrative team has help to cultivate a stronger bond between staff 

and administrators that has resulted in a higher staff and student morale. Due to 

our improved school morale, KANU has been able to retain at least 90% of our 

students transitioning from elementary to middle-school and middle-school to 

high-school. An improvement of 39 percentage points from  2014-15 to 2015-

2016.  

The team have also helped KANU to support and implement systems (i.e. 

STAR, IXL, Achieve 300, RTI programs, after school study hall and book club, 

etc.) which assists with student preparedness for academic achievement. With the 

data that is received through these programs KANU’s administrative team has 

sought professional development (PD) for their teaching staff to help in better 

understanding the data from these sets. 

	  

2. What structures and practices are in place to ensure effective communication among 

administrators, individually and as a team, and between administration, faculty, and 

staff? 

o Effective practices include having a prepared agenda that is time-bound, 

protecting staff weekly planning time, weekly staff and parent communication 

email messages, weekly meetings with the admin team and bi-monthly meetings 

with the student services team. The administrative team has worked diligently to 

promote an open door policy which garners trust and mutual respect. Effective 

communication practices also include weekly internal emails from the 

administrators to internal staff, a weekly Monday email for parents and students. 

	  

3. How have the professional growth and development goals for administrators been 

determined and pursued? Has this process been effective in developing needed 

strengths in administration? 
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o There are not articulated professional growth and development goals for 

administrators. Administrators have engaged in development of their own 

choosing that is self motivated. A lot of this is done through KS learning 

communities of like-minded leaders from other schools. These groups engage in 

relevant learning together. This informal strategy has been effective in allowing 

administrators to stay mission focused in the area of regulation burdens. In 

addition, the poʻo kula self-seek PD and funding to support it. 

	  

4. What avenues and programs are in place that help to develop leadership capacities 

among current and potential administrators at the school? 

o The Chaminade Indigenous Charter School Leadership program has been a useful 

program for 2 administrators and 3 teachers who are potential administrators. 

Between KS and Title II funding, the degree program is completely paid. Teacher 

leaders are being promoted into positions such as moving an English teacher to a 

teacher-college coordinator position. 

	  

5. What is the role of administrators in clarifying the school’s professional expectations 

for faculty and in addressing deficiencies in the quality of any teacher’s performance? 

o At the beginning of each year, administrators lead several retreat days for faculty, 

to cover expectations for curriculum mapping, timeliness, schedules for traffic 

duty and recess and daily operational procedures. For teachers who need 

reminders or clarification, the administrators schedule an individual meeting to 

discuss the issue. For deficiencies, as determined by by student achievement data, 

administrators will engage in discussion in grade level teams or individually. 

Administrators also conduct walk-throughs and use the results of these to 

determine if there are areas to improve.  For online staff, there is a weekly staff 

meeting, but this is an area of need to clarify expectations and address 

deficiencies.  
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In addition, the Po’o Kula conducts 1:1 meetings each quarter with all faculty 

members to review curriculum maps, review student growth data, review their 

semester reflections to assess and monitor their individual professional goals each 

year. At the end of the year, instructors submit their proposed goals for the 

following year and their professional development and instructional supplies 

request.  

	  

6. How do administrators, individually and as a team, gauge institutional and 

programmatic needs? Describe how they typically deploy resources to meet those needs. 

Are these processes effective? 

o KANU’s administration team has used programs such as STAR, SBAC, IXL, and 

DRA to gauge institutional and programmatic needs at KANU. In partnership 

with these programs, KANU’s administration meets with both students and staff 

to review data, grades, and even KANU’s strategic plan in order to pin-point areas 

of improvement within the organization. Once a review has been done, 

administrators use the information gathered to implement programs in order to 

address these issues. Some of these programs include: 1) after-school study hall, 

2) academic intervention and enrichment, 3)Achieve 3000, and 4) one-on-one 

tutoring. These programs are in their early stages of implementation, but are 

showing success in some areas.  In the area of reading, some students have made 

growth up to four years in a matter of three months. We are seeing individual, 

class, and school growth all around and expect to see steady growth with the 

current programs in place. 

	  

7. How do the Head and administration manage the aftermath and challenging outcomes 

from difficult decisions? Cite a recent example that illustrates key dynamics. 

o A recent example of how the Administrators managed the aftermath of a 

challenging outcome was dealing with the dismissal a student for an incident of 

cyberbullying. It was precedent setting in that it occurred on social media outside 

206



	  

of school hours. Administrators took this action because of the disruptive impact 

it created to the school environment and because it violated the values of the 

school. It was also felt that returning the student to campus would compromise the 

safety of the student as well as further disrupt the school environment. The 

student and family chose to file a lawsuit against administration and the 

Governing Board. During the course of legal processes, KANU complied with all 

requests and mandates of legal counsel, including providing off-campus education 

for the child, providing one-to-one instruction/tutoring, and paying for an online 

language program. The administration provided alternatives for enrolling the 

student at neighboring schools calling and arranging for meetings with 

administrators and the Complex Area Superintendent for the parents. These 

alternatives were not acceptable to the family. 

While the Board was directly involved in the process, all parties were held to 

strictest confidence. The family continued to be a part of the KANU `ohana as 

another child attended school. Administrator’s wanted to ensure that the family 

and remaining student felt no discomfort during all the legal proceedings. In 

keeping with our values, this was the pono thing to do. 

KANU and the Governing Board prevailed in the lawsuit. The relationship 

with the family as a member of KANU’s school community has remained strong. 

Each party exercised its rights in the legal arena, but fell back on its Hawaiian 

values to continue its long-term relationship and ensure that the confidentiality for 

the family was maintained. 

	  

8. What are the most significant dilemmas that the Head and administration face that do 

not have easily identifiable solutions? What headway, if any, has been made in these 

areas? 

o We strive to maintain the small school model while actively recruiting students 

from within the community to balance the annual budget and provide funding for 

our learners. This situation is further exasperated by the conflicting expectation to 

maintain small student-teacher ratios between 1:15 and that current enrollment 
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has already outpaced facility availability. To address this enrollment gap, in 

school year 2014-2015 we established the Ka ʻOhā Online Academy which 

increased enrollment by 30 students. We project that by 2017-18, we will be able 

to meet enrollment targets through the Ka ʻOhā Online Academy while 

simultaneously strengthening the on site program. 

Another area of concern was the retention of 5th grade students into the 6th 

grade. Majority of parents and students expressed great satisfaction with the 

elementary program but expressed consistent concern with the secondary 

program. Through focus group discussion, parent and student survey, and focus 

groups with staff, administration discovered that academic rigor, a lack of college 

preparation, and lack of college and career going school culture were the primary 

concerns held by students and parents. 

In 2015-16, KANU re-enrolled 89% of its 5th grade students and in-fact 

several students turned down scholarships to attend popular independent schools. 

This is an improvement of 39%. 

	  

9. Based on the responses to the questions above, what are the two or three most 

important areas that the school should address with respect to the administration or the 

challenges that lie ahead for it? 

o The three most important areas that the school should address with respect to the 

challenges that lie ahead for it are as follows: 1) ensuring that adequate resources 

are available to grow the Ka ʻOhā Online Academy and meet the targeted growth 

enrollment projections while sustaining the continual improvement of its on site 

programs, especially in the secondary program. 2) Ensure that the secondary 

program strengthens the preparation of its students for college, careers and 

community contribution by completing and executing its restructure plan. 3) 

Work with the Board and supporting non-profit to ensure that adequate facilities 

are available for instruction and learning that is in pace with its targeted growth. 
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Section VI: Institutional Improvement and Sustainability 
 

16. Self-Assessment, Decision-Making, and Change 
 

Standard 16: The school regularly engages in assessment practices that include the collection, analysis, and effective 
use of relevant data. This data is employed in evaluating the school’s educational programs, as well as in informing 
decision-making in other areas of school operations. The school readily identifies and promotes changes needed for 
school improvement in a manner that marshals sufficient resources and garners the community support necessary for 
successful implementation.  
	  

Indicators 

1. Student performance data and information gathered about student learning are used to inform 

ongoing instruction, program review, and revision.  

2. The staff has a clear role in organizing and providing useful data indicators of school health 

and effectiveness.  

3. Board members and staff are experienced and adept in the use of data in decision-making. 

4. Avenues are created for students, parents, school personnel, and alumni/ae to provide 

feedback on the school’s effectiveness and considerations for improvement and change. 

5. Data and information gathered about student learning guide a systematic professional 

development program designed to achieve continuous improvement. 

6. Major change initiatives are a) based upon the analysis of relevant data, b) carefully planned, 

c) guided by the school’s mission, d) communicated to constituencies, and e) monitored 

through an accountability plan. 

7. The school additionally uses data from external sources to understand social, demographic, 

economic, and other trends and to inform its decision-making. 

8. There is broad appreciation within the school of the importance of a strong capacity for 

institutional self-awareness and of sustained engagement with the understandings that such 

awareness provides. 

 

Baseline Requirements Checklist for Standard 16: 

1. The school fully completes the annual data entry in all sections of the Independent School 

Dashboard.     N/A 
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2. The school participates fully, accurately, and in a timely manner in the data collection 

undertaken annually by HAIS and NAIS.     N/A 

	  

Questions: 

1. Using three major change initiatives in the past five years, demonstrate how data 

was used to identify a challenge and formulate the needed change. How does the 

school assess the effectiveness of the new initiatives? 

o The consultant provided a briefing book that provided useful data such as 

enrollment, demographics and end of year state test results. This data discussion 

built buy-in with stakeholders in order to articulate the needs of the school. 

a. Building move and consolidation to a single campus 

In October 2008, the Building Committee, Kanu o ka ʻĀina, the Kanu o ka ʻĀina 

Learning ‘Ohana, and the Flansburgh Architects revised the master plan and 

conceptual design of the buildings for the new KALO campus in Waimea. And 

after five years of planning, the elementary and secondary facilities were 

completed.  This capital build out allowed for the first time, a comprehensive 

colocation of  both elementary and secondary programs onto a single 

campus.  KANU primarily assesses the effectiveness of the consolidation effort 

by the demand to enter into the program or waiting list and by KS survey data that 

measures the overall positive nature of the school climate.  This is an area for 

improvement where KANU should evaluate the overall impact of student growth 

and achievement and faculty morale. 

b. Early College 

In school year 2014-15,  KANU strengthened their early college program in 

response to parent and student survey data.  This shift was also informed by 

student feedback which in which high school students expressed that though they 

felt like they were getting a solid cultural education, they wanted more 

opportunities to. To resolve this, an early college coordinator position was created 

and secured; a college and career counselor and scholarships were provided by a 

community support organization; the school schedule was altered to 
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accommodate college classes and dual credits were approved. This resulted in a 

100% college acceptance rate in 2014-15 with several students taking concurrent 

college classes.   

c. Move away from multi-age grouping 

Since inception, KANU has been assessing its multi-age grouping which 

originated with K-12 groupings and has been iterating ever since.  Today, KANU 

maintains all single grade level groupings for all content areas with the exception 

of high school project inquiry groupings.  This change was predicated on the 

ability of teachers and staff to move through the required state standards in a 

single grade year’s worth of time.  Prior to this change, teachers expressed 

difficulty with being able to manage varying age appropriate curriculum to meet 

every child’s needs and adequately prepare for state required tests.  The school 

has been comparing the effectiveness of this decision and setting primarily by 

STAR and state test scores. 

	  

2. How does the school educate the faculty and administration in the appropriate use of 

data to inform instruction and improve teaching and learning? What, if anything, could 

be done to make these education efforts more successful? 

o Dr. Cheryl Lange, KANU’s data consultant has worked with staff on three 

occasions in the last two years. There is a plan for her to work with staff at the 

end of this school year. The consultant first reviewed student achievement data 

and then guided teachers to use this data as a reflection and predictor of 

demonstrating proficiency in Common Core standards. The consultant next 

guided teachers in analyzing data charts by grade clusters. It was seen that many 

grade levels were not meeting the national pattern of four evenly divided tiers, so 

a discussion was begun about how to implement interventions to elevate student 

achievement.  

In a subsequent session, the consultant highlighted the need to streamline data 

collection processes to increase reliability of that data, for example, that a 

standard length state testing window be set. All staff then received math and 
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reading STAR and SBAC data reports in addition to grade level reports. The 

consultant taught the staff how to log on to the STAR website and generate 

various reports from this portal. She also instructed the staff on how to interpret 

the various components of the reports, such as lexile scores and national ranks.  

Most teachers now know how to use STAR data, but there is need for more 

training on how to utilize SBAC and Strive-HI data. In addition, there is a need 

for the school to set aside regular meeting time to examine this data and discuss 

how it should inform curriculum development and instructional delivery. A few 

teachers need more support on using the assessment websites.  

Supplied with this foundational knowledge, teachers then sought to modify 

their curriculum and instruction based on the data for their students. In elementary 

and middle school, STAR data was used to determine instructional groupings. 

Additionally, Multi-Tier Systems of Support (MTSS) have been implemented for 

students whose STAR testing scores place them in the lower tiers of achievement.  

Teachers would like more training on appropriate and effective intervention. 

For example, high school ELA teachers expressed a desire to learn how to instruct 

and support a student who is reading at the elementary level, beyond the high 

school teacher’s realm of training and licensure. In answer to this need, 

Kamehameha Schools Literacy Instructional Services has been approached to 

provide focused literacy professional development for all staff. The PD would 

include instruction on unpacking Common Core standards, leveled literacy and 

differentiation strategies for struggling and advanced readers. 

Student performance data and information gathered about student learning are 

used to inform ongoing instruction, program review, and revision. KANU gathers 

growth and proficiency data to inform ongoing instruction. The chart below is an 

example of the data that is gathered and evaluated annually each year by staff and 

prepared by an independent consultant.  
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Kanu o ka `Āina 
Student Progress Report: READING 

Mid-Year 2014-2015 to Mid-Year 2015-2016 

2015-2016 
Grade 

Groupings* 

Number of 
Students With 
Mid-Year 2014-

2015 
AND 

Mid-Year 2015-

2016 
Scores 

Number Making Progress or Remaining 

in the Top Quartile 
Mid-Year 2014-2015 

To 
Mid-Year 2015-2016** 

Percent Making Progress or Remaining 

in the Top Quartile 
Mid-Year 2014-2015 

To 
Mid-Year 2015-2016** 

3-5 76 57 75% 

6-8 59 44 75% 

9-12 34 29 85% 

All Grades 169 130 77% 

	  

Examples of instruction modification based on performance data include a 

restructuring of the daily schedule to include a period of school-wide intervention 

programs as well as appropriate student placement. Avenues are created for 

students, school personnel, and alumni to provide feedback on the school’s 

effectiveness and considerations for improvement and change.  

• End of the school year student survey 

• KS end of the year parent survey 

• Strategic planning process from all groups 

Teachers have also formed data teams that look at on-going math progress of 

students individually, by grade level, and by ability cohorts two times each 

quarter.  Teachers utilize a reflection form to examine trends, patterns and 

outliers.  The Po’o Kula then conferences with each teacher to review his/her 

celebrations and instructional goals.  Each teacher is expected to articulate 

refinements and adjustments to be made to curriculum, instruction and/or 

environment each quarter.  Teachers also share their reflections with a partner 

teacher to elicit additional constructive feedback. 
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An example of a curricular change that was made as a result of this reflection 

process was a curricular transition from textbook and direct instruction to an 

online platform using the flipped classroom method.  The results of this curricular 

change has been positive as 73% of these targeted students have made gains in 

math. 

Kanu o ka `Āina 
Student Progress Report: Mathematics 

Mid-Year 2014-2015 to Mid-Year 2015-2016 

2015-2016 
Grade 

Groupings* 

Number of 

Students With 
Mid-Year 2014-

2015 
AND 

Mid-Year 2015-
2016 

Scores 

Number Making Progress or Remaining 
in the Top Quartile 
Mid-Year 2014-2015 

To 
Mid-Year 2015-2016** 

Percent Making Progress or Remaining 
in the Top Quartile 
Mid-Year 2014-2015 

To 
Mid-Year 2015-2016** 

3-5 77 57 74% 

6-8 60 39 65% 

9-12 30 22 73% 

All Grades 167 118 71% 

KANU overall, reports that the majority of age groupings are making 

adequate gains from 2014-15 school year to 2015-16 school year.  One area for 

future focus is middle school math. 

	  

3. In its decision-making processes, how does the school simultaneously encourage 

innovation and manage risk as it plans for the future or contemplates change? Provide 

relevant examples. 

o Student growth, achievement and well-being is at the heart of all school decision-

making. The school encourages innovation while simultaneously managing its 

risk by involving its support non-profit or community partners in the development 

of solutions.  For example, high school electives are provided by community 
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experts that volunteer their time. Past classes include fashion design, canoe-

building and computer coding. Volunteers benefit by counting hours or students 

served as required by outside grants and students benefit from learning from 

industry experts and community mentors. Likewise, the school benefits by 

carving out additional planning time for teachers, reduce the program budget, and 

increase or strengthen community partnerships. And, the risk of volunteer adults 

engaging in inappropriate behavior with students is mitigated by administering 

criminal background checks of all regular volunteers. 

Another example of an innovative program is our Early College programs. 

According to a 2014 study: Ka Huakaʻi, published by Kamehameha Schools, 

compared with other major ethnic groups in Hawai‘i, Native Hawaiians were the 

least likely to be enrolled in college.  A total of 25.7 percent of Native Hawaiian 

young adults were enrolled in college, compared with 35.7 percent statewide.  To 

mitigate this risk, KANU established an early college program to equip students 

with skills and experiences that will enable them to enter into college while they 

are in high school and to persist through graduation. While there are risks of 

exorbitant added costs to program expenditure, KANU leverages community 

partnerships to meet the financial requirements.  An example of this is 

Kamehameha Schools providing scholarships to early college participants, 

Hawai’i Community College provides the instructor and KANU provides the 

facility.  KANU students doubly benefits as students earn dual credits for these 

classes. 

	  

4. What data that the school does not currently have would aid decision-makers in their 

work of leading the school? Is there potential data regarding factors that are hard to 

measure that the school would find useful in decision-making and planning? 

o Currently we have both internal, STAR testing, and external (STRIVE-HI), data 

related to student academic success. This data, while useful, can be contextualized 

further in order to increase understanding and thus the value of this data. For 

example, we can contextualize this data further by coupling it with socioeconomic 
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data of our student population and comparing our standardized testing data to that 

of students at other schools in this district of similar socioeconomic backgrounds.  

However we do not have a standard assessment for measuring proficiency in 

our cultural standards. An appropriate methodology of data collection will need to 

be developed and then implemented.  

We also need to develop an easily accessible tracking system for post-

secondary success in order to collect data about our graduates such as college 

completion, college enrollment and first generation college matriculation.  

Other areas of need include data reflecting student, parent, and teacher school 

satisfaction through anonymous venues such as computer-based surveys.  

	  

5. Using concrete examples, describe how significant change has occurred in the past at 

the school. When it has been successfully proposed, implemented, and embraced, what 

factors have made this possible? When proposed change has not been implemented or 

when it has been implemented but has not been successful, what has impeded it? 

o An example of a significant change that was made was reducing the project days 

to one day a week instead of one and a half days a week in the high school.  In 

addition, a math and ELA block was added for intervention and enrichment 

purposes for forty minutes four times a week for the entire secondary 

program.  The schedule change went smoothly because teachers bought into the 

proposed schedule change.  Since this change was implemented, we have seen 

positive gains across grade levels in both reading and math and a greater focus on 

data driven instruction and learning.  Teacher adoption of the schedule change 

was made possible by demonstrating early gains in the year prior. 

An example of a significant change that was not as successful as it could be 

was implementing math intervention blocks.  This was due to not securing or 

implementing a consistent math intervention curriculum.  The primary 

impediment to securing a consistent math intervention program or curriculum is 

budget constraints.  KANU does not have a secure budget until October of every 

school year or the beginning of quarter two as a result of state allocation and grant 
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allocation schedules.  This may be remedied by raising non-discretionary funds 

that may be expended in the summer and quarter one of each school year. 

	  

6. As the school looks ahead at the prospect of implementing the major changes identified 

as important in various chapters of the self-study, what are the two or three most 

important things it must do to set the stage for the successful implementation of these 

changes? Are there any considerations regarding the overall process of change at the 

school that need attention or resolution at this time? 

i. Make sure faculty is trained properly and utilizing tools effectively. 

ii. The school is limited by time constraints which presents a challenge to longer-

term planning for effective change. Meeting time is allotted from 1:00 PM to 

3:30 PM on Fridays, however, this is the only time for teachers to collaborate to 

plan projects, as well as the sole time frame set aside for faculty meetings, 

announcements, event planning, and committee meetings.  

iii. KANU is short on adequate resources. Although the school has grown in 

student population, and new buildings are under construction, there remains a 

limited classroom space. Currently, middle school and high school classes 

utilize the library space, which ultimately prevents effective use of the library 

for its intended function. There are no adequate science labs or equipment, yet 

graduation requirements include labs for science credits.  

	  

7. What are the two or three most important areas that the school should address with 

regard to its effective use of data for self-assessment, decision-making, strategic 

planning, and the implementation of change? 

i. Regular and consistent professional development for analyzing student growth 

and achievement data. 

• Continuous professional development should be offered and available 

to teachers who need further support in analyzing student testing data 

and developing appropriate responses and intervention. In addition to 

these types of support, teachers also need collaboration time to analyze 
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data with one another. Focused collaboration is necessary to develop 

collective strategies for support and intervention for all students based 

upon their testing data.  

ii. Cultural standards evaluation system 

• The employment of a comprehensive cultural standards evaluation 

system is an area of high priority. As a Hawaiian cultural-based school 

it is crucial to consistently document and disseminate our successes to 

ourselves and the wider community. While there are many cultural 

standards practiced everyday and showcased in school-wide events 

such as our annual hula drama (a hō‘ike - presentation - of Hawaiian 

cultural learning), we do not have a comprehensive evaluation system 

in place. 

iii. Post-secondary success tracking system 

• Success in the 21st century is highly dependent upon attending and 

graduating from college. Currently we do not have an easily accessible 

tracking system for post-secondary success (college enrollment, 

college completion, and first generation college matriculation). Post-

secondary success tracking is integral for self-assessment which, in 

turn, impacts decision-making, strategic planning and implementation 

of change.  
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Summary: Self-Study Findings and Conclusions  
This summary section should be written after the rest of the self-study work has been completed 

through the broad involvement of members of the school community in examining and assessing 

all of the essential components of the school’s educational program and operations. This is an 

opportunity for the school to synthesize the results of its deliberations and writing into an 

overview that captures the broadest and most significant information and understandings that 

emerged from the self-study process.  

 

Please respond to the following questions. 

 

1. What emerged from and was substantiated by the self-study process as the school’s 

areas of greatest strength?    

o Through the many changes and challenges that the school has faced, KANU’s 

greatest area of strength has been to remain mission driven.  Changes and 

challenges were met as a learning ʻohana and the school triumphed by putting 

students first and making data driven decisions. Collectively, KANU’s staff have 

continued to move the school forward and upward, never wavering to provide our 

students a quality education grounded in Hawaiian language, culture, values and 

practices.  

 

2. What new and useful information about the school was generated by research or 

discussions associated with the self-study process? What did the school discover about 

itself? 

o As the first Hawaiian-focused charter school that was established in the Hawai’i 

charter school system, Kanu o ka ʻĀina has a great responsibility to serve as an 

example of cultural fortitude, innovation and accountability.  Through the self 

study and reflection process, it is evident that KANU can and should strengthen 

its internal review process to not only meet legal, regulatory or fiduciary 

mandates, but to continually evaluate its position as a leader and kuaʻana (elder 
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sibling) of culture-based education in Hawai’i.  The key to the continual 

improvement of the school has been its mission-driven decision making 

approach.  This approach has served as a North star when faced with the difficult 

challenges of balancing resource constraints and new state academic 

accountability mandates with the aspirations of a community seeking social and 

cultural justice through education.  The balanced decision making process when 

dealing with priority and strategy making should be articulated, nurtured and 

continually reviewed. The lack of this process being formally documented is 

KANU’s greatest vulnerability.  

 

3. In drawing upon the analysis of issues and the identification of future work contained 

in the various self-study chapters, what would the school now designate as its most 

important five to eight institutional strategic priorities for the next several years? 

 

I. Improve KANU’s brand image and effective promotion of our story of impact. 

II. Finalize KANU’s cultural benchmark maps, aligned to a cultural standards 

evaluation system. 

III. Complete high school restructuring through implementation of career-based 

academies 

IV. Improve and formalize data gathering from alumni and staff 

V. Written and published comprehensive curriculum guide that include: 

i. standards based unit plans aligned with cultural benchmarks that are 

replicable 

ii. articulated student exit outcomes requirements  

VI. Expand KANU’s reach by increasing Ka ʻOhā’s enrollment 

VII. Explore International Baccalaureate Programmes for KANU 
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Future Planning Document 

Following the receipt of the Visiting Committee report, the school will develop a unified, 

comprehensive plan for the future which articulates goals and implementation steps that a) 

follow logically from its self-study work, b) integrate the findings of the Visiting Committee 

report, and c) take into account the results of any other institutional planning efforts. This plan—

which may be formulated as an action plan, strategic plan, strategic agenda, or some other 

document—will be due to HAIS (in electronic form) between July 1 and December 1 during the 

year in which the Visiting Committee comes to the campus. The HAIS Board of Standards and 

the school’s Visiting Committee Chair will review this plan for completeness and alignment with 

the school’s self-study and the Visiting Committee report. A complete plan is an integral part of 

the total accreditation process and a requirement for continued accreditation; it includes the 

following for each plan element: 

• statement of the strategic priority or goal  

• brief statement explaining why the priority or goal is important 

• potential impact on students 

• specific implementation steps 

• projected timeline 

• person(s) responsible for implementation 

• resources needed 

• ways of assessing progress 

• means to report progress to all members of the school community 
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